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This is a curriculum for Hillel Professionals. It’s written to help you bring Jewish ideas to life for your students. And
it is focused around 10 Jewish Sensibilities, key values that for centuries have helped guide Jews in how they
think about the world and how they live their lives.

We think these Sensibilities still have a lot to say to us. They can help us resist distorted images about our bodies
(Tzelem Elohim), put down our cell phones and focus on what’s important (Shabbat), and argue productively

(Elu v’Elu). They can help us deal with failure (Shevirah), celebrate with responsibility (Simcha) and take the next
step (Na’aseh v’Nishmah). They guide us when we try to figure out who we really are ( Teshuvah), what we owe to
others (Brit), how to lead ( Yisrael), and how to dare greatly (Lech Lecha).

Many of these sessions are designed to be used at events where you might want to bring some Jewish content into the
conversation. Going on a service trip? Check out Brit: Jews and Social Justice. Cleaning out the dorm? Check out
Simcha: Hakarat Hatov (Gratitude). Looking to celebrate graduation? Look no further than Lech Lecha: Graduation
Havdalah. You get the picture. And of course, we have sessions designed for Jewish holiday learning, Alternative
Services, Beit Midrash and Group Learning. We know you are busy, and so we designed these sessions and activities to
be “plug and play” so you can use them with a minimum of preparation.

STOP!

Don’t read this book from beginning to end!

Don’t think of this as a textbook that you have to work your way through. Instead, think of it as a recipe book. You
select the pages that most appeal to you.

Our curriculum has ten sections, corresponding to our ten Jewish Sensibilities. Each section offers a range of different
options that have been written with the activities that many Hillel professionals run on a day to day basis in mind —
from coffee dates, to intern learning, to social justice events. Each section starts out with an “On One Foot” page. Is
this sensibility new to you, or do you want to find out more about it? Start there and get the overview! After that,
each session is labeled with a “This Activity is Great For” icon that tells you right at the beginning what it can be used
for. At the end of each unit you’ll find a section of textsheets for students. This will give you just the texts used in each
activity so that you can photocopy the bare essentials for your students, and keep the facilitator’s notes for yourself.

So dive on in! Flick through our ten Sensibilities, find the activities that speak to you, and choose your own adventure!
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to copy or otherwise distribute this curriculum to anyone who might find it valuable.
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The Ten
Jewish Sensibhilities Cards

BRIT
partnership
Nurture Community

The Jewish approach includes
foraing relationships and
communities— meaningfully
connecting ourselves to
others by agreeing to shared
commitments.

7M1 17X

ELU V’ELU
(both) these and those

Wield a “Beth/And”
Perspective

The Jewish approach includes
recognizing that there are
multiple sides of an issue, being
open to hearing views that are
not your own, and grappling with
the complexities of life.

TESHUVAH
return

Take Responsibility for
Your Actions

The Jewish approach recognizes
that humans often fail to live

up to our best selves, and
demands and honors learning
from our mistakes.

Change is always possible.

ynwil nwvl

NAASEH V’NISHMAH
we will do and we will
“hear” (“understand”)

Try it—Learn by Doing

The Jewish approach includes.
taking an action without
necessarily knowing why it's
important or how it will work
out, but trusting that it will lead
to understanding.

SHEVIRAH
brokenness

embrace Imperpection

The Jewish approach makes
room for both the joys.

and sorrows of life, and
acknowledges that we are
shaped by our struggles and
losses as much as by our
victories.

In order to be whole, one must
also experience brokenness.

Re\78

ISRAEL
wrestling with Gld

Question Everything,
Including Authority

The Jewish approach includes
asking questions— of ourselves

and of others, about why and
how things are the way they are.

Even in the face of great power

the approach is not to bow down

but to engage. and struggle for
deeper understanding.

EERY

LECH LECHA
take yourself and go

Take the Next Step

The Jewish approach promotes
living life 25 a journey, not a
destination.

Take action and move
forward— toward a place you
don't et know, but will discover.

SIMCHA
Joy

Find Pleasure in Life

‘The Jewish approach encourages
us to balance striving to repair
the world with humor and a
sense of contentment with what
life provides.

Introduction
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B'TZELEM ELOHIM
(all people are made)
in the divine image

Value the Humanity in
Each Person

The Jewish approach requires.
us to protect the life of every
person, and ensure dignity and
iustice for ell people.

SENSIBILITY CARD.

SHABBAT
day of rest

‘Make Time for Rest and
Renewal

The Jewish approach demands
we carve out time for rest and
reflection, truly separating
ourselves from the never-ending
drumbeat of life.

SENSIBILITY CARD.

These are the 10 sensibility cards that today are used at Hillels on campuses all over
the world. Check out each card for a brief description of each sensibility. Want a pack
for yourself? No problem! Just visit jewishsensibilities.org. In the card pack you’ll find
suggestions of games and ice breakers using just the cards alone. Use this curriculum
when you are ready to go even deeper and explore these sensibilities with your students
by integrating them into your work on campus.
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Brit

BRIT
partnership

Nurture Community

The Jewish approach includes
forging relationships and
communities— meaningfully
connecting ourselves to
others by agreeing to shared
commitments.

SENSIBILITY CARD
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On One Foot:Brit (Partnership)

“Shall I hide from Abraham what I am about to do, since Abraham is to become a great
and populous nation and all the nations of the earth are to bless themselves by him? For
I have singled him out, that he may instruct his children and his posterity to keep the way
of the Lord by doing what is just and right, in order that the Lord may bring about for
Abraham what He has promised him.” — Breishit (Genesis) 18:17-19

“The wicked child — what does he say? “What is this service for you’ — for you and not
for him. Since he excluded himself from the nation, he has spoken heresy. You shall thus
sharply condemn him and say to him, It is because of what the Lord did for me when I left
Egypt” — ‘for me’ and not for him; had he been there, he would not have been redeemed. ™
— Passover Haggadah

“If there is a needy person among you, one of your kinsmen in any of your settlements
in the land that the Lord your God is giving you, do not harden your heart and shut
your hand against your needy kinsman. Rather, you must open your hand and lend him
sufficient for whatever he needs.” — Devarim (Deuteronomy) 15:7-8

The Implications

We will look at Brit in the context of:
* Jews and Social Justice: A Covenant of Responsibility 6
* Passover: Can I be Jewish Without Community? 10
e Tzedakah: How Many People Must I Save? 13
* Just for Hillel Professionals: Service Trips 18

* Textsheets for Students 19
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Jews and Social Justice:

A Covenant of Responsibility
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As the children of Abraham, Jews have responsibility to “‘extend the boundaries of
righteousness and justice in the world.”

I. Beginning the Conversation

Ask students if they have ever heard of “code switching”, when we express ourselves differently depending on who we
are with at the moment. As an example, show them the Key and Peele clip of code switching:
https://www.youtube.com/watch?v=JzprLDmdRIc

N PR defines code switching in this way:

So you're at work one day and you’re talking to your colleagues in that professional, polite, kind of buttoned-up voice that people use when they’re
doing professional work stuff. Your mom or your friend or your partner calls on the phone and you answer. And without thinking, you start talking to
them in an entirely different voice — still distinctly your voice, but a certain kind of your voice less suited for the office. You drop the g’s at the end
of your verbs. Your previously undetectable accent — your easy Southern draw! or your sing-songy Caribbean lilt or your Spanish-inflected vowels or
your New Yawker — is suddenly turned way, way up. You rush your mom or whomever off the phone in some less formal syntax (Yo, I’'mma holler at
you later,”), hang up and get back to work. Then you look up and you see your co-workers looking at you and wondering who the hell you’d morphed
into for the last few minutes. That right there? That’s what it means to code-switch.

Linguists would probably quibble with our definition. (The term arose in linguistics specifically to refer to mixing languages and speech patterns in
conversation.) But we’re looking at code-switching a little more broadly: many of us subtly, reflexively change the way we express ourselves all the
time. We’re hop-scotching between different cultural and linguistic spaces and different parts of our own identities — sometimes within a single
interaction.

Gene Denby, How Code Switching Explains the World,
http://www.npr.org/sections/codeswitch/2013/04/08/176064688/how-code-switching-explains-the-world (accessed August 21, 2016).
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TALKIT OUT

e How do you code switch in your own life?

* Do you code switch between home and college? Between the rest of college and

Jewish life?

* What are some of the words you use in your college life?

* What are some of the words you use in your Jewish life?

* If you do code switch, does it bother you?

If you are using this session before a social justice or service activity:

* As you are about to go on your service/social justice activity with Hillel,
does it feel Jewish? Or does it feel like a student trip/activity that happens to be

run by Jews?

* Which language do you speak when you do justice work: your college/universal

code or your Jewish code?

II. A Deeper Dive

Divide students into chavruta pairs and ask them to read the next two sources, and discuss the questions that follow.

A.In the following excerpt from Breishit (Genesis), God tells Abraham that the cities of Sodom and Gomorrah
are about to he destroyed hecause of the great sins of their inhahitants. Note in particular verse 19 when God
explains why Abraham and his descendants have been chosen.

Breishit (Genesis) 18:16-21

770 DDNANI DTO 19 7Y 197U/ D'YIND DYR NPil TV
-DN7Y7 DRy

NYY "IN WK DNIIXN X NN M AL T

"ia 73 12 157221 DIXYI 70T 27 D i) DN Nt
YRR

IMDX N2 RT3 DX DY YR Va7 MRYT: D O
7V 0 R (VN7 09YNI ARTY NiLY?7 ' MT Yl
1Y 127 WK DX DX

16 The men set out from there and looked down toward
Sodom, Abraham walking with them to see them off.

17 Now the Lord had said, “*Shall I hide from Abraham
what I am about to do,

18 since Abraham is to become a great and populous
nation and all the nations of the earth are to bless
themselves by him?

19 For I have singled him out, that he may instruct his
children and his posterity to keep the way of the Lord by
doing what is just and right, in order that the Lord may
bring about for Abraham what He has promised him.”
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Breishit (Genesis) 18:16-21 (continued)

N2 '2 NNYIDTO NRYT ‘N MR D> 20 Then the Lord said, “The outrage of
TN N1 D onxpnl Sodom and Gomorrah is so great, and
their sin so grave!

"IN XD ANPYXID DX RI DTIX XD

TS

VTN X9 DRI N2 10y 21 T will go down to see whether they

have acted altogether according to the
outcry that has reached Me; if not, T will
take note.” (Translation from
http://www.taggedtanakh.org/Chapter/
Index/english-Gen-18.)

B. In this text, Rabbi Sid Schwarz looks at two main purposes of Judaism. The first purpose that he finds
comes from God’s words to Abraham in Genesis Chapter 18. Note how he translates verse 19 slightly differently.

Rabhi Sid Schwarz,“Can Social Justice Save the American Jewish Soul?”:
Based on my reading of Judaism, there are two compelling answers to the question, “What is the purpose of Judaism?”’

The first purpose is based on Genesis 18, when God expands on an initial charge to Abraham to go forth from his land
to the land that God will show him. In 18:19, God adds a critical prerequisite that will enable Abraham to fulfill his
destiny and become the father of a great nation. He is to obey God’s commandments and “‘extend the boundaries of
righteousness and justice in the world,” /a‘asot tzedakah umishpat.

The second purpose of Judaism is based on God’s revelation to Moses, which is recounted in Exodus 19:6. The Jewish
people are told to be “'a kingdom of priests and a holy nation,”” a mamlechet kohanim and goy kadosh. The Hebrew
word for holiness — kedusha — comes from a root that means separate and apart.

Judaism is a religion based on a paradox: Jews are expected to maintain a holy apartness as God’s chosen people and,
at the same time, are expected to be totally engaged with the world around them. The observance of ritual laws must
be combined with acting toward others with justice and compassion, to be loyal to God’s covenant with the Jewish
people.

Rabbi Sid Schwarz, “Can Social Justice Save the American Jewish Soul?”” Righteous Indignation: A Jewish Call for
Justice, Jewish Lights Publishing, 2008, http://www.rabbisid.org/wp-content/uploads/2013/02/social_justice_save_
american_jewry_soul.pdf (accessed August 16, 2016)
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TALKIT OUT

Rabbi Schwarz points to two purposes of the Jewish people: to spread
righteousness and justice, and to be a holy nation. How have these two purposes
of Judaism manifested in your own life?

* Do these two purposes seem opposed to each other? Could you think of a way
that these two purposes could work together?

Reconvene the group and discuss the chavruta pairs’ answers to these questions.

III. Letter to Abraham

In preparation for your social justice activity or trip, ask students to write a letter to Abraham. They should answer the
following two questions (handout included in Student Textsheets):

Dear Abraham,

1. When I am on this social justice trip/activity, I commit to following in your footsteps by ...

2. After T complete this social justice trip/activity, I will continue to “extend the boundaries of righteousness and
justice” by ...

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
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Passover: Can I Be Jewish

Without Community?
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Holidays Learning Experiences Coffee Dates
* Pesach (Passover) *Beit Midrash *Pre-Birthright
Session

Big Idea

Jews are connected by a “‘covenant of fate’” in which we affirm that we are
interconnected and have responsibilities toward each other.

I. Beginning the Conversation

Tell students to walk around the room. Each person should secretly choose two people and try to walk exactly in
between both of them, without them knowing. Let students attempt this difficult feat for a few minutes, then reconvene
the group. (This activity is taken from: http://trainings.350.org/for/trainers/)

TALKIT OUT

e Was it difficult to stay in the group you chose?

e What groups do you consider yourself to be part of?

* Do you consider yourself to be part of the Jewish people? Is that an important part of how you identify
yourself?

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
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II. A Deeper Dive

A. At the Passover seder, we read about the four children. The wicked child asks
a question that does not seem so bad:“What is this service to you?” and yet he is
answered harshly:

7027 NNTD NTAYN NN IR XN NN ywn The wicked child — what does he say?
07 N1 ooy “What is this service for you”” — for you
"~ " and not for him.
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Since he excluded himself from the
nation, he has spoken heresy. You shall
thus sharply condemn him and say to
him, "It is because of what the Lord did
for me when 1 left Egypt”” — “for me”’
X1 N N7 DY NI IR and not for him; had he been there, he
would not have been redeemed.

Ask: Do you think that this child should be called wicked based on her question? Is her question really so terrible?

B. Rabhi Jonathan Sacks explains that the wicked child is understood in ancient texts as someone who had
chosen to abandon his people — and it is this separation from the fate of other Jews that earns him the
Haggadah's wrath. Rabbi Sacks explains:

Rahbi Jonathan Sacks, Bo (5768): The Covenant of Fate:

Judaism is a communal faith. This is the “principle’’ that the rebellious child denies. Judaism is not addressed to individuals.
Nor is it addressed to humanity as a whole. God chose a people, a nation, and asked them at Mount Sinai to pledge
themselves, not only to Him but also to one another. Emunah, that key word of Judaism, usually translated as “‘faith,” more
properly means loyalty — to God, but also to the people He has chosen as the carriers of His mission, the witnesses to His
presence. To be sure, Jews are sometimes exasperating. Rashi, commenting on Moses’ charge to his successor Joshua, says
that he told him: “*Know that they [the people you are about to lead] are troublesome and contentious.” But he also told
him: “You are fortunate for you will have the privilege of leading the children of God Himself.”

[A1 Jew who does not say “You’” when Jews or Israel are under attack, but *Me,”” has made a fundamental affirmation
— to be part of a people, sharing in its responsibilities, identifying with its hopes and fears, celebrations and griefs.
That is the covenant of fate and it still summons us today.

(Rabbi Jonathan Sacks, Bo (5768): The Covenant of Fate, http://www.rabbisacks.org/covenant-conversation-5768-bo-
the-covenant-of-fate/)

Ask: How important do you think it is “‘to be part of a people, sharing in its responsibilities, identifying with its hopes
and fears, celebrations and griefs”’?

Take three pieces of paper. On one paper, write “Jew? Who Me?”, on another write “Jew-ish” and on the third write
“ewy Jew”. Place the “Jew? Who Me?” sign to the far left of the room or table, “Jew-ish”’ sign in the middle, and
“Jewy Jew” sign to the far right. Tell students that these papers form a continuum of how connected one might feel
to the Jewish people — from “Jew? Who Me?" to “Jewy Jew.” Remind students that you are not talking about ritual
observance, but only how connected they feel to the Jewish people. Ask students to stand somewhere on the continuum
that represents how connected they feel to the Jewish people.

Once students have chosen their spots, debrief their choices with them.
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OFF THE PAGE AND INTO LIFE

Invite students to call The Jewish Number, a phone hotline that connects you with
Jewish people all over the world. They can dial 1-323-310-0622 to connect

with a Jew in any participant country, or they can go to the website
(http://jewishnumber.com/) and use the menu to find the direct extension number

to call a specific country.

When on the phone, students should ask: What connects you to other Jews? Did you have a time in your life when you
felt most connected to other Jews?

After about 5 minutes, ask students to finish their calls, reconvene and compare notes on the conversations that
students have had.
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Tzedakah:

How Many People Must I Save?

This Activity is Great For
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Big Ideas

» Tzedakah is different from charity; it is a religious and ethical obligation.

* The money that I have is not totally mine to use as I see fit — I have obligations
with this money.

I. Beginning the Conversation

The philosopher Peter Singer has developed a scenario, called “Child in the Pond’ that challenges us to re-think our
views about “‘charity” and the ethical use of our money. You may wish to read Singer’s article The Drowning Child and
the Expanding Circle (http://www.utilitarian.net/singer/by/199704--.htm) to prepare for this segment of the session.

Ask students the following questions (These questions are adapted slightly from: http://www.philosophyexperiments.
com/singer/) based on Singer’s scenario:

1. Your route to class takes you past a shallow pond. One morning you notice that a small child has fallen in and
appears to be in difficulty in the water. The child is crying in distress and it seems is at risk of drowning. You are tall
and strong, so you can easily wade in and pull the child out. However, although you’ll come to no physical harm if
you rescue the child, you will get your clothes wet and muddy, which means you’ll have to go home to change, and
likely you’ll be late for class. In this situation, do you have a moral obligation to rescue the child?

2. Okay, now suppose that there are other people walking past who would equally be able to rescue the child but are not
doing so. Does the fact that they are not doing what ought to be done mean that you’re no longer obligated to save
the child?

3. Let’s imagine that there is some uncertainty attached to the situation. You know you’re not going to come to any
harm if you attempt the rescue, but you can’t be sure that your efforts will make any difference to how things turn
out. This is partly for the counterfactual reason that if you don’t intervene, then it is possible that somebody else will
do so, thereby bringing about the same result (i.e., the rescue of the child from the pond); and it is partly because it
is possible that by the time you reach the child, it will already be too late.

It is important to be clear about the precise situation here. You have good reason to suppose that your intervention
will bring about a better outcome than would otherwise be the case, but you can’t be sure about it. The question is —
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does this element of uncertainty mean you’re no longer obliged to go ahead with the
rescue attempt?

4. Now consider another variation on the basic scenario. It so happens that you cycle
to work, and the pond is located in a park where you know a gang of bicycle thieves
operates. You don’t have time to lock up your bike, and you know that if you leave it,
even briefly, to rescue the child, there’s a good chance that it’ll be stolen. It’s a
battered old bike, it doesn’t hold any particular sentimental value to you, and you can
easily replace it. Does the possibility your bike will be stolen while you’re saving the
child mean you’re no longer obliged to go ahead with the rescue?

5. Now let’s imagine that this is not the first time you’ve come across a child struggling
in an expanse of water and seemingly at risk of drowning. In fact, only last week on
your way home from work you heard cries as you passed by a local reservoir and when
you investigated, you found that a young boy had fallen in and was struggling to drag
himself out. Happily, he was quite near to dry land, so you were able to reach into the
water and pull him out, albeit you did ruin your work shirt in the process.

Does the fact you saved a child’s life last week mean you’re not obliged to go ahead
with the rescue this week?

6. We have one final question based on this scenario. Would it make any difference if the child were far away, in
another country perhaps, but similarly in danger of death, and equally within your means to save, at no great cost —
and absolutely no danger — to yourself?

Note to Facilitator:

Presumably, most or all of the students have answered until now that they would save the drowning child, even

if they missed class or had their bike stolen, if other people could possibly help, and even if they had already
saved other children last week. They may have also answered that it makes no difference if the child is in another
country.

Ask them: If you believe that you are obligated to save the drowning child, despite the costs, then what is your obligation
to the children around the world who are dying and could be helped by your donations? Are you obligated to help them?

Specifically:

e If it costs $10 to buy a mosquito net for a family in Africa to protect them from malaria, do you have an obligation
to do so?

* How many nets do you have to buy?

* Are you obligated to take the money you were going to use to buy a new shirt or see a movie, and send the money to a
charity to save someone instead?

Singer writes: “In a society in which the narrow pursuit of material self-interest is the norm, the shift to an ethical stance is more radical than many
people realize. In comparison with the needs of people going short of food in Rwanda, the desire to sample the wines of Australia’s best vineyards
pales into insignificance. An ethical approach to life does not forbid having fun or enjoying food and wine; but it changes our sense of priorities.

The effort and expense put into fashion, the endless search for more and more refined gastronomic pleasures, the added expense that marks out the
luxury-car market — all these become disproportionate to people who can shift perspective long enough to put themselves in the position of others
affected by their actions. If the circle of ethics really does expand, and a higher ethical consciousness spreads, it will fundamentally change the
society in which we live.” http://www.utilitarian.net/singer/by/199704--.htm
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II. A Deeper Dive

Let’s look and see how Judaism answers these questions.

Divide students into groups, and give them the following 5 sources. Ask them to keep in
mind the questions we had raised before, about a person’s obligation to buy malaria nets

or otherwise use their money to save lives.

Ask them to specifically think about the following questions as they read the sources:

(1) According to Jewish law and thought, how much tzedakah do you think one should

give?

(2) Would these Jewish texts agree with Singer? Do they have a different rationale for

why to give tzedakah?

1. Devarim (Deuteronomy)15:7-8,10-11
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7 1f there is a needy person among you, one of your
kinsmen in any of your settlements in the land that the
Lord your God is giving you, do not harden your heart and
shut your hand against your needy kinsman.

8 Rather, you must open your hand and lend him sufficient
for whatever he needs. ..

10 Give to him readily and have no regrets when you do
so, for in return the Lord your God will bless you in all
your efforts and in all your undertakings.

11 For there will never cease to be needy ones in your
land, which is why I command you: open your hand to the
poor and needy kinsman in your land.

(Translation adapted from: http://www.taggedtanakh.org/
Chapter/Index/english-Deut-15.)

2. George Rohinson, Tzedakah in the Jewish Tradition, MyJewishLearning
(http://www.myjewishlearning.com/article/tzedakah-in-the-jewish-tradition/ (accessed August 17,2016):

Tzedakah is loosely translated as “charity,” but that is a misrepresentation of the concept. The Hebrew has its root
in another word, tzedek/ustice. In the Torah, we are strongly enjoined,  Tzedek, tzedek tirdoflJustice, justice thou
shalt pursue.” Rabbinical commentators have said that the repetition of the word justice is designed to underline the
importance of the command. Tzedakah is not charity given out of caritas, in the Christian understanding of those
words; it is given as an act of redress, as part of the process of seeking a just world.
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3. Maimonides, Hilchot Matnot Aniyim, Chapter 10, Halachot 1-2

1 We are obligated to be careful with regard to the
mitzvah of tzedakah to a greater extent than all Lother]
positive commandments, because tzedakah is an
identifying mark for a righteous person, a descendant of
Abraham, our patriarch, as [Genesis 18:19] states: “'I
have known him, because he commands his children...
to perform charity.” The throne of Israel will not

be established, nor will the true faith stand except
through charity, as [Isaiah 54:141 states: “*You shall be
established through righteousness.” And Israel will be
redeemed solely through charity, as Libid. 1:271] states:
“Zion will be redeemed through judgment and those who
return to her through charity.”

2 A person will never become impoverished from giving
charity. No harm nor damage will ever be caused because
of charity, (Rabbi Sid Schwarz, “Can Social Justice Save
the American Jewish Soul?”” Righteous Indignation: A
Jewish Call for Justice, Jewish Lights Publishing, 2008,
http://www.rabbisid.org/wp-content/uploads/2013/02/
social_justice_save_american_jewry_soul.pdf (accessed
August 16,2016) as [ibid. 32:171 states: “And the deed
of charity is peace.” (Translation adapted from: http://
www.chabad.org/library/article_cdo/aid/986711/jewish/
Matnot-Aniyim-Chapter-10.htm.)
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4. Rambam Hilchot Matnot Aniyim Chapter 7, Halachot 1,5
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5. Derech Eretz Zuta, 1:29
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1 It is a positive commandment to give
tzedakah to the poor according to what
is appropriate for the poor person if this
is within the financial capacity of the
donor, as [Deuteronomy 15:51 states:
“You shall certainly open your hand to
him.” [Leviticus 25:35] states: “You
shall support him, a stranger and a
resident and they shall live with you,”
and Libid.:361 states: “And your brother
shall live with you.”

5 When a poor person comes and asks
for his needs to be met and the giver
does not have the financial capacity,

he should give him according to his
financial capacity. How much? The most
desirable way of performing the mitzvah
is to give one fifth of one’s financial
resources. Giving one tenth is an ordinary
measure. Giving less [than that] reflects
parsimony... Even a poor person who
derives his livelihood from charity is
obligated to give charity to another
person. (Translation adapted from:
http://www.chabad.org/library/article_
cdo/aid/986708/jewish/Matnot-Aniyim-
Chapter-7.htm#footnote14a986708.)

Reconvene the group and discuss what they have learned from the texts about tzedakah.

OFF THE PAGE AND INTO LIFE

Give out index cards and ask students to write one specific thing they will do as a
result of this discussion this week. If they will not do anything different, they
should write “*nothing’’ and explain why. Let them know you will read these

out loud.

* Collect the index cards and read the answers out loud.

¢ Remind students to follow through on their answers over the next week.
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Just for Hillel Professionals:
Service Trips

This Activity is Great For

Just for Hillel
Professionals

I. Beginning the Conversation

Use these questions to incorporate some of the lessons of Brit into your service trips:
1. What is your goal for this service trip?

* To bring students into Hillel?

* To bring students to ritual observance?

* To help students feel connected to a community?

* To give another perspective on Judaism?

* What other goals do you have?

2. It has been said in the Jewish world: “You can’t build Jewish identity on the backs of poor people.” How would you
respond in terms of your service trip?

3. How will you continue the experience of service and Judaism when students return from the trip?

4. What is your ideal Jewish community? How does it blend the Jewish obligation of service and the obligation of
holiness?
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Textsheets for Students

On the next pages, you’ll find just the texts mentioned in each of the sections of this
curriculum, without the facilitator’s guide. Use these sheets if you would like to make
copies of the texts for students, while keeping the facilitator’s notes just for you!
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Textsheets for Students

Jews and Social Justice: A Covenant of Responsibhility

A.In the following excerpt from Breishit (Genesis), God tells Abraham that the
cities of Sodom and Gomorrah are ahout to be destroyed because of the great sins
of their inhahitants. Note in particular verse 19 when God explains why Abraham and

his descendants have been chosen.

Breishit (Genesis) 18:16-21
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16 The men set out from there and looked
down toward Sodom, Abraham walking with
them to see them off.

17 Now the Lord had said, “Shall I hide from
Abraham what I am about to do,

18 since Abraham is to become a great and
populous nation and all the nations of the
earth are to bless themselves by him?

19 For I have singled him out, that he may
instruct his children and his posterity to keep
the way of the Lord by doing what is just and
right, in order that the Lord may bring about
for Abraham what He has promised him.”

20 Then the Lord said, “The outrage of Sodom
and Gomorrah is so great, and their sin so
grave!

21 1 will go down to see whether they have
acted altogether according to the outcry that
has reached Me; if not, I will take note.”
(Translation from http://www.taggedtanakh.
org/Chapter/Index/english-Gen-18.)
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Textsheets for Students

Jews and Social Justice: A Covenant of Responsibility
(continued)

B.In this text, Rabhi Sid Schwarz looks at two main purposes of Judaism. The
first purpose that he finds comes from God’s words to Abraham in Genesis
Chapter 18. Note how he translates verse 19 slightly differently.

Rabbi Sid Schwarz,*“Can Social Justice Save the American Jewish Soul?”:

Based on my reading of Judaism, there are two compelling answers to the question,
“What is the purpose of Judaism?”

The first purpose is based on Genesis 18, when God expands on an initial charge to
Abraham to go forth from his land to the land that God will show him. In 18:19, God
adds a critical prerequisite that will enable Abraham to fulfill his destiny and become
the father of a great nation. He is to obey God’s commandments and “extend the
boundaries of righteousness and justice in the world,” /a‘asot tzedakah umishpat.

The second purpose of Judaism is based on God’s revelation to Moses, which is
recounted in Exodus 19:6. The Jewish people are told to be “a kingdom of priests and
a holy nation,” a mamlechet kohanim and goy kadosh. The Hebrew word for holiness —
kedusha — comes from a root that means separate and apart.

Judaism is a religion based on a paradox: Jews are expected to maintain a holy
apartness as God’s chosen people and, at the same time, are expected to be totally
engaged with the world around them. The observance of ritual laws must be combined
with acting toward others with justice and compassion, to be loyal to God’s covenant
with the Jewish people.

Rabbi Sid Schwarz, “*Can Social Justice Save the American Jewish Soul?”” Righteous
Indignation: A Jewish Call for Justice, Jewish Lights Publishing, 2008, http://www.
rabbisid.org/wp-content/uploads/2013/02/social_justice_save_american_jewry_soul.pdf
(accessed August 16,2016)
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Textsheets for Students

Jews and Social Justice: A Covenant of Responsibhility
(continued)
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TALKIT OUT

* Rabbi Schwarz points to two purposes of the Jewish people: to spread
righteousness and justice, and to be a holy nation. How have these two purposes
of Judaism manifested in your own life?

* Do these two purposes seem opposed to each other? Could you think of a way
that these two purposes could work together?

Reconvene the group and discuss the chavruta pairs’ answers to these questions.

III. Letter to Abraham

In preparation for your social justice activity or trip, ask students to write a letter to Abraham. They should answer the
following two questions (handout included in Student Handouts):

Dear Abraham,

1. When I am on this social justice trip/activity, I commit to following in your footsteps by ...

2. After I complete this social justice trip/activity, I will continue to “extend the boundaries of righteousness and

justice” by ...
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Passover: Can I Be Jewish Without Community?

A. At the Passover seder, we read about the four children. The wicked child asks
a question that does not seem so had:‘““What is this service to you?”’ and yet he is
answered harshly:

7027 NNTD NTAYN NN IR XD NN yw  The wicked child — what does he say?
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21 N N7 DY NI PR and not for him; had he been there, he
would not have been redeemed.

B. Rabhi Jonathan Sacks explains that the wicked child is understood in ancient texts as someone who had
chosen to abandon his people — and it is this separation from the fate of other Jews that earns him the
Haggadah's wrath. Rabbi Sacks explains:

Rahbi Jonathan Sacks, Bo (5768): The Covenant of Fate:

Judaism is a communal faith. This is the “principle’ that the rebellious child denies. Judaism is not addressed to individuals.
Nor is it addressed to humanity as a whole. God chose a people, a nation, and asked them at Mount Sinai to pledge
themselves, not only to Him but also to one another. Emunah, that key word of Judaism, usually translated as “faith,” more
properly means loyalty — to God, but also to the people He has chosen as the carriers of His mission, the witnesses to His
presence. To be sure, Jews are sometimes exasperating. Rashi, commenting on Moses’ charge to his successor Joshua, says
that he told him: “*Know that they [the people you are about to lead] are troublesome and contentious.” But he also told
him: “You are fortunate for you will have the privilege of leading the children of God Himself.”

[AT Jew who does not say “'You’” when Jews or Israel are under attack, but “*Me,” has made a fundamental affirmation
— to be part of a people, sharing in its responsibilities, identifying with its hopes and fears, celebrations and griefs.
That is the covenant of fate and it still summons us today.

(Rabbi Jonathan Sacks, Bo (5768): The Covenant of Fate, http://www.rabbisacks.org/covenant-conversation-5768-bo-
the-covenant-of-fate/)
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Textsheets for Students

Tzedakah: How Many People Must I Save?

1. Devarim (Deuteronomy)15:7-8,10-11
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ones in your land, which is why I command
you: open your hand to the poor and needy
kinsman in your land.

(Translation adapted from: http://www.
taggedtanakh.org/Chapter/Index/english-
Deut-15.)

2.George Rohinson, Tzedakah in the Jewish Tradition, MyJewishLearning
(http://www.myjewishlearning.com/article/tzedakah-in-the-jewish-tradition/ (accessed August 17, 2016):

Tzedakah is loosely translated as “charity,” but that is a misrepresentation of the concept. The Hebrew has its root
in another word, tzedek/justice. In the Torah, we are strongly enjoined,  Tzedek, tzedek tirdoflJustice, justice thou
shalt pursue.” Rabbinical commentators have said that the repetition of the word justice is designed to underline the
importance of the command. Tzedakah is not charity given out of caritas, in the Christian understanding of those
words; it is given as an act of redress, as part of the process of seeking a just world.
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Textsheets for Students

Tzedakah: How Many People Must I Save? (continued)

3. Maimonides, Hilchot Matnot Aniyim, Chapter 10, Halachot 1-2
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1 We are obligated to be careful with
regard to the mitzvah of tzedakah to a
greater extent than all Lother] positive
commandments, because tzedakah is an
identifying mark for a righteous person,

a descendant of Abraham, our patriarch,
as [Genesis 18:191 states: I have known
him, because he commands his children... to
perform charity.” The throne of Israel will
not be established, nor will the true faith
stand except through charity, as [Isaiah
54:141 states: “You shall be established
through righteousness.” And Israel will

be redeemed solely through charity, as
Libid. 1:271 states: “Zion will be redeemed
through judgment and those who return to
her through charity.”

2 A person will never become impoverished
from giving charity. No harm nor damage
will ever be caused because of charity,
(Rabbi Sid Schwarz, “Can Social Justice
Save the American Jewish Soul?”
Righteous Indignation: A Jewish Call
for Justice, Jewish Lights Publishing,
2008, http://www.rabbisid.org/wp-content/
uploads/2013/02/social_justice_save_
american_jewry_soul.pdf (accessed August
16,2016) as Libid. 32:171 states: “And
the deed of charity is peace.” (Translation
adapted from: http://www.chabad.org/
library/article_cdo/aid/986711/jewish/
Matnot-Aniyim-Chapter-10.htm.)
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5. Derech Eretz Zuta,1:29
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Textsheets for Students

Tzedakah: How Many People Must I Save? (continued)

4. Rambam Hilchot Matnot Aniyim Chapter 7, Halachot 1,5

NN '9> 0'MYY NPTY N7 NYWY NIXA X
nawn NN T AN DX Y7 IR
NNAI7 T DX NNOSN NINDS MNNXIY
NI XA JIY 'NEAYINE A 12 DRTRNI
Y 'NR

T 'RIL,NI0NN T 7RWE Yy KA [n] T
D1 T NAWN 'O 17 [NN--NAWN NN
TNXI ;NN N NI¥N LI'0d1 wn Ty
.Y 'V, |XON NIND ;1112 ,1'0012 NWYN
7PWUn N'YYUN mxy 0TR Yan' IR 071yl
NN DR X7 ,0TA NIND NN 721 ;mwa
[N'7 2N ,N{7TYN [N 019NN 1Y 17'9KI
ANRY DETY

1 It is a positive commandment to give
tzedakah to the poor according to what
is appropriate for the poor person if this
is within the financial capacity of the
donor, as [Deuteronomy 15:51 states:
“You shall certainly open your hand to
him.” [Leviticus 25:35] states: “You
shall support him, a stranger and a
resident and they shall live with you,”
and Libid.:361 states: “And your brother
shall live with you.”

5 When a poor person comes and asks
for his needs to be met and the giver
does not have the financial capacity,

he should give him according to his
financial capacity. How much? The most
desirable way of performing the mitzvah
is to give one fifth of one’s financial
resources. Giving one tenth is an ordinary
measure. Giving less [than that] reflects
parsimony... Even a poor person who
derives his livelihood from charity is
obligated to give charity to another
person. (Translation adapted from:
http://www.chabad.org/library/article_
cdo/aid/986708/jewish/Matnot-Aniyim-
Chapter-7.htm#footnote14a986708.)

If you did someone a great favor, regard it as small, and
say, ‘I did not do this good act with my own money; rather

it was from the good that others have done for me.”
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Na’aseh
v/Nishma

VDY NVl

NA’ASEH V’NISHMAH
we will do and we will
“hear” (“understand”)

Try it— Learn by Doing

The Jewish approach includes
taking an action without
necessarily knowing why it’s
important or how it will work
out, but trusting that it will lead
to understanding.

SENSIBILITY CARD
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Na’aseh
v/Nishma

On One Foot:Na’aseh v’ Nishmah

“All that the Lord has spoken we will do and we will hear”” (understand)
— Exodus 24:7

“The heart follows the actions a person does.” — Sefer HaChinuch Mitzvah 16

“Ruth replied, ‘Do not urge me to leave you or to turn back from you. Where you go I will
go, and where you stay I will stay. Your people will be my people and your God my God.
Where you die I will die, and there I will be buried. May the Lord deal with me, be it ever
so severely, if even death separates you and me.””” — Ruth 1:16-17

The Implications

We will look at Na’aseh v’Nishmah in the context of:
* Learning to Trust and Trusting to Learn 23
 Ritual: What'’s the Point? 26

* Soul Session: Following in Ruth’s Footsteps
— Taking the Next Step 29

e Just for Hillel Professionals:
Trusting In Your Work 34

* Textsheets for Students 35

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
to copy or otherwise distribute this curriculum to anyone who might find it valuable.



Learning to Trust and Na’aseh

v/Nishma

Trusting to Learn

This Activity is Great For

9 & A

Learning Holidays Pastoral Identity &

*Beit Midrash “Shavwot— Counseling  Relationships
*Group Learning

I. Beginning the Conversation

Trust Drive
Start your session by dividing students into pairs for a “trust drive.”

As Jim Cain explains in “Find Something to Do”’:
Begin with partners of similar heights, in an open space with no obstacles, with one partner standing behind the
other, both facing forward. The front ‘driver’ holds onto an imaginary steering wheel and closes their eyes. The
‘backseat driver’ eyes open, places their hands on the driver’s shoulders and tells them, “I’ve got your back.”
The front driver controls the speed, while the rear driver provides information and direction (sort of a human
GPS system), avoiding collisions with other drivers and fixed objects. After a few minutes, the front driver opens
their eyes and the two participants exchange roles.

TALKIT OUT

e What words would you use to describe the experience of being the front driver?

e What kind of relationship did you need to have with the back driver in order to feel comfortable as the
front driver?

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
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Na‘aseh I1. A Deeper Dive

v/Nishma

A.Receiving the Torah

Read together the description of Matan Torah — the Receiving of the Torah, on Mount
Sinai. If your group is open to more text study, you may wish to read Exodus 19-20
together to get the full effect of the drama of the Revelation. If not, describe to students
the awesome scene at Mount Sinai and then read together Shemot 24.

Shemot (Exodus) 24

"N MAT 79 NX DYY 1901 YN K21 A 3 And Moses came and recounted to the
TNX 707 DYD 72 |V D'O9WAN 72 DRI people all the Lord’s words and the laws, and
.n:wl_;; N 02T WWUN n'jnf[;j p) -nr;xfli the people answered with a single voice and
o ' o T said, “'all the words that the Lord has spoken
1722 D2V ‘N N2T 72 DX NYn AR T we will do”” (na‘aseh).
N2¥N NYY D'RYI NN DDA N2ATA |2
Ay 'Y WY DY

4 And Moses wrote down all the Lord’s
words, and he rose early in the morning and
) built an altar at the foot of the mountain
AR DY QTR KAZLNTAD WO NPT yith twelve pillars for the tribes of Israel . ..
NNyl ‘N NaT YR BN

7 And [Moses] took the book of the
covenant and read it in the hearing of the
people, and they said, “All that the Lord has
spoken we will do and we will hear”’
(na‘aseh v’nishmah).

(Translation adapted from Robert Alter,
The Five Books of Moses)

* Ask students to compare the Israelites’ response in verse 3 and verse 7 — “naaseh’ and ““na‘aseh v’nishmah’ .
What does the extra word “v’nishmah’ imply about how the Israelites will accept the Torah?

* Tell students that the phrase “‘na‘aseh v’nishmah’ is traditionally seen as the Jews accepting the Torah without
knowing everything it contained - and that this was considered praiseworthy. Read the following Ta/mud text
together.

B.The Glorious Secret of Na’aseh v’Nishmah

Shabbat 88a-h

INQ YNWI7 NUYI TRIY INTTRAY QYW 'RN'O Y WNT  Rabbi Simla lectured: When the Israelites gave
7NWM TRRIETAR 727 MW DX7N 9w X1 DWW precedence to ‘we will do’ over ‘we will hear,’ six hundred

YNw1 TA10 TNNI NWY1 TA1D TNX DN AW 7 Nwp  thousand ministering angels came and set two crowns
upon each man of Israel, one as a reward for ‘we will do,’
and the other as a reward for ‘we will hear’. . ..
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Shabbat 88a-bh (continued)
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Na’aseh
v/Nishma

R. Eleazar said: When the Israelites gave
precedence to ‘we will do’ over ‘we will hear,’
a Heavenly Voice went forth and exclaimed
to them, Who revealed to My children this
secret, which is employed by the Ministering
Angels ...?

There was a certain Sadducee who saw Raba
engrossed in his studies while the finger[s] of
his hand were under his feet, and he ground
them down, so that his fingers spurted blood.
‘You rash people,” he exclaimed, ‘who gave
precedence to your mouth over your ears:
you still persist in your rashness. First you
should have listened, if within your powers,
accept; if not, you should not have accepted.’
Said he to him,*We who walked in integrity,
of us it is written (Proverbs 11):“The
integrity of the upright shall guide them.”
But of others, who walked in perversity, it is
written (Proverbs 11): “‘but the perverseness
of the treacherous shall destroy them.”

TALKIT OUT

* These texts praise the Israelites for saying Naaseh v’Nishmah and accepting the Torah before they heard
everything that it contained. Do you think their action was praiseworthy?

* Think about the driving activity we did together at the beginning of this session. What does closing your eyes
while someone drives you around, have to do with Na‘aseh v’Nishmah?

* What kind of relationship do you need to have with someone in order to say Na‘aseh v’Nishmah?

Reflective Questions

Students should write down their answers to the following reflective questions. If you wish, you can end the class here;
or you may wish to then group students in pairs and give them a few minutes to discuss their reflections together.

* Have you ever had a Na’aseh v’Nishmah relationship with someone? Would you want to?

* How do you think the Jews were capable of having this Na‘aseh v’Nishmah relationship with God?

* In your own relationship with God and Judaism, do you have a need for proofs and all the information before you sign on?

* What kind of relationship would you like to have with God and Judaism?

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
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Na‘aseh Ritual: What’s the Point?

v/Nishma

This Activity is Great For
9

Learning Holidays  Spirituality

e Beit Midrash * Passover e Alternative
Service

*Group Learning
*Mindfulness

I. Beginning the Conversation

Put a piece of matzah in the center of the table.

Ask participants:
* Do you eat matzah on campus on Passover?
* If yes, what is it like to eat matzah on campus? If not, why not?
* What happens when you see another student on campus eating matzah?
° How is eating matzah on campus on Passover so much more than just eating a cracker?
* Jews have a lot of rituals. What is one word you would use to describe how you feel about Jewish rituals?

II. A Deeper Dive

A.60-Second Debates
Before this session, write the following debate statements on separate sheets of paper, and then fold them and put them

in a container.

Ask for two volunteers. One should stick his/her hand into the container and pull out a statement. Assign one volun-
teer to argue “for”” and the other “against” this statement. Time them so that they each have only one minute to make
their points:

 Jewish rituals are not important. What is important is how you feel.

* You should never do a Jewish ritual unless you know everything about it beforehand.

* Rituals are destructive. They let people feel righteous even when they are oppressing other people.
* Keeping kosher is an outdated ritual.

* [Add whatever statements are relevant to your group and the time of year.]

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
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B.Text Study — Why Jewish Rituals?

Ask for a volunteer who can read the following selection in a dramatic fashion. In this
text, the Sefer HaChinuch makes the case for why rituals are so important in Judaism:

Sefer HaChinuch, Mitzvah 16 (Outward actions have the power to shape character. The
mitzvot are those actions which will guarantee the improvement of one’s character.):
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Na’aseh
v/Nishma

A person is influenced by his actions, and
one’s heart and thoughts follow the acts

he or she does whether they are good or
bad. Even one who is a completely wicked
person, who constantly thinks of doing bad
deeds, if s/he is inspired for the better and
puts time into fulfilling Torah and mitzvot,
even if it is not for the sake of Heaven, s/he
will turn to the good and he will overcome
his/her Evil Inclination through the power
of these actions, since the heart follows the
actions a person does. Similarly, even if one
is a completely righteous person who desires
Torah and mitzvot but always involves
himself or herself in bad deeds ... after a
certain amount of time s/he will become a
wicked person, for we know, and it is true,
that every person is affected by his or her
actions.

(Credit: The Mitzvot and Why They Are Detailed, Morasha Syllabus,
http://www.morashasyllabus.com/class/The % 20Mitzvot.pdf, p. 3.)

* According to the Sefer HaChinuch, what is the point of rituals and mitzvot (commandments)?

* Do you agree that ultimately that “the heart follows the actions a person does”’? Is it what you do that determines

what kind of person you are?
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Na’aseh
v/Nishma

C. Step Into the Circle Discussion
Invite the group to stand in a circle.

Ask:
Have you ever had a time when a Jewish festival, object, or practice had an impact on

you? Describe what happened.

* Anyone who would like to share an answer should step into the middle of the circle.

* If many people step forward, after each person has said their piece they step back to
join the rest of the group.

e If others want to comment, they should step forward into the middle of the circle at
any point.

* The discussion ends when everyone has stepped back to join the rest of the group.

OFF THE PAGE AND INTO LIFE

Year of Living Jewishly

Abigail Pogrebin is a journalist who decided to embark on an experiment:

she was going to celebrate every Jewish holiday - major and minor, famous and
obscure - for a full year. Watch this video as she begins her “'year of living Jewishly”’:
https://vimeo.com/104432639

TALKIT OUT

* Have you ever tried out a Jewish holiday or ritual that you had never done before? What was the experience
like?

e Is there a Jewish holiday or ritual that would like to try? What would you need in order to give it a go?
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Soul Session: Na’aseh

v/Nishma

Following In the Footsteps of Ruth
— Taking the Next Step

This Activity is Great For

9 @&

Learning Holidays Spirituality

*Group Learning *Shavuot *Alternative
Service

I. Beginning the Conversation

Soul sessions are based on the work of Parker Palmer, specifically his development of the “‘circle of trust” and his
emphasis on drawing out the soul and giving it a safe space. In these soul sessions, we will use a piece of text or
artwork connected to a sensibility, and give ourselves the time and safe space to fully experience the text and discover
our relationship to it. Our goals in these sessions are: (1) to get in touch with the wisdom that we have within; (2)

to have real, meaningful encounters with Jewish ideas; and (3) to create a welcoming community that nurtures true,
honest and kind communication.

For more information about Parker Palmer, the Center for Courage and Renewal, and the principles and procedures of

Circles of Trust, see http://www.couragerenewal.org/approach/.

Note to Facilitator: As the facilitator, your role is to help the circle participants create a secure space where
they can meaningfully encounter themselves, each other and the text. As much as possible, try to facilitate and

not teach: you should be involved in the discussions, journaling and small discussions like other members of the

group. Give the group the space and trust to proceed without telling them what they should think or how they
should interpret.
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Na’aseh I1. A Deeper Dive

v/Nishma

A. How to conduct a soul session:

1. Set up chairs in a circle, where everyone can see each other.

2. Welcome students to the soul session, and explain what a soul session/circle of
trust is. You may wish to distribute the Courage and Renewal touchstones, and read
each touchstone out loud, in order to set the stage for the work that the group will
do together. (http://www.couragerenewal.org/PDFs/CourageRenewal-Circle-of-Trust-
Touchstones-(c)2015.pdf)

3. Explain that the principle of double confidentiality will apply to this session: What
other people mention in this soul session, and in the breakout sessions, is totally
confidential. You may not tell anyone what someone else said in this session. In
addition, if you see participants from this soul session after the session has concluded,

you may not ask them about what they talked about here, unless they specifically invite
you to do so.

4. Introduce the text: Tell students that we traditionally read the Book of Ruth on the holiday of Shavuot. In our
session today, it does not matter whether you have read the Book of Ruth 100 times or if this is your first encounter
with the book. What we will do, is read it as if it is the first time, and create the space and atmosphere to have a deep
and meaningful personal encounter with the text.

5. Ask for two volunteers to read the text out loud, one after the other, so that we can hear the text in two different
voices. (See below for text)

6. Invite members of the circle to comment on what resonates for them in the piece they just read. You should be
involved as a member of the circle, but don’t rush to fill the silence — give participants the time and space to comment

and reflect. Encourage participants to speak into the middle of the circle, rather than to each other.

7. Journaling: Before the session, write out the following questions — or any other questions you would like to pose - on
a large sheet of paper. At this point in the session, post the paper on the wall and read the questions out loud.

e How do you think Ruth is able to make her decision when there is so much that is unknown and scary?
* Are you more of an Orpah, or a Ruth?

* Have you ever had a time when you needed to make a big decision? How did it work out? What advice would you give
yourself if you had to do it all over again?

* What are some of the values that are most important to you when taking your next steps? How much information do
you need before you leap?
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Invite students to spend 10 minutes writing in their journal, or if this session occurs on Na’aseh
Shabbat or a holiday, silently reflecting on these questions. They should find a place to

v/Nishma

sit comfortably, and take their time. Their written reflections will be kept private unless
they choose to reveal them.

8. Small Group Discussion: Bring the group back together and explain that you will

now separate them into groups of two or three (depending on how much time you have
carved out for this session, and your space constraints). Each group will find someplace
to gather, and then each individual in the group will have 10 minutes to talk about their
reflections on the text and questions, or whatever thoughts the text has prompted in
them. Each group should appoint a timekeeper to raise his or her hand when the 10
minutes are up. After each member of the group has had his or her ten minutes, they
should return to the circle.

Ground rules for the breakout groups:

a. Sit in silence and give the individual who is speaking, the space and time to talk at his or her own pace. Do not
jump in with questions or comments. Hold the space for them to talk. If they take all 10 minutes to talk, then
your job is simply to listen. If they decide they do not want to talk at all, sit in silence with them for 10 minutes.
If they have finished what they have to say, and they invite questions before the 10 minutes are up, ask brief, open
and honest questions — without introducing your own opinion or offering advice.

b. Do not give advice — your job is not to tell the others what they should do. Your job is to help create a safe,
open space where honest, soulful reflection can occur.

c. The rule of double confidentiality applies. Members of the group may not tell anyone else what they heard in
this conversation. In addition, if you see a member of your group later on, you may not ask them about what they
talked about, unless they specifically invite you to do so.

9. Whole Group Reflection: When everyone returns to the circle, invite participants to share with the whole group
something they have discovered (about themselves only - no talking about what others had said) through their
journaling and small group discussions, or to reflect on the soul session and its process of reflection and building of safe
space. Allow students to sit in silence to reflect; do not rush to close.

10. Closing: Thank students for their time and for creating a welcoming, honest, safe space. Remind them again that
double confidentiality applies. Tell students that you are always happy to speak with them about some of the issues that
have come up for them in this session, but that because of double confidentiality you will not refer back to what they
said unless they explicitly and proactively invite you to do so (make sure to let them know that, so no misunderstandings
occur).
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B. Text study

Na’aseh
v/Nishma

Ruth Chapter 1
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1 In the days when the judges ruled, there
was a famine in the land. So a man from
Bethlehem in Judah, together with his wife
and two sons, went to live for a while in the
country of Moab.

2 The man’s name was Elimelech, his wife’s
name was Naomi, and the names of his two
sons were Mahlon and Kilion. They were

: Ephrathites from Bethlehem, Judah. And
A1 QYT they went to Moab and lived there.

3 Now Elimelech, Naomi’s husband, died,
and she was left with her two sons.

.0Y

4 They married Moabite women, one named
Orpah and the other Ruth. After they had
lived there about ten years,

5 Both Mahlon and Kilion also died, and Naomi was left
without her two sons and her husband.

6 When Naomi heard in Moab that the Lord had come to
the aid of his people by providing food for them, she and
her daughters-in-law prepared to return home from there.

7 With her two daughters-in-law she left the place where
she had been living and set out on the road that would
take them back to the land of Judah.

8 Then Naomi said to her two daughters-in-law, “Go back,
each of you, to your mother’s home. May the Lord show
you kindness, as you have shown kindness to your dead
husbands and to me.

9 May the Lord grant that each of you will find rest in the
home of another husband.” Then she kissed them goodbye
and they wept aloud

10 And they said to her, “We will go back with you to
your people.”

11 But Naomi said, “Return home, my daughters. Why
would you come with me? Am I going to have any more
sons, who could become your hushands?

12 Return home, my daughters; I am too old to have
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Ruth Chapter 1 (continued)
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Na’aseh
v/Nishma

another husband. Even if I thought there was
still hope for me—even if I had a husband
tonight and then gave birth to sons—

13 Would you wait until they grew up?
Would you remain unmarried for them? No,
my daughters. It is more bitter for me than
for you, because the Lord’s hand has turned
against me!”’

14 At this they wept aloud again. Then Orpah
kissed her mother-in-law goodbye, but Ruth
clung to her.

15 “Look,” said Naomi, “your sister-in-law
is going back to her people and her gods. Go
back with her.”

16 But Ruth replied, “Do not urge me to
leave you or to turn back from you. Where
you go I will go, and where you stay I will
stay. Your people will be my people and your
God my God.

17 Where you die I will die, and there T will
be buried. May the Lord deal with me, be it
ever so severely, if even death separates you
and me.”

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
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Na’aseh Just for Hillel Professionals:

v/Nishma

Trusting in Your Work

i

Just for Hillel
Professionals

I. Beginning the Conversation

As Hillel professionals, we invest so much in our students, teaching them and caring about them. Sometimes we may
feel that we are throwing away our efforts, and that nothing is taking hold. At those times, it may be helpful to hold
onto the Na’aseh v’Nishmah sensibility — we do our best, and have faith that it will yield returns.

Use these questions to reflect on how you can incorporate some of the lessons of na‘aseh v’nishmah into your teaching
and relationships with students:

1. When do you feel that your teaching and work with students is successful?
2. Have you ever thought that you did not have an impact with your teaching or work, and find out later that you did?
3. What are some tools you could use to bolster yourself when you work hard, but you do not see the effects?

4. Think about some of your role models. Have you let them know how much they have meant in your life?

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
to copy or otherwise distribute this curriculum to anyone who might find it valuable.



Textsheets for Students Na'aseh

v/Nishma
On the next pages, you’ll find just the texts mentioned in each of the sections of this

curriculum, without the facilitator’s guide. Use these sheets if you would like to make
copies of the texts for students, while keeping the facilitator’s notes just for you!

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
to copy or otherwise distribute this curriculum to anyone who might find it valuable.




Na’aseh
v/Nishma

Shemot (Exodus) 24
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Trusting to Learn and Learning to Trust

3 And Moses came and recounted to the
people all the Lord’s words and the laws, and
the people answered with a single voice and
said, “all the words that the Lord has spoken
we will do”” (na‘aseh).

4 And Moses wrote down all the Lord’s
words, and he rose early in the morning and
built an altar at the foot of the mountain
with twelve pillars for the tribes of Israel ...
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7 And [Moses] took the book of the
covenant and read it in the hearing of the
people, and they said, “'All that the Lord has
spoken we will do and we will hear”
(na‘aseh v’nishmah).

(Translation adapted from Robert Alter,
The Five Books of Moses)

Rabbi Simla lectured: When the Israelites gave
precedence to ‘we will do’ over ‘we will hear,” six hundred
thousand ministering angels came and set two crowns
upon each man of Israel, one as a reward for ‘we will do,’
and the other as a reward for ‘we will hear’. . ..

R. Eleazar said: When the Israelites gave precedence to
‘we will do” over ‘we will hear,’ a Heavenly Voice went
forth and exclaimed to them, Who revealed to My children

this secret, which is employed by the Ministering Angels
?

There was a certain Sadducee who saw Raba engrossed
in his studies while the finger[s] of his hand were under
his feet, and he ground them down, so that his fingers
spurted blood.You rash people,” he exclaimed, ‘who gave
precedence to your mouth over your ears: you still persist
in your rashness. First you should have listened, if within
your powers, accept; if not, you should not have accepted.’
Said he to him, ‘We who walked in integrity, of us it is
written (Proverbs 11):“'The integrity of the upright shall
guide them.” But of others, who walked in perversity,

it is written (Proverbs 11): “'but the perverseness of the
treacherous shall destroy them.”
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Ritual: What’s the Point?

Sefer HaChinuch, Mitzvah 16 (Outward actions have the power to shape character. The
mitzvot are those actions which will guarantee the improvement of one’s character.):
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Na’aseh
v/Nishma

A person is influenced by his actions, and
one’s heart and thoughts follow the acts

he or she does whether they are good or
bad. Even one who is a completely wicked
person, who constantly thinks of doing bad
deeds, if s/he is inspired for the better and
puts time into fulfilling Torah and mitzvot,
even if it is not for the sake of Heaven, s/he
will turn to the good and he will overcome
his/her Evil Inclination through the power
of these actions, since the heart follows the
actions a person does. Similarly, even if one
is a completely righteous person who desires
Torah and mitzvot but always involves
himself or herself in bad deeds ... after a
certain amount of time s/he will become a
wicked person, for we know, and it is true,
that every person is affected by his or her
actions.

(Credit: The Mitzvot and Why They Are Detailed, Morasha Syllabus,
http://www.morashasyllabus.com/class/The % 20Mitzvot.pdf, p. 3.)
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http://www.alexisrael.org/lech-lecha---abrahams-journey

Na’aseh
v/Nishma

Ruth Chapter 1
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Soul Session: Following in the Footsteps of Ruth —
Taking the Next Step

1 In the days when the judges ruled, there
was a famine in the land. So a man from
Bethlehem in Judah, together with his wife
and two sons, went to live for a while in the
country of Moab.

2 The man’s name was Elimelech, his wife’s
name was Naomi, and the names of his two
sons were Mahlon and Kilion. They were
Ephrathites from Bethlehem, Judah. And
they went to Moab and lived there.

3 Now Elimelech, Naomi’s husband, died,
and she was left with her two sons.
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4 They married Moabite women, one named
Orpah and the other Ruth. After they had
lived there about ten years,

5 Both Mahlon and Kilion also died, and Naomi was left
without her two sons and her husband.

6 When Naomi heard in Moab that the Lord had come to
the aid of his people by providing food for them, she and
her daughters-in-law prepared to return home from there.

7 With her two daughters-in-law she left the place where
she had been living and set out on the road that would
take them back to the land of Judah.

8 Then Naomi said to her two daughters-in-law, “Go back,
each of you, to your mother’s home. May the Lord show
you kindness, as you have shown kindness to your dead
husbands and to me.

9 May the Lord grant that each of you will find rest in the
home of another husband.” Then she kissed them goodbye
and they wept aloud

10 And they said to her, “We will go back with you to
your people.”

11 But Naomi said, “*Return home, my daughters. Why
would you come with me? Am I going to have any more
sons, who could become your hushands?
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Soul Session: Following in the Footsteps of Ruth —
Taking the Next Step (continued)

Ruth Chapter 1 (continued)
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Na’aseh
v/Nishma

12 Return home, my daughters; I am too old
to have another husband. Even if I thought
there was still hope for me—even if I had

a husband tonight and then gave birth to
sons—

13 Would you wait until they grew up?
Would you remain unmarried for them? No,
my daughters. It is more bitter for me than
for you, because the Lord’s hand has turned
against me!”’

14 At this they wept aloud again. Then Orpah
kissed her mother-in-law goodbye, but Ruth
clung to her.

15 “Look,” said Naomi, “‘your sister-in-law
is going back to her people and her gods. Go
back with her.”

16 But Ruth replied, “Do not urge me to
leave you or to turn back from you. Where
you go I will go, and where you stay I will
stay. Your people will be my people and your
God my God.

17 Where you die I will die, and there T will
be buried. May the Lord deal with me, be it
ever so severely, if even death separates you
and me.”
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Lech
Lecha

1717

LECH LECHA
take yourself and go

Take the Next Step

The Jewish approach promotes
living life as a journey, not a
destination.

Take action and move
forward— toward a place you
don’t yet know, but will discover.

SENSIBILITY CARD
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On One Foot:Lech Lecha

“And God said to Abram, 'Go forth from your native land and from your father’s house to
the land that I will show you."” — Brejshit 12:1-2

“Abram will be ‘shown’ to himself and will become visible to others.” — Rabbi Meir
Simcha of Dvinsk, Meshech Chochmah on Breishit Chapter 12

“During [thesel seven days you should live in (sukkot). Everyone included in Israel should
live in sukkot. This is so that future generations will know that I had the Israelites live in
huts when I brought them out of Egypt.” — VaVikra23:42-43

“The move into the sukkah is a movement from the certainty of fixed position toward the
liberating insecurity of freedom.” — Rabbi Yitz Greenberg, The Jewish Way: Living the
Holidays, New York: Touchstone, 1988, p. 101

The Implications

We will look at Lech Lecha in the context of:
* Lech Lecha: Dare Greatly 38
* Welcome to College: Dive On In! 42
* Graduation Havdalah 46
 Just for Hillel Professionals: Try Something New 50
* Textsheets for Students 51

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
to copy or otherwise distribute this curriculum to anyone who might find it valuable.



Lech Lecha: Dare Greatly
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Learning Coffee Dates Pastoral Identity &

*Rosh Chodesh Counseling Relationships
*Group Learning «Self-Worth *Group Dynamics
*Student Leaders

Big Idea

When we go ahead and follow our dreams — even if we don’t feel ready —
we discover new things about ourselves that we never could have known before.

I. Beginning the Conversation

Supplies:

Printouts of Amy Poehler and Brene Brown Zen Comics strips, large sheet of paper, tape, pens, comic template
handout, and colored pencils.

Amy Poehler: http://zenpencils.com/comic/157-amy-poehler-great-people-do-things-before-theyre-ready/
Brene Brown: http://zenpencils.com/comic/139-brene-brown-the-woman-in-the-arena/

“Words by Amy Poehler/Brené Brown. Illustrated by Gavin Aung Than. www.zenpencils.com”

Print out and hang up the Amy Poehler and Brene Brown comic strips on the walls (you may wish to cut out each
frame and tape to the wall so the students will have to walk all around the room), and have students walk around the
room and read the comics. Following the last page of the comic, hang up a large sheet of paper with pens nearby,
with the question: “When did you dare greatly?’” Students should write their answers on the paper, and read others’
responses.

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
to copy or otherwise distribute this curriculum to anyone who might find it valuable.


http://zenpencils.com/comic/157-amy-poehler-great-people-do-things-before-theyre-ready/
http://zenpencils.com/comic/139-brene-brown-the-woman-in-the-arena/
http://www.zenpencils.com

I1. A Deeper Dive

Read together Breishit (Genesis) 12:1-5, when God tells Abram (before he becomes
Abraham) to leave everything he has ever known and go to a new land.
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1 And God said to Abram, *Go forth from
your native land and from your father’s
house to the land that I will show you.

2 T will make of you a great nation,
And T will bless you;

I will make your name great,

And you shall be a blessing.

3 T will bless those who bless you
And curse him that curses you;
And all the families of the earth
Shall bless themselves by you.”

4 Abram went forth as the Lord had
commanded him, and Lot went with him.
Abram was seventy-five years old when he
left Haran.

5 Abram took his wife Sarai and his
brother’s son Lot, and all the wealth that
they had amassed, and the persons that they
had acquired in Haran; and they set out for
the land of Canaan. And they arrived in the
land of Canaan.

Translation adapted from
http://www.taggedtanakh.org/Chapter/Index/
english-Gen-12.

TALK IT OUT

Separate students into chavruta pairs to talk about the following questions:

e Imagine that you are Abram and/or Sarai. What are you thinking and feeling when you hear this command?

* Did you find it difficult to leave home when you started college?

* In what ways did leaving home give you opportunities to figure out who are?

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
to copy or otherwise distribute this curriculum to anyone who might find it valuable.
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Now read together the following text from Rabbi Meir Simcha of Dvinsk’s (1843-1926)
commentary on the Torah, Meshech Chochmah. http://www.alexisrael.org/#!lech-lecha--
-abrahams-journey/cfyu

Rabhi Meir Simcha of Dvinsk, Meshech Chochmah on Breishit 12:
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that God will exhibit publicly that which
hitherto lay hidden in Abram’s heart.... thus
Abram will be ‘shown’ to himself and will
become visible to others.

Note to Facilitator: In this text, the Meshech Chochmah understands the command for Abram to leave every-
thing he has ever known, and go to a new place as an opportunity for Abram to discover for himself, and show to
the world, what he is truly capable of doing. Abram will no longer just have the potential; now he will activate
“that which hitherto lay hidden in Chis] heart.”

This is an important concept in Jewish thought: that we are given opportunities to actualize our potential and
show to ourselves and others the incredible things of which we are capable. Otherwise, we might never know what
we are capable of doing.

Discuss this text with students, asking them when they have confronted situations when they had to actualize who
they truly are. Ask them to compare the Meshech Chochmah with the Amy Poehler and Brene Brown comics
they read in the beginning of the session.

OFF THE PAGE AND INTO LIFE

The following activity would be good for a Rosh Chodesh group, or a group of

students who are artistic/creative. In the Amy Poehler and Brene Brown

comics, the artist took the women’s words and illustrated them with his own

thoughts of how they play out in life. In this activity, challenge students to do the same with the words of the Meshech
Chochmah. They should illustrate the words of the Meshech Chochmah using their own life — either something they
have done before, or something they wish to do.

Give students colored pencils and the comic template below, and give them time to apply the words of the Meshech
Chochmabh by illustrating the comic. When done, ask students to hang up their work (if they are willing to share what
they have created), and invite everyone to walk around and view the comics. Alternatively, ask for volunteers to share
their comic and explain what they illustrated.

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
to copy or otherwise distribute this curriculum to anyone who might find it valuable.
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Abram was to demonstrate the potential which
lay latent in his heart...
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will show you”.
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Welcome to College: Dive on In!
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“Group Learning Counseling Calendar ~ -sukkot  Relationships
*Welcome Week *Student Leaders

This is an especially good session for the heginning of the school year.

Big Ideas

* It is difficult, but worthwhile, to move out of your comfort zone to try new
experiences.

* We can learn how to be vulnerable, and move beyond our usual sources of security,
from the sukkah.

Suggested setting: In a sukkah, or as part of a sukkah building or decorating activity.

I. Beginning the Conversation

Walking and Talking

e Ask students to find someone they don’t know in the group, and take a three-minute stroll with them and try to find
three things they have in common with that person.

e Call “switch” after 3 minutes, and tell students to find someone else they don’t know well with whom to stroll and
find three commonalities.

TALKIT OUT

e Was it scary to find and talk with someone you didn’t know before? Are you glad you did it?

* Now that we are at the beginning of the school year, what are some things that you might like to do this year —
but that you are afraid/hesitant to do?

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
to copy or otherwise distribute this curriculum to anyone who might find it valuable.



II. A Deeper Dive

Depending on your audience, either read this source together or summarize for students:
According to the Torah, we are commanded to sit in the sukkah on the holiday of Sukkot
because we lived in huts in the wilderness after God saved us from Egypt.

VaYikra (Leviticus) 23
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39 0On the 15th of the seventh month, when
you harvest the land’s grain, you shall
celebrate a festival to God for seven days.
The first day shall be a day of rest, and the
eighth day shall be a day of rest.

40 On the first day, you must take for
yourself a fruit of the citron tree, an
unopened palm frond, myrtle branches, and
willows [that grow near] the brook. You shall
rejoice before God for seven days.

41 During these seven days each year, you
shall celebrate to God. It is an eternal law
for all generations that you celebrate Lthis
festivall in the seventh month.

42 During [these] seven days you should live
in thatched huts (sukkot). Everyone included
in Israel should live in such thatched huts
(sukkot).

43 This is so that future generations will
know that I had the Israelites live in huts
when I brought them out of Egypt. I am God
your Lord.

Translation adapted from Rabbi Aryeh Kaplan,
A Living Torah, http://bible.ort.org/books/
pentd2.asp? ACTION=displaypage&BOOK=
3&CHAPTER=23

Ask students: In the Torah, God does so many miracles for us. Why have a whole holiday to commemorate sitting in
huts? What was so special about living in huts for 40 years?

Note: There are many possible answers to this question. In this session, we will look at Rabbi Yitz Greenberg’s answer
as a way to help students think security and insecurity, in their college years.

Rabbi Yitz Greenberg, in his book The Jewish Way, explains the significance of the commandment to dwell in the
sukkah. As you read this text with students, focus on Rabbi Greenberg’s idea of sukkah as a way of helping us get in
touch with, and deal with our own vulnerability.
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Rabhi Irving Greenberg, The Jewish Way: Living the Holidays, New York:
Touchstone, 1988, pp. 99-101:

The sukkah, the booth, is the central symbol of the ancient Israelites’ trust and hope for
forty years in the desert. The Hebrews left the protection of man-made thick walls to
place themselves under the protection of God. Exposed to dangerous natural conditions
and hostile roving bands, they placed their confidence in the divine concern, which is the
only true source of security. Their act of faith remains a source of merit for the people
of Israel and a continuing support for the covenantal commitment. By eating, learning,
and sleeping in the booth so that the sukkah becomes one’s home for a week, we re-enact
their original act of faith.

The most important part of the sukkah, halachically, is the s’chach, materials of
vegetable origin such as evergreen branches or marsh rushes that form the roof.

The s’chach is meant to teach something about the true nature of protection. Human beings instinctively strive to
build solid walls of security. People shut out life; they heap up treasures and power and status symbols in the hope of
excluding death and disaster and even the unexpected. The search for “solid”’ security all too often leads to idolatry,
to the worship of things that give security. People end up sacrificing values and even loved ones to obtain the tangible
sources of security. The sukkah urges people to give up this pseudo-safety.

The move into the sukkah is a movement from the certainty of fixed position toward the liberating insecurity of
freedom. Participants open up to the world, to the unexpected winds, to the surprise setback as well as the planned
gain. The joy of Sukkot is a celebration of the privilege of starting on the road to freedom, knowing that to finish the
task is not decisive, but failure to start is.

Divide students into chavrutah pairs to discuss the following questions:

* What do you think Rabbi Greenberg means when he says, " The move into the sukkah is a movement from the
certainty of fixed position toward the liberating insecurity of freedom.”?

* As you begin the school year, what are the “'solid walls of security’ that you have built for yourself?
* How would you like to move beyond your comfort zone this school year? What would your life look like if you did?

* What is holding you back?

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
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OFF THE PAGE AND INTO LIFE

Step In/Step Out Activity
Adapted from https://www.trainingforchange.org/tools/step-step-out-using-
comfort-zones

In this activity, students will begin to think concretely about new experiences that they
can have in the upcoming school year.

Use rope — or if possible, some extra s’chach — and make three concentric circles/square
with enough room for the all the participants to comfortably stand in any of the circles.

Tell students that you will call out different activities. If they are not interested at all in

participating in the activity, they should stand in the outermost circle. If they are absolutely interested and plan to do
the activity without hesitation, they should stand in the innermost circle. If they are interested but hesitant about doing
the activity, they should stand in the middle circle.

Some sample activities you might call out, include: take a course that you hear is great but really difficult, try a new
sport, go to a college activity by yourself, take a class that you know nothing about, sit down at a table in the cafeteria
by yourself, join a group of people sitting in the cafeteria who you don’t know very well, go on an alternative break trip,
stop a friend from gossiping, tell people you are Jewish, tell people you support the State of Israel, go on a Birthright
trip, write a letter to the school newspaper, ask an acquaintance to go out for coffee, etc.

Tell students to find one of the people they walked around with at the beginning of the session (groups of 3 are fine
too). Choose one activity that you would like to do this school year, and brainstorm with the other students in your
group how you can encourage yourself to do those things, even if they might feel initially uncomfortable.

End by going around the room and asking students:

* What is one thing that you commit to yourself to doing this semester even though it is outside your comfort zone?

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
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Graduation Havdalah
g

Academic

Calendar

*End of the Year
Celebration

*Graduation

Big Ideas

* Judaism helps us mark transitions through ritual.

* Transitions can bring with them fear and anxiety, but also opportunities for
thanksgiving, growth and clarified purpose.

A havdalah service that celebrates the graduates and marks graduation in a Jewish way.
This ceremony is adapted from the Chai Ceremony created by Rabbi Julie Danan — http://www.myjewishlearning.com/
article/chai-ceremony/4/#.

I. Beginning the Conversation

Supplies: Havdalah supplies

e multi-wicked candle (or two candles held with flames together)
* cup of grape juice or wine

° spices

* printouts of the havdalah service

Preparation:

The week before the havdalah service, send an email to your soon-to-be graduates letting them know that there will be
a special Havdalah ceremony honoring their graduation, and asking them to come prepared to answer the following
questions in 1-2 sentences:

* How have you grown in your time here? Who or what are you thankful for?

* How do you want to be a light to your friends/family/community/the world, as you move on beyond college?

At the havdalah service:
Bring the soon-to-be graduates to the center of the circle, and give them the havdalah candle(s) to hold. The other

students should form concentric circles around them.

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
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Introduce the havdalah service:

* Explain that Judaism has rituals that mark the transition from one time to another.
Havdalah marks the transition from the peace of Shabbat to the rest of the week.
Tonight, we will also mark another transition with our havdalah: the graduation of
our friends from this university as they go forward on new paths. Transitions can be
difficult because there is so much that is unknown, but it is also an opportunity to
reflect on who we are and how we’ve grown, to give thanks to the people who have
helped us on the way until now, and to clarify to ourselves what kind of person we
would like to be, and the impact we want to have, as we embark on new opportunities.

* Ask the graduating students in the middle of the circle to say one or two sentences
about how they have grown in their college years, or to offer hakarat hatov —
gratitude, to those who have helped them in their college experience.

* Introduce the opening paragraph of the havdalah, if it is your custom to recite/sing it. Explain that this first
paragraph is about the fear that comes with transition, and that it expresses faith that God is with us so we should
not fear.

* Sing together the opening paragraph.

* Introduce the next three blessings: on the wine/grape juice, the besamim (spices), and the fire. Explain that we smell
the spices on Saturday night as the Shabbat is leaving, to console us that the Shabbat has left us. Similarly, we are
sad to see the graduates go. The light/fire represents creativity, and all the ways that human beings can impact the
world.

* Ask graduates to explain in one sentence how they hope to be a light to others as they move forward past college.

* Sing together the rest of the havdalah service.

e Ask students to observe a moment of silence to think of the graduates and wish them health and happiness in all that
comes next for them. End with songs and snacks. You may also wish to give graduates a gift of Jewish ritual objects
(kiddush cup, candle sticks, havdalah candle, besamim (spices), menorah, etc.) for them to take with them to use in
their new homes and circumstances.

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
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Havdalah ‘17120

Recited at the departure of Shabbat, Havdalah is traditionally said over a cup of wine.
The concept of havdalah, literally “separation,” is learned from the commandment to
“remember the Sabbath,” in this case referring to the ritual differentiation of Shabbat
from the other days of the week. A multi-wicked candle and aromatic spices are used in
addition to the cup of wine. As the Sabbath day ends, the additional soul that was placed
on every Jew during the Sabbath departs. Smelling the pleasant odor of teh spices was
established to diminish the sorrow felt after the soul departs. The blessing on the candle
was established to commemorate the creation of fire in the Garden of Eden at the end of
Adam'’s first Sabbath on earth. At the departure of a weekday holiday, the first para-
graph and the blessing over the candle and spices are omitted. From The Penn Shiron,
Hillel at the University of Pennsylvania, 2000. Edited by Uriel Cohen, Ethan Isenberg
and Lytal Kaurman. Much of the translation has been adapted, with permission, from the
Judaica Press Tanach and the Shabbat and Festival Shiron, edited by Robert Ives. Many
of the explanations and source notes have been adapted from Ives, as well as from The
Z’mirot Anthology, edited by Neil Levin and Zemirot I’Shabbat HaMevuarot, by

S. Vaknin.
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Hineih Eil yeshu’ati evtach velo efchad,
Ki ozi vezimrah Yah Adonai,

Vayhi li lishu‘ah.

Ush’avetem mayim besason,
Mima’ayenei hayshu’ah.

Ladonai hayshu’ah,

Al amekha virkhatekha selah.

Adonai tzeva’ot imanu,

Misgav lanu Elohei Ya’akov selah.
Adonai tzeva’ot,

Ashrai adam botei’ach bakh.

Adonai hoshi‘ah,

Hamelekh ya’aneinu veyom kor’einu.
Layehudim haytah orah vesimchah,
Vesason vikar, kein tihyeh lanu.

Kos yeshu’ot esa, uvsheim Adonai ekra.

Behold! God is my salvation, I shall trust and not fear. For God is my might and my praise, and He was a salvation for
me. You can draw water with joy, from the springs of salvation. Salvation is God's, upon Your people is Your blessing,
selah. God, Master of legions, praised is the man who trusts in You. God save! May the King answer us on the day we
call. For the Jews there was light, gladness, joy, and honor; so may it be for us. I will raise a cup of salvations, and I
shall invoke the Name of God.
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Havdalah n'77120 (continued)

At the end of a holiday begin here (omitting the blessings of the candle and the spices):
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Savri maranan verabanan verabotai:
Barukh atah Adonai

Eloheinu melekh ha'olam,

Borei peri hagafen.

Blessed are You, God our Lord, King of the world, creator of the fruit of the vine.

After the following blessing smell the spices:
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Barukh atah Adonai
Eloheinu melekh ha'olam,
Borei minei vesamim.

Blessed are You, God our Lord, King of the world, creator of species of fragrance.

After the following blessing hold your fingers up to the flame to see the reflected light:
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Barukh atah Adonai
Eloheinu melekh ha'olam,
Borei me'orei ha'eish.

Blessed are You, God our Lord, King of the world, creator of the illuminations of fire.
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Barukh atah Adonai

Eloheinu melekh ha'olam,

Hamavdil bein kodesh lechol,

Bein or lechoshekh, bein Yisra'eil la'amim,
Bein yom hashevi'i

Lesheishet yemei hama'aseh.

Barukh atah Adonai,

Hamavdil bein kodesh lechol.

Blessed are You, God our Lord, King of the universe, Who separates between holy and secular, between light and
darkness, between Israel and the other nations, between the seventh day and the six days of labor. Blessed are You, God,
Who separates between holy and secular.
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Just for Hillel Professionals:
Try Something New

Just for Hillel
Professionals

I. Beginning the Conversation

Use these questions to reflect on how you can incorporate some of the lessons of Lech
Lecha into your personal and professional lives:

1. When have you tried something new in your personal life? What was the result?
2. When have you tried something new in your professional life? What was the result?

3. Are you naturally someone who charges forward with a new idea, or do you normally
hold yourself back?

4. What is something that you would love to try if you knew that it would be successful?

Try It Out:

What are three things you commit to trying this week in your personal and professional
lives?

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
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Textsheets for Students

On the next pages, you’ll find just the texts mentioned in each of the sections of this
curriculum, without the facilitator’s guide. Use these sheets if you would like to make
copies of the texts for students, while keeping the facilitator’s notes just for you!
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Textsheets for Students

Lech Lecha: Dare Greatly

Breishit (Genesis) 12:1-5:
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1 And God said to Abram, ' Go forth from
your native land and from your father’s
house to the land that T will show you.

2 T will make of you a great nation,
And T will bless you;

I will make your name great,

And you shall be a blessing.

ANY N7TAKI 2721 7T 1A QUuNl 2
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TR DNOYN DD 3 1 i) pless those who bless you
And curse him that curses you;
IAX A7 D1 02T YR DIAR 7T And all the families of the earth
NIY D'VAYI DY ¥NN |2 DNAXI VI7 - Shall bless themselves by you.”

DN inxya

4 Abram went forth as the Lord had
commanded him, and Lot went with him.
Abram was seventy-five years old when he
left Haran.
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YR AR 5 Apram took his wife Sarai and his

brother’s son Lot, and all the wealth that
they had amassed, and the persons that they
had acquired in Haran; and they set out for
the land of Canaan. And they arrived in the
land of Canaan.

Translation adapted from
http://www.taggedtanakh.org/Chapter/Index/
english-Gen-12.

Rabhi Meir Simcha of Dvinsk, Meshech Chochmah on Breishit 12:
http://www.alexisrael.org/#!lech-lecha---abrahams-journey/cfyu
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To the land which T will show you: We might suggest that
Abram was commanded to go to the place earmarked for
divine service... there he was to publicize the idea of God
and sanctify His name... and demonstrate the potential
which lay latent in his heart and his commitment to God.
This is the meaning of the phrase “which I will show you”.
It means that God will exhibit publicly that which hitherto
lay hidden in Abram’s heart.... thus Abram will be ‘shown’
to himself and will become visible to others.
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Abram was to demonstrate the potential which
lay latent in his heart...

This is the meaning
of the phrase “which |
will show you”.
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and will become visible to others.
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Textsheets for Students

Welcome to College: Dive on In!

VaYikra (Leviticus) 23
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39 On the 15th of the seventh month, when
you harvest the land’s grain, you shall
celebrate a festival to God for seven days.
The first day shall be a day of rest, and the
eighth day shall be a day of rest.

40 On the first day, you must take for
yourself a fruit of the citron tree, an
unopened palm frond, myrtle branches, and
willows [that grow near] the brook. You shall
rejoice before God for seven days.

41 During these seven days each year, you
shall celebrate to God. It is an eternal law
for all generations that you celebrate Lthis
festivall in the seventh month.

42 During [thesel seven days you should live
in thatched huts (sukkot). Everyone included
in Israel should live in such thatched huts
(sukkot).

43 This is so that future generations will
know that I had the Israelites live in huts
when I brought them out of Egypt. I am God
your Lord.

Translation adapted from Rabbi Aryeh
Kaplan, A Living Torah, http://bible.ort.org/
books/pentd2.asp? ACTION=displaypage&
BOOK=3&CHAPTER=23
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Textsheets for Students

Welcome to College: Dive on In!

Rabhi Irving Greenberg, The Jewish Way: Living the Holidays, New York:
Touchstone, 1988, pp. 99-101:

The sukkah, the booth, is the central symbol of the ancient Israelites’ trust and hope for
forty years in the desert. The Hebrews left the protection of man-made thick walls to
place themselves under the protection of God. Exposed to dangerous natural conditions
and hostile roving bands, they placed their confidence in the divine concern, which is the
only true source of security. Their act of faith remains a source of merit for the people
of Israel and a continuing support for the covenantal commitment. By eating, learning,
and sleeping in the booth so that the sukkah becomes one’s home for a week, we re-enact
their original act of faith.

The most important part of the sukkah, halachically, is the s’chach, materials of
vegetable origin such as evergreen branches or marsh rushes that form the roof.

The s’chach is meant to teach something about the true nature of protection. Human beings instinctively strive to
build solid walls of security. People shut out life; they heap up treasures and power and status symbols in the hope of
excluding death and disaster and even the unexpected. The search for “'solid” security all too often leads to idolatry,
to the worship of things that give security. People end up sacrificing values and even loved ones to obtain the tangible
sources of security. The sukkah urges people to give up this pseudo-safety.

The move into the sukkah is a movement from the certainty of fixed position toward the liberating insecurity of
freedom. Participants open up to the world, to the unexpected winds, to the surprise setback as well as the planned
gain. The joy of Sukkot is a celebration of the privilege of starting on the road to freedom, knowing that to finish the
task is not decisive, but failure to start is.

* What do you think Rabbi Greenberg means when he says, ' The move into the sukkah is a movement from the
certainty of fixed position toward the liberating insecurity of freedom.”?

* As you begin the school year, what are the “'solid walls of security’ that you have built for yourself?
* How would you like to move beyond your comfort zone this school year? What would your life look like if you did?

* What is holding you back?

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
to copy or otherwise distribute this curriculum to anyone who might find it valuable.



Textsheets for Students

Havdalah n7120

Recited at the departure of Shabbat, Havdalah is traditionally said over a cup of wine.
The concept of havdalah, literally “separation,” is learned from the commandment to
“remember the Sabbath,” in this case referring to the ritual differentiation of Shabbat
from the other days of the week. A multi-wicked candle and aromatic spices are used in
addition to the cup of wine. As the Sabbath day ends, the additional soul that was placed
on every Jew during the Sabbath departs. Smelling the pleasant odor of teh spices was
established to diminish the sorrow felt after the soul departs. The blessing on the candle
was established to commemorate the creation of fire in the Garden of Eden at the end of
Adam’s first Sabbath on earth. At the departure of a weekday holiday, the first para-
graph and the blessing over the candle and spices are omitted. From The Penn Shiron,
Hillel at the University of Pennsylvania, 2000. Edited by Uriel Cohen, Ethan Isenberg
and Lytal Kaurman. Much of the translation has been adapted, with permission, from the
Judaica Press Tanach and the Shabbat and Festival Shiron, edited by Robert Ives. Many
of the explanations and source notes have been adapted from Ives, as well as from The
Z’mirot Anthology, edited by Neil Levin and Zemirot I’'Shabbat HaMevuarot, by

S. Vaknin.
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Hineih Eil yeshu’ati evtach velo efchad,
Ki ozi vezimrah Yah Adonai,

Vayhi li lishu‘ah.

Ush’avetem mayim besason,
Mima’ayenei hayshu’ah.

Ladonai hayshu’ah,

Al amekha virkhatekha selah.

Adonai tzeva’ot imanu,

Misgav lanu Elohei Ya’akov selah.
Adonai tzeva’ot,

Ashrai adam botei’ach bakh.

Adonai hoshi‘ah,

Hamelekh ya’aneinu veyom kor’einu.
Layehudim haytah orah vesimchah,
Vesason vikar, kein tihyeh lanu.

KKos yeshu’ot esa, uvsheim Adonai ekra.

Behold! God is my salvation, I shall trust and not fear. For God is my might and my praise, and He was a salvation for
me. You can draw water with joy, from the springs of salvation. Salvation is God's, upon Your people is Your blessing,
selah. God, Master of legions, praised is the man who trusts in You. God save! May the King answer us on the day we
call. For the Jews there was light, gladness, joy, and honor; so may it be for us. I will raise a cup of salvations, and I
shall invoke the Name of God.

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
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Havdalah n'7120 (continued)

At the end of a holiday begin here (omitting the blessings of the candle and the spices):
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Savri maranan verabanan verabotai:
Barukh atah Adonai

Eloheinu melekh ha'olam,

Borei peri hagafen.

Blessed are You, God our Lord, King of the world, creator of the fruit of the vine.

After the following blessing smell the spices:
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Barukh atah Adonai
Eloheinu melekh ha'olam,
Borei minei vesamim.

Blessed are You, God our Lord, King of the world, creator of species of fragrance.

After the following blessing hold your fingers up to the flame to see the reflected light:
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Barukh atah Adonai
Eloheinu melekh ha'olam,
Borei me'orei ha'eish.

Blessed are You, God our Lord, King of the world, creator of the illuminations of fire.
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Barukh atah Adonai

Eloheinu melekh ha'olam,

Hamavdil bein kodesh lechol,

Bein or lechoshekh, bein Yisra'eil la'amim,
Bein yom hashevi'i

Lesheishet yemei hama'aseh.

Barukh atah Adonai,

Hamavdil bein kodesh lechol.

Blessed are You, God our Lord, King of the universe, Who separates between holy and secular, between light and
darkness, between Israel and the other nations, between the seventh day and the six days of labor. Blessed are You, God,
Who separates between holy and secular.
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B'Tzelem
Elohim
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B’TZELEM ELOHIM
(all people are made)
in the divine image

Value the Humanity in
Each Person

The Jewish approach requires
us to protect the life of every
person, and ensure dignity and
justice for all people.
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On One Foot:B’Tzelem Elohim

And God said: "Let us make Adam in our image, after our likeness; and let him have domin-
ion over the fish of the sea, and over the fowl of the air, and over the cattle, and over all the
earth, and over every creeping thing that creepeth upon the earth." And God created Adam
in His own image, in the image of God created He him; male and female created He them.
— Breishit (Genesis) 1:26-27

Rabbi Akiva would say: "Beloved is humanity for we were made in the image of God. And
doubly beloved are we for God made it known to us that we are made in his image."
— Mishnah Avot 3:14

“We are holy people — and all of us are holy — and our worth to others is ultimately going
to derive from how we act.” — Rabbi Joseph Telushkin

The Implications

We will look at B’Tzelem Elohim in the context of:

* The Elephant in the Room: Talking About God 54

* Live Like a Boss 55

* Service: It’s Divine! 59

* Bring Everyone to the Table 62

* Who Do You See in the Mirror?: Self Worth and Body Image 64

 Just for Hillel Professionals: Inclusion 67

* Textsheets for Students 68

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
to copy or otherwise distribute this curriculum to anyone who might find it valuable.



S The Elephant in the Room:

Elohim

Talking About God

N

Spirituality Learning  Coffee Dates

*Alternative *Group Learning
Service

I. Beginning the Conversation

When talking about the concept of Tzelem Elohim, some students may not be able to get past the God language. Use
this as an opportunity to meet with the student one on one and start to unpack some of his or her uncomfortable
feelings around talking about God.

Below are some suggested questions to get the conversation started. You may want to jump right in and start talking
with the student, or have the student quietly reflect on these questions and write down some answers before you start
your discussion. Feel free to use only one of these questions, or a selection that you like best.

Note: These questions are broad and inclusive enough that they transcend the setting. Keep these questions in mind
when “the God questions’” comes up in conversation with a student.

* What thoughts and emotions are coming up for you when talking about God?
* How often do you get the chance to talk about God?

* Is there a way of talking about God that feels more comfortable to you?

* Do you ever talk to God?

* How did you think about God in your childhood? How do you think about God now? Were there any times in your life
that impacted your ideas or relationship with God?

* A wise religious person once said: “The God you don’t believe in, I don’t believe in either.” What are some of the ways
that people talk about God that make you uncomfortable? List them.

= Can you redefine how you think about God to exclude those elements?

« If talking in God terms still doesn’t work for you, how might you reformulate the concept of “created in the image of
God” in terms that will work for you?

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
to copy or otherwise distribute this curriculum to anyone who might find it valuable.
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Big Idea

Knowing that we are created in the image of God can empower us to live up to our

highest ideals.

I. Beginning the Conversation

Ask students:
* Have you ever heard it said that we are all created in God’s image?

* What does that phrase mean to you?

II. A Deeper Dive

A.The Creation of Humankind
The Torah relates the creation of the world in Breishit (Genesis) Chapter 1. On the 6th day of Creation, God creates

human beings- and the Torah tells us that Adam is created in the image of God.

Breishit (Genesis) 1:26-27

171 ;004NTI N7¥2 DTX NWYI 07X MR 1D 26 And God said: ‘Let us make Adam in our image, after
TI0-7221 ,YIXD-7221 NN, 0N Qivad D0 NATY our likeness; and let him have dominion over the fish of
-Y']..'!"J‘W wnn ,un the sea, and over the fowl of the air, and over the cattle,

and over all the earth, and over every creeping thing that

X712 Dln'7N Dl7y3. ,IYJ'?:_{J DTRD-TIX D|n'7N N1 T creepeth upon the earth.’

.ONN X2 ,N2M N7 :inX
T A 27 And God created Adam in His own image, in the

image of God created He him; male and female created
He them.

* Give students some modeling clay and ask them to shape the clay to represent what it might mean to be created
“in the image of God.”

* Go around and have students explain what they have created, how it relates to their understanding of God,
and what it means to be created in God’s image

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
to copy or otherwise distribute this curriculum to anyone who might find it valuable.
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TALKIT OUT

e What do you think it means to be created in someone’s image? Does being
created in someone’s image mean that you are the same as they are? Think
about other “images” that you experience in your daily life. How does an
“image” relate to the original?

If you could choose someone whose image you would want to be in, who would it
be?

Why do you think the Torah tells us that Adam (and by extension his descendants
— all people) were created in the image of God?

Does the phrase B’Tzelem Elohim/ “\in the image of God” speak to you? Why or
why not? If not, are there ways that you might reformulate the phrase that would
speak to you?

If you have a little more time, and sense that students might be interested in more text study, go on to the next source.
If you wish to skip the next source, go to Section C.

B. Letting Us In On the Secret
Read together the following source from Mishnah Avot 3:14:

NIN' NN, 07¥2 X12IW DTR 212N, MIK DRI Rabbi Akiva would say: "Beloved is humanity for we were
D%¥2 1D ,(0 N'YKID) MNNIY ,07¥2 KW 17 T made in the image of God. And doubly beloved are we for

DTN DR NWY DR God made it known to us that we are made in his image,

as it states (Breishit 9): 'In God’s image God created
humankind."” (Translation adapted from JustAction,
www.justaction.org)

TALKIT OUT

* Why do you think Rabbi Akiva thinks it is so remarkable that the Torah tells us we are created in the image of
God?

* Do you think it is possible to be created in the image of God and yet not know it?

* Do you agree with Rabbi Akiva that being told that we were created in God’s image is a reflection of love?

* Have you ever had someone believe in you and highlight your potential? How did it make you feel? How did you
respond?

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
to copy or otherwise distribute this curriculum to anyone who might find it valuable.
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C. B’Tzelem Elohim In My Life: Natan Sharansky

In the following excerpt, Natan Sharansky talks about his struggle to understand what it
means to be created in the image of God. He found that his fear that he would violate the
image of God inside of him gave the freedom and strength to resist the KGB (the state
military police force in Soviet Russia).

Natan Sharansky is one of the most famous former Soviet refusniks and an Israeli
politician, author and human rights activist. Sharansky was born and raised

in the Ukraine, then part of the Soviet Union, and became associated with the
Soviet human rights movement, and one of the foremost dissidents and spokesmen
for the Soviet Jewry movement. He was arrested in 1977, and convicted of
treason and spying on behalf of the United States, and was sentenced to thirteen
years imprisonment in a Siberian forced labor camp. For the first 16 months

of his sentence he was held in Moscow’s Lefortovo prison, frequently in solitary
confinement and in a special “torture cell,”” before being transferred to a notorious
prison camp in the Siberian gulag.

Years after his release, Sharansky stressed the need he maintained throughout his
imprisonment to remain emotionally independent. He attributed his survival of
the lengthy incarceration and the brutal conditions to his resistance to any sort of
emotional surrender. Hence Sharansky’s expression of the paradox that while an
ordinary Russian, he was in fact a slave to the system; but that once he discovered
his Jewish roots and was restricted for his allegiance to them, he was in reality a
free man. Sharansky’s memoirs of his years as a prisoner of Zion are described in
his book Fear No Evil (paraphrased from: ).

Sharansky talks about how the concept of B'Tzelem Elohim/"'in the image of God” gave him strength and resolve
during his imprisonment.

A few days before my arrest, an American tourist gave me a small book of Psalms from my wife, along with a letter
she had written. In it Avital explained that she had carried the Psalms with her all year, during her travels around the
world to fight for my freedom and for the freedom of Soviet Jewry. Now, she wrote, I feel that you should have it so I
am sending it to you. Back then, my Hebrew was in no way adequate to read that book. After I was arrested, the book,
along with all my other belongings, was confiscated. Then I began to think about the Psalms and about the note from
Avital. The book soon took on an almost mythical meaning for me. I started to fight to have it returned, a battle that
continued for three years.

I finally received the book along with the news that my father had passed away. I tried to read it, but I still understood
little. I had to work my way through it slowly, page by page, comparing different lines, trying to recognize patterns and
connect words to each other. The first lines I understood were those of Psalm 23:“Although I walk through the valley
of death, I fear no evil, for You are with me.”

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
to copy or otherwise distribute this curriculum to anyone who might find it valuable.
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B'Tzelem
Elohim

Natan Sharansky (continued)

I noticed that in the Psalms, the word fear kept appearing. On the one hand, fear was
something to be overcome, such as not fearing evil. But as yirat hashem, or the fear of
God, it had a positive connotation. It took me time to understand what this fear of God
meant. My understanding was at first very vague and uncertain. But at some moment
it occurred to me, seeing it many times, that this fear was connected not simply to God
the Creator but to the image of God in which man was created. Mankind was created
to be worthy of that image and to be true to it. This required me to go forward in an
honest and direct way, without compromising principles. This fear, the fear of not being
worthy of the divine image, not the fear of death, was what I was most afraid of in my
interrogations with the KGB. I was afraid to lose the world of inner freedom I had
found, to fail to stay true to my inner self, to no longer conduct myself in a way that was
worthy of the divine image.

Natan Sharansky with Shira Wolosky Weiss, Defending Identity: Its Indispensable Role
in Protecting Democracy, pp.24-25.

TALKIT OUT

* What fear did Sharansky have while he was imprisoned by the KGB?

¢ What was the connection for Sharansky between being created in the image of God and inner freedom?

* What opportunities do you have coming up that will test your principles — whether in social, family or
communal situations?

* How can the freedom and responsibility of being created B’Tzelem Elohim (in the image of God) help inform
your choices in those situations?

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
to copy or otherwise distribute this curriculum to anyone who might find it valuable.



Service: It’s Divine!
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Coffee Dates

Social Justice
*Challah for Hunger
*Service Projects

Big Idea

We can follow in the ways of God by engaging in acts of service and kindness.

B’Tzelem
Elohim

I. Beginning the Conversation

If you are at a service project, go around the room and ask participants to say 1-3 words (only!) that explain why they
are here today. If at a coffee date: 1-3 words on why you engage in service.

Ask participants: Would you be surprised if the answer I would give you today about why I am here is “Be like God”'?

The Ta/mud tells us that if we want to be like God, we need to engage in acts of kindness and service.

II. A Deeper Dive

Read this source from Babhylonian Ta/mud Sotah 14a together with a learning partner (chavruta) and then

discuss the following questions:

2'NDT 'NN X110 212 XAN 20 NN

1 127N DI'N7R "N MNR (' DN2T)

X701 N1DW INR 1707 DTRY 17 WWON
SJIN WX 7R DD (T DNAT) MK 2D
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N"1PN 0'NNY Y170 NNX QX 0W17
178 X' (D' N'WXOD) 2'NDT 0710 17
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("D N'wK11) 2'NDT 072X DN NN
IN D'N7X 7121 DNNAX DM N DY
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And Rabbi Chama the son of Rabbi Chanina said, “*What is the meaning
of the verse, ‘After Hashem, your God, shall you walk (Deuteronomy
13:5)'? Is it possible for a person to walk after the divine presence?
For isn’t it already stated, ‘For Hashem your God is a consuming fire
(Deuteronomy 4:24)'?

Rather, to follow the character traits of God. “Just as He clothes the
naked, as it is written, ‘*And the Lord God made for Adam and his wife
cloaks of leather, and he clothed them (Genesis 3:21);’ so too you shall
clothe the naked. The Holy One, Blessed be He, visited the sick, as it is
written, *And he appeared in Ailonei Mamrei Lwhile Avram was in painl
(Genesis 18:1);" so too you shall visit the sick. The Holy One, Blessed be
He, comforted mourners, as it is written, ‘And it was, after the death of
Abraham, and God blessed his son Isaac (Genesis 25:11);’ so too you
shall comfort mourners. The Holy One, Blessed be He, buried the dead, as
it is written, *And he buried him in the valley (Deuteronomy 34:6);’ so too,
you shall bury the dead.” (Translation adapted from Sefaria,
www.sefaria.org)

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
to copy or otherwise distribute this curriculum to anyone who might find it valuable.
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TALKIT OUT

e According to this text, when are we considered to be acting in the image of God?

e Is this the image of God that you are accustomed to seeing?

e What do you think is the connection between kindness and Godliness?

* How does helping others help us achieve our potential?’

* Consider this quote attributed to Australian Aboriginal activist Lila Watson.
“If you have come to help me, you are wasting your time. But if you have come
because your liberation is bound up with mine, then let us walk together.”

* Do you approach service as an act of pity toward others? An act of personal
fulfillment? How do you relate to Watson’s statement?

OFF THE PAGE AND INTO LIFE

Answer these reflective questions in writing, privately:

1. How do you currently think about your service activities?

2. How would your life be different if you viewed service as helping you access being created B’Tzelem Elohim/"in the
image of God"?

3. What piece of advice would you give yourself the next time you engage in service to another?

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
to copy or otherwise distribute this curriculum to anyone who might find it valuable.
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Follow-up

Challenge students to respond to one need/ engage in one act of service once a day for a
week. Come back after a week and discuss:

* Which of the acts of service from this past week felt most satisfying to you?
* Did any of your acts of service feel more difficult than others?

* Reflecting on your week of service — why do you think the rabbis of the
Talmud saw acts of service as Godly? Did you ever get that feeling when you
were engaged in service?

* What other acts of service will you commit to over the course of the next
week?

Additional Resources:
Watch this YouTube video of Rabbi David Aaron speaking about the connection between
self-worth and service. https://www.youtube.com/watch?v=gGd;jY Nis5zs

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
to copy or otherwise distribute this curriculum to anyone who might find it valuable.
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S Bring Everyone to the Table:

Seeing Others as Created
in God’s Image
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*Team Building

Big Idea

Because we are all created in the image of God, we are all equally worthy of
respect and inclusion.

I. Beginning the Conversation

Ask students: When you look at others, what do you see? Their appearance? Their new sweater? OR
Ask students to turn to each other and really look at each other —- for an uncomfortably long time (30 seconds to one
minute), and then tell each other what they see.

* What was it like for you to look at someone else in this way?

* What was it like for you to be looked at in this way?

Today we are going to talk about looking at others carefully, and what we can see if we look at them closely and carefully.

II. A Deeper Dive
A.Read the following story together:

There is an old Hasidic story about Reb Nahman Kossover, a friend of the Ba’al Shem Tov. Reb Nahman believed that
the proper way to remain close to God was to constantly contemplate the four-letter name Y-H-W-H, to see the letters
of God’s name ever before him. He was a preacher, and when he looked out at his audience, he was able to see God’s
name in every face. But then times changed; the preacher was forced to become a merchant in order to survive. In the
marketplace, with the rapid pace of all the buying and selling, he found it harder to always concentrate on the name of
God. So we are told that he hired a special assistant to follow him wherever he went. The person’s only job was to be a
reminder. Whenever he looked at his assistant’s face, he would remember the name of God.

What do you think the person (almost surely a man) looked like? Given the values of traditional Jewish society, he was
probably not especially beautiful. Might he have been exceptionally tortured? Was a it a tormented face that reminded

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
to copy or otherwise distribute this curriculum to anyone who might find it valuable.



the rabbi of God? Or was it something less dramatic, what in Yiddish might be called B’/Tzelem
eydelkeyt, a combination of gentleness, warmth, and nobility? We’ll never know, of Elohim
course. Maybe it was just an ordinary human face, another person made in God’s image.
But he was there to serve as a reminder, and that was quite enough. (Rabbi Arthur
Green, Judaism’s Ten Best Ideas: A Guide for Seekers, pp.14-15)

TALKIT OUT

* When are you able to see the image of God in others’ faces?

* When is it more difficult for you to see the image of God in other people?

* Who in your life would you, like the Hasid, choose to look at to remember
that everyone is created in God’s image?

B. Look at the following images. Which images are easiest for you to perceive as heing created in the image of
God? Which are more difficult?

TALKIT OUT

* Do you believe that the people in all these images were equally created in the image of God?

* If so, does this understanding that they are all created in the image of God obligate you:
* socially? * financially? * politically?

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
to copy or otherwise distribute this curriculum to anyone who might find it valuable.
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Big Idea

The Jewish view that we are created in the image of God can help us overcome

contemporary ideas that locate people’s value in their appearance or financial situation.

[. Beginning the Conversation

Bring in an assortment of magazines — women’s fashion magazines, Sports Illustrated,
People, etc. Have students look through them and ask: what is the ideal man/ woman
according to the media? (They will probably focus on: appearance, wealth, skin color,
family situation, career.)

TALKIT OUT

¢ In what ways do these media and cultural images of the “ideal”” affect you?

* Do you find yourself associating your self-worth with your appearance, intelligence, economic situation or
grades in school?

¢ Do you know anyone who does not?

Ask: Did you know that even models can’t conform to the level of physical attractiveness in the media?
If they haven’t seen the Dove Evolution of a Model video, show it to them:https://www.youtube.com/
watch?v=hibyAJOSW8U

Ask students if they would like to rid themselves of these media and cultural images. Invite them to tear up the
images that they believe are harmful to their self-image — have fun tearing the images to pieces!

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
to copy or otherwise distribute this curriculum to anyone who might find it valuable.
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B’Tzelem
Elohim

I1. A Deeper Dive

A.The Creation of Humans
The Torah has a different understanding of what makes a person special.
Read over the description of the creation of humankind. What was special about them?

Breishit (Genesis) 1:26-27

17¥2 DTX NYYL 00N AN 1D 26 And God said: "Let us make Adam in our
,0'NYWN Qiyad 0O NATA 1TV ;1NINTD - image, after our likeness; and let him have
UnIn ,un1n-7021 ,YIXD-7221 N2t dominion over the fish of the sea, and over
YIXD-7Y the fowl of the air, and over the cattle, and
over all the earth, and over every creeping
thing that creepeth upon the earth."

DY7¥2,iN7¥2 DTXD-NIX D'A7K K1 T

.DNKX N2 ,N2PM 12T :iNX XA D7 S .
. lRIRT e = 2N 27 And God created Adam in His own image,

in the image of God created He him; male
and female created He them.

B. Rabbhi Joseph Telushkin on Self-Worth

This excerpt is paraphrased from Rabbi Telushkin’s talk at: https://www.youtube.com/watch?v=KXH-9FQWF4E. In
it, he talks about the fallacy of associating your worth with how much money you have, and emphasizes the Jewish
perspective that our self-worth comes from being created in the image of God.

Note: This excerpt specifically focuses on equating self-worth with money. If students are focused on beauty, help them
see the broader message of Rabbi Telushkin’s words: that our worth derives from being created in the image of God.

My father Shlomo Telushkin a”’h (of blessed memory) worked in the 1930s for Rabbi Meir Berlin who headed the
Religious Zionists, Mizrachi. Berlin learned English as an adult, and many times when someone learns a language as a
second language they have a hard time learning the idioms.

So Rabbi Berlin was puzzled by an idiom that he heard Americans use, and it eventually came to infuriate him. And
that was the expression “'so and so is worth””. When he heard it said of a certain man, and this was during the
Depression when people were far poorer, “So and so is worth $300,000” he didn’t think much of the man, so he said
“Yes, that’s what he is worth and not one penny more.”

The real question of worth though is: what are we worth to the people around us? What is our value as a human
being? if we continue to associate worth only with money, we are setting ourselves up for misery. If you hear somebody
say I am worth $10 million, what happens to that person when his investments collapse, and he’s then worth 2 million
dollars, and then if he loses everything, what is he worth — nothing?

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
to copy or otherwise distribute this curriculum to anyone who might find it valuable.
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Our value is ultimately derived from the fact that we are created in God’s image
We are holy people — and all of us are holy — and our worth to others is ultimately
going to derive from how we act.

 Does this text speak to you? Why or why not?
* How might Rabbi Telushkin’s father have responded to the messages in the
magazine images you cut out?

C. Reflect and Craft
Students will engage in a reflection activity and collage-making to reflect on what makes
them created in God’s image.

Tell students: We have seen that our self-worth comes from being created in God'’s
image. When you think about yourself, what do you think are your special virtues —
those parts of you that can be thought of as the parts of you that are in God’s image?
Write them down — no one else will see this.

Now go back to the magazines and choose words or images that reflect the real you and
how you are created in the image of God. Cut out the words and images, and paste them
onto this sheet of paper to illustrate the image of God inside you, and what truly makes
you special.

* Are they talents?

* Ways of connecting?

* Ways of giving to others?

TALKIT OUT

* How can you remember this “real you” created in the image of God, when you are confronted by images and

expectations that measure your worth in false and destructive ways?

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
to copy or otherwise distribute this curriculum to anyone who might find it valuable.



Just for Hillel Professionals: B’ETSL?Q

Inclusion

Just for Hillel
Professionals

I. Beginning the Conversation

If everyone is created in the image of God, then we have the responsibility to make sure that everyone — even if they are
differently abled — has equal opportunity to participate, and feel accepted, at Hillel and campus events.

Use these questions to reflect upon inclusion, and to make sure that your Hillel events embrace the concept of B’Tzelem
Elohim and include everyone with dignity.

* What kinds of disabilities are you most comfortable dealing with? What kinds of disabilities are harder for you to
deal with? Who can you talk to about becoming more comfortable with these issues?

* Think about the Hillel events that you have run so far this year. Were there students with disabilities at these events?
Can you check in with them to find out what their experience at the event was like, and what suggestions they have

for you? If there were no students with overt disabilities there, what can you do to find out why they did not attend?

* What are 3 actions that you can take immediately at campus events and interactions to include others with dignity?

Here are some ideas for inclusion:

* When advertising Hillel events, always include a contact name and
number for questions about accessibility.

 Create a student working group on disability to advise you.

* Proactively make sure that all students are included in conversation
and activities at student meals and events.

« If you are serving a student with a disability, and you don’t know what
he or she needs, ask! You will both be happy you did.

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
to copy or otherwise distribute this curriculum to anyone who might find it valuable.



S Textsheets for Students

On the next pages, you’ll find just the texts mentioned in each of the sections of this
curriculum, without the facilitator’s guide. Use these sheets if you would like to make
copies of the texts for students, while keeping the facilitator’s notes just for you!

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
to copy or otherwise distribute this curriculum to anyone who might find it valuable.




Textsheets for Students B’/Tzelem
Elohim

Live Like a Boss

Breishit (Genesis) 1:26-27
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in the image of God created He him; male
and female created He them.

Mishnah Avot 3:14:

NON' NAN. 0Y¥2 XN11W DTX 22N NIR NN RN Rabbi Akiva would say: Beloved is humanity for we were
D7y ' ,(V N'WXID) INIY ,07¥] XNN2IW 17 NYTID made in the image of God. And doubly beloved are we for
DTN DX WY D'N7X  God made it known to us that we are made in his image,
as it states (Breishit 9):“'In God’s image God created
humankind.” (Translation adapted from JustAction,
www.justaction.org)

Natan Sharansky

In the following excerpt, Natan Sharansky talks about his struggle to understand what it means to be created in
the image of God. He found that his fear that he would violate the image of God inside of him gave the freedom and
strength to resist the KGB (the state military police force in Soviet Russia).

Natan Sharansky is one of the most famous former Soviet refusniks and an Israeli politician, author and

human rights activist. Sharansky was born and raised in the Ukraine, then part of the Soviet Union, and became
associated with the Soviet human rights movement, and one of the foremost dissidents and spokesmen for the
Soviet Jewry movement. He was arrested in 1977, and convicted of treason and spying on behalf of the United
States, and was sentenced to thirteen years imprisonment in a Siberian forced labor camp. For the first 16
months of his sentence he was held in Moscow’s Lefortovo prison, frequently in solitary confinement and in a
special “torture cell,” before being transferred to a notorious prison camp in the Siberian gulag.

Years after his release, Sharansky stressed the need he maintained throughout his imprisonment to remain
emotionally independent. He attributed his survival of the lengthy incarceration and the brutal conditions to

his resistance to any sort of emotional surrender. Hence Sharansky’s expression of the paradox that while an
ordinary Russian, he was in fact a slave to the system; but that once he discovered his Jewish roots and was
restricted for his allegiance to them, he was in reality a free man. Sharansky’s memoirs of his years as a prisoner
of Zion are described in his book Fear No Evil (paraphrased from: ).
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B’/Tzelem Textsheets for Students
Elohim

Live Like a Boss (continued)

Natan Sharansky (continued)

In the following excerpt, Sharansky talks about how the concept of tzelem Elohim/ “'in
the image of God” gave him strength and resolve during his imprisonment.

A few days before my arrest, an American tourist gave me a small book of Psalms from
my wife, along with a letter she had written. In it Avital explained that she had carried
the Psalms with her all year, during her travels around the world to fight for my freedom
and for the freedom of Soviet Jewry. Now, she wrote, I feel that you should have it so I

am sending it to you. Back then, my Hebrew was in no way adequate to read that book.
After T was arrested, the book, along with all my other belongings, was confiscated. Then
I began to think about the Psalms and about the note from Avital. The book soon took
on an almost mythical meaning for me. I started to fight to have it returned, a battle
that continued for three years.

I finally received the book along with the news that my father had passed away. I tried
to read it, but I still understood little. T had to work my way through it slowly, page by
page, comparing different lines, trying to recognize patterns and connect words to each
other. The first lines I understood were those of Psalm 23:“Although I walk through the
valley of death, I fear no evil, for You are with me.”

I noticed that in the Psalms, the word fear kept appearing. On the one hand, fear was
something to be overcome, such as not fearing evil. But as yirat hashem, or the fear of
God, it had a positive connotation. It took me time to understand what this fear of God
meant. My understanding was at first very vague and uncertain. But at some moment it
occurred to me, seeing it many times, that this fear was connected not simply to God the
Creator but to the image of God in which man was created. Mankind was created to be
worthy of that image and to be true to it. This required me to go forward in an honest
and direct way, without compromising principles. This fear, the fear of not being worthy
of the divine image, not the fear of death, was what I was most afraid of in my interroga-
tions with the KGB. I was afraid to lose the world of inner freedom I had found, to fail
to stay true to my inner self, to no longer conduct myself in a way that was worthy of the
divine image.

Natan Sharansky with Shira Wolosky Weiss, Defending Identity: Its Indispensable Role
in Protecting Democracy, pp.24-25.
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Textsheets for Students

Service: It’s Divine!

Read this source from Bahylonian Talmud Sotah 14a together with a learning partner
(chavruta) and then discuss the following questions:

2'NDT 'NN X110 212 XAN 20 NN
117N DI'N7R ‘N IR (' DN2T)

X701 N1DW INKR 1707 DTR? 17 TWOK
SJIN WX 7R DD (T DNAT) K 2D
N7APN 7Y M INKR 1707 KR RN DY
(2 N'WUXND) 2'NDT D'ANY WM KIN NN
1Y NIND IMWKR71I DTR? DR D WYl
N"2aPN 0'NNY Y170 NNX QX 0W17
78 X' (D' N'WUNOD) 2'NDT 071N 7
D'™2IN 772 NNX QX XN 2178 N

(N> N'wKR11) 2'NDT 073X DN NN
NN D'N7X 712 DNNAX DM N DY
727 N"2pn 02K DN DNK X 12 7Ny’
N'22 INIX 122'1 (T7 D'2T) 2'NOT 0'NN
:0'NN 1P NN X

B’Tzelem
Elohim

And Rabbi Chama the son of Rabbi
Chanina said, *What is the meaning of the
verse, ‘After Hashem, your God, shall you
walk (Deuteronomy 13:5)’? Is it possible
for a person to walk after the divine
presence? For isn’t it already stated, ‘For
Hashem your God is a consuming fire
(Deuteronomy 4:24)'?

Rather, to follow the character traits of
God.

“Just as He clothes the naked, as it is
written, *And the Lord God made for
Adam and his wife cloaks of leather,
and he clothed them (Genesis 3:21);’
so too you shall clothe the naked. The
Holy One, Blessed be He, visited the
sick, as it is written, *And he appeared

in Ailonei Mamrei Lwhile Avram was in
pain] (Genesis 18:1);’ so too you shall
visit the sick. The Holy One, Blessed be
He, comforted mourners, as it is written,
‘And it was, after the death of Abraham,
and God blessed his son Isaac (Genesis
25:11);’ so too you shall comfort
mourners. The Holy One, Blessed be He,
buried the dead, as it is written, *And he
buried him in the valley (Deuteronomy
34:6);" s0 too, you shall bury the dead.”
(Translation adapted from Sefaria,
www.sefaria.org)
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B’Tzelem Textsheets for Students
Elohim

Bring Everyone to the Table:
Seeing Others As Created in God’s Image

There is an old Hasidic story about Reb Nahman Kossover, a friend of the Ba’al Shem
Tov. Reb Nahman believed that the proper way to remain close to God was to constantly
contemplate the four-letter name Y-H-W-H, to see the letters of God’s name ever before
him. He was a preacher, and when he looked out at his audience, he was able to see
God’s name in every face. But then times changed; the preacher was forced to become

a merchant in order to survive. In the marketplace, with the rapid pace of all the buying
and selling, he found it harder to always concentrate on the name of God. So we are told

that he hired a special assistant to follow him wherever he went. The person’s only job
was to be a reminder. Whenever he looked at his assistant’s face, he would remember the
name of God.

What do you think the person (almost surely a man) looked like? Given the values of
traditional Jewish society, he was probably not especially beautiful. Might he have been
exceptionally tortured? Was a it a tormented face that reminded the rabbi of God? Or
was it something less dramatic, what in Yiddish might be called eydelkeyt, a combination
of gentleness, warmth, and nobility? We’ll never know, of course. Maybe it was just an
ordinary human face, another person made in God’s image. But he was there to serve as
a reminder, and that was quite enough.

(Rabbi Arthur Green, Judaism’s Ten Best Ideas: A Guide for Seekers, pp.14-15)
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Textsheets for Students B/Tzelem
Elohim

Who Do You See in the Mirror?:
Self Worth and Body Image

Breishit (Genesis) 1:26-27

17¥2 DTN NYYL DX RN 1D 26 And God said: ‘Let us make Adam in our
,0'MYWN Qivad 0 NATAITY];INIMMTY - image, after our likeness; and let him have
wnin ,wm:.j-b;m ,Yj:g.j-'-;?;:u NN dominion over the fish of the sea, and over
YIXD-7Y the fowl of the air, and over the cattle, and
) over all the earth, and over every creeping

D7¥2 ,in7¥2 DTRA-NN D'A7X R 7D thing that creepeth upon the earth.’
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27 And God created Adam in His own image,
in the image of God created He him; male
and female created He them.

Paraphrased from Rabbi Telushkin’s talk on Self Worth at: https://www.youtube.com/watch?v=KXH-9FQWF4E:

My father Shlomo Telushkin a”’h (of blessed memory) worked in the 1930s for Rabbi Meir Berlin who headed the
Religious Zionists, Mizrachi. Berlin learned English as an adult, and many times when someone learns a language as a
second language they have a hard time learning the idioms.

So Rabbi Berlin was puzzled by an idiom that he heard Americans use, and it eventually came to infuriate him. And
that was the expression “'so and so is worth”. When he heard it said of a certain man, and this was during the
Depression when people were far poorer, “So and so is worth $300,000” he didn’t think much of the man, so he said
“Yes, that’s what he is worth and not one penny more.”

The real question of worth though is: what are we worth to the people around us? What is our value as a human
being? if we continue to associate worth only with money, we are setting ourselves up for misery. If you hear somebody
say I am worth $10 million, what happens to that person when his investments collapse, and he’s then worth 2 million
dollars, and then if he loses everything, what is he worth — nothing?

Our value is ultimately derived from the fact that we are created in God’s image.
We are holy people — and all of us are holy — and our worth to others is ultimately going to derive from how we act.
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Elu
v'Elu

ELU V’ELU
(both) these and those

Wield a “Both/And”
Perspective

The Jewish approach includes
recognizing that there are
multiple sides of an issue, being
open to hearing views that are
not your own, and grappling with
the complexities of life.
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Elu v’'Elu

“The teachings of both are the words of the living God, but the law is in agreement with
the school of Hillel.” — Talmud Bavli, Eruvin 13b

“But [it was asked] since both are words of the living God, for what reason was the
School of Hillel entitled to have the law determined according to its rulings? Because
they were kindly and humble, and because they studied their own rulings and those of the
School of Shammai, and even mentioned the teachings of the School of Shammai before
their own.” — Talmud Bavli, Eruvin 13b

“Rabbi Yochanan said: ‘Are you like the son of Lakish? When I said something, the son
of Lakish would ask me twenty-four questions, and I would respond with twenty-four
answers. As a result, learning increased. And you tell me a Tannaitic support. Do I not
know that I say good ideas?’”” — Talmud Bavli, Bava Metzia 24alY 1]

We will look at E/u v’Elu in the context of:
* Working With Different Types of People 72
e Argue Like A Jew: The School of Hillel 75
e Argue Like A Jew: How Not to Argue 78

 Just for Hillel Professionals:
Working with Colleagues and Students
Who are Very Different from You 81

* Textsheets for Students 82
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Working with

Different Types of People
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Identity & Pastoral Academic
Relationships  Counseling Calendar
e Team Building *Career Development eCareer Development
*Student Leaders *Self-Worth
*Inclusion * Relationships

Supplies Needed: Popsicle Sticks; Pace Palette and Score Cards.

The Pace Palette and Score Cards can be ordered from the Pace Corporation at 858-449-7223. Mention that you are
a non-profit, for a 20% discount. You may alternatively choose to use a different personality test (see below for more
information).

In this session, students will use the Pace Color Palette to understand their own, and others’ personality types. They
will then work on how to take advantage of the strengths of everyone on the team to work together most effectively
and get the most successful results. If you are not able to access the Pace Color Palette, feel free to use any other
appropriate personality test, such as the Myers Briggs, Strengths Finder, A Buzzfeed Quiz on which Disney character
represents you, etc.

Separate students into groups of 3 and 4. Give them 20-30 popsicle sticks and ask them to build the tallest structure
they can, in 5 minutes. They are not allowed to use tape or glue, but they may use anything else in the room.

After 5 minutes have elapsed, students should walk around and view what everyone has created. Then take a few
minutes to unpack the group dynamics that were in play.

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
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TALK IT OUT

* How did the people in your group decide how to build the structure?

* Did you notice differences in your approach to this project from the approach of
others in your group?

I1. A Deeper Dive

Tell students:

Working together in a group can be very effective, but it can also be confusing - because we are not all alike, and other
people’s styles can be so different from ours. In order to work together effectively, we need to understand each other,
and work on capitalizing on everyone’s unique style.

We have a Jewish teaching called “ E/u v’Elu"" — or to be a little longer — “Elu v’elu divrei Elohim Chayim' — these
and these are the words of the living God. Jews believe that there is not only one way to be, or one way that is better
than others — all of our different styles are a reflection of the God who made us, and should be respected. In fact, we

recite a blessing when seeing a multitude of people, specifically praising God for making us to be so different from one
another. Read together and discuss the following source:

Bahylonian Ta/mud Berakhot 58a:

['KY D'TIN DON N2 MNIN ZRIW '0I7IR IRNN YN Qur Rabbis taught: If one sees a crowd of Israelites, he
NT7 0T DT [D'OIXID |'RINT? NT NNIT ONYT - says, “Blessed is the One who discerns secrets,” for the
mind of each is different from that of the other, and the

face of each is different from that of the other.

* What kind of diversity does this blessing focus on?

* Why do you think we have a blessing for diversity?
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Today we are going to use a team-building tool developed by the Pace Corporation to
understand what “color’”” we are and how to appreciate and relate to people who are
different colors. This will help us live out in our group interactions (and beyond) the
important teaching of E/u v’Elu. (This session is crafted for team building; however, you
may also wish to use the Pace Palette when working with students on self-esteem and
career counseling.)

1. Give out the Pace Palettes and Score Cards. Give students a few minutes to take the
Pace Palette assessment (on the Score Card) and add up the numbers in each of the
vertical columns.

2. Tell students what color they are, based on which column they scored highest: first
column on the left = red, second column= yellow, third column= blue; fourth column=
green.

3. Ask students to read the card with the description of their color.

4. Tell students to talk to someone else in the room who is a different color than they are.
Students should explain to each other what makes them the color that they are.

5. Come back together in a group. Introduce an upcoming project and event. Ask
students to brainstorm what each color would be good at doing, in order to make this
a successful project/event.

6. Group together in chavruta, students who are very different from each other, and
may have a difficult time working with each other. Tell them to give their color card
to their chavruta, and to read how to communicate with each other. Then have them
continue the discussion about the project or event, while using the color-appropriate
communication tools for the person they are with.

Come back together and reflect on what they have learned.

TALKIT OUT

* How does understanding your own color help you think about how to work with this group?
* How did understanding other people’s colors help you in your work with the group?

* What are some ideas or strategies you have learned from this exercise that you will use in group
activities/Hillel Board Meetings in the future?
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Part 1: The School of Hillel

A g I 9

Identity & Pastoral Learning  Holidays
Relationships Counseling *Chanukah
*Team Building Self-Worth
eInclusion

Supplies Needed: Enough soccer sized balls for every 2-3 people in the room. Sticky labels with words or phrases
that lend themselves to different opinions, for example: political party; gun policy; health care; minimum wage;
mechitzah; Mac or PC; animal shelter or pet store.

Attach a label to different places on the ball, so that the entire ball is covered with the labels.

Separate students into groups of two or three. Give each group a labeled ball (see above) and tell them to toss it back
and forth. When they catch the ball, they should look down and see which label their thumb is touching and announce
their position about that issue, and then toss it to the next person, who should do the same thing. So, for example, A
tosses to B. B’s thumb is on “political party’ and she says “‘Independent’ and then tosses it to C, whose thumb lands
on “mechitzah' and she says “‘never.” This activity is adapted from http://www.training-wheels.com/.

Continue tossing the ball around for a few minutes.

¢ Did you mostly agree or disagree with your friend’s opinions?

e What do you do when you disagree with someone else?
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II. A Deeper Dive

Hillel and Shammai were Jewish scholars who lived in the first century BCE, in the
Land of Israel, and had many disputes about Jewish law. (If you are leading this session
around Chanukah time, tell students about one of their best-known disputes: the order
of lighting Chanukah candles. Hillel believed that we should light one candle on the first
night, two on the second night, etc. Shammai believed that we should light eight candles

Shabbat 31a)

on the first night, seven on the second night, etc.) Hillel, of course, is the namesake of
Hillel International and campus Hillels, and when asked to teach the entire Torah on

one foot, he responded: “*What is hateful to you, do not do to your neighbor. That is the
whole Torah; the rest is the explanation of this--go and study it!”” (Babylonian Ta/mud,

Read together and discuss the following excerpt from the Babylonian 7a/mud about the

way that the schools of Hillel and Shammai conducted their disputes, and Rabbi Joseph
Telushkin’s commentary in The Book of Jewish Values:

Bahylonian Ta/mud, Eruvin 13b

INIMD D270 0MMIR 1770 7AW 1N DY WY
7RI 178 DN 717 D2 ARY' 1INMD D270 DMIX 17701
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For three years, there was a dispute [actually, many
disputes] between the School of Shammai and the School
of Hillel, the former asserting, ' The law (halacha) is
according to our view, and the latter asserting, " The

law is according to our view.” Then a voice issued from
heaven announcing, ' The teachings of both are the words
of the living God, but the law is in agreement with the
school of Hillel.”” But Lit was asked] since both are words
of the living God, for what reason was the School of
Hillel entitled to have the law determined according to
their rulings? Because they were kindly and humble, and
because they studied their own rulings and those of the
School of Shammai, and even mentioned the teachings of
the School of Shammai before their own.”

Rabbi Joseph Telushkin, The Book of Jewish Values: A Day-By-Day Guide to Jewish Living,

New York: Random House, 2000, pp. 186-7:

Significantly, the heavenly voice ruled in favor of Hillel and his disciples, even in areas of ritual dispute, for moral

reasons: he and his followers were “kindly and humble.”

The wording of the passage suggests that Shammai’s followers had grown somewhat arrogant. Certain that they
possessed the truth, they no longer bothered to listen to, or discuss the arguments of, their opponents. Their overbearing
self-confidence led them to become morally less impressive (the language of the Ta/mud suggests by implication that
they were not “kindly and humble’’) and probably led them to become intellectually less insightful (after all, how
insightful can you be if you are studying only one side of the issue?)
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Because the School of Hillel studied their opponent’s arguments, when they issued a
ruling, they were fully cognizant of all the arguments to be offered against their own
position. Thus, their humility not only led to their being more pleasant people, but also
likely caused them to have greater intellectual depth.

We can all learn a lesson from the behavior of Hillel and his followers: Don’t read

only books and publications that agree with and reinforce your point of view. If you

do so, and many people do, you will never learn what those who disagree with you
believe (at best, you will hear a caricature of their position, presented by people

who, like you, disagree with it). It would be a good thing in Jewish life if Jews in the
different denominations, or in different political camps, started reading newspapers and
magazines of the groups with which they disagree, on a regular basis.

If you seldom hear, read, or listen to views that oppose your own, and if almost everyone
you talk to sees the world just as your do, your thinking will grow flabby and intolerant.
That is often the case with ideologues on the right and left, both in religion and in
politics.

As this text teaches us, humble people are not only more pleasant human beings, but
in the final analysis, they may well be the only ones who will have something eternally
important to teach.

* What resonates with you in this description of the way that the Hillel argued?

* How can you apply these practices in your own life?

OFF THE PAGE AND INTO LIFE

Students should return to their original ball-playing groups. Have them each
choose an issue or issues on which they disagreed, and about which they feel
fairly passionate. Tell students:

e Try to follow in the footsteps of the School of Hillel as you discuss this issue. Before you present your position, try to
understand the other person’s point of view and articulate it. Once you have explained the other position to the other

party’s satisfaction, present your own point of view.

* Regroup and discuss: What was the effect of listening to and repeating the other person’s point of view? How did it
affect you? How did it impact your own point of view? How did it affect the dynamic in the room?

Assign “Life homework’’ to everyone in the room: At some point over the next week, when you are having a discussion
or argument with someone else, pause and articulate their point of view (to their satisfaction) before presenting your

own. Watch and see how this shifts the dynamic of your conversation.
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Argue Like A Jew

Part 2: How Not to Argue
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Identity & Learning

Relationships  -5eit Midrash
*Team Building
*Student Leaders

Note to Facilitator: In the first session, we talked about how to argue with those who have positions or ideas
different from your own. We practiced arguing like the School of Hillel: by first listening to, and then repeating
the other’s position before presenting our own position. In this session, which can be done either as a stand-alone
or together with the first session, we will discuss the benefits of listening to the ideas of someone who is very
different from us, and investigate what is fair play, and what is not, in discussions and arguments.

I. Beginning the Conversation

Supplies Needed: Body Part Deluxe bag from Training Wheels (http://www.trainingwheelsgear.com/products/body-
part-deluxe) or use your own Mr./ Ms. Potato Head with all accessories (or simply print out images of body parts);
poster board and markers.

Use the Body Part Deluxe bag (see above) or Mr./Ms. Potato Head or your printouts, and spread the body parts and
accessories on a table.

Ask students to choose one body part or other accessory that describes how they behave in a heated discussion or at a
meeting. (For example, a student may choose a foot because these discussions always make her want to run away, or a
heart because she always acts very emotionally in these kinds of discussions.) Go around and have students explain why
they picked each body part.
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II. A Deeper Dive

Gather together and read the Ta/mudic story of the relationship between Rabbi Yochanan
and Reish Lakish, two great sages who lived in the Land of Israel in the 3rd Century CE:

Babylonian Talmud, Bava Metzia 84a
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One day Rabbi Yochanan was swimming

in the Jordan. Reish Lakish saw him and
jumped into the Jordan after him. He (Rabbi
Yochanan) said: “You should use your
strength for Torah.” He (Reish Lakish)
said: “You should use your good looks for
women.” He said: “If you return to Torah, 1
will give you my sister (for a wife), who is better looking
than I am.” [Reish Lakish] accepted this offer. He tried to do a return jump
to get his clothing and was unable. He then learned Tanakh and studied the
Talmud and became a great man. One day, they were arguing in the beit
medrash (study hall). “A sword, a knife, a dagger, a spear, a sickle and a
scythe, from which point are they susceptible to ritual impurity? From the
time that they are completed.” * When is that point of completion? Rabbi
Yochanan said: “*When they are forged in the fire.”” Reish Lakish said:
“When they are rinsed with water.” [Rabbi Yochanan] said to him: ' The
bandit knows his trade.” [Reish Lakish] said to him: “And how did you
benefit me? There, Lwhen I was a bandit,]1 I was called the master, and here
I am called the master.” He said to him: “'I helped you because I brought
you closer under the wings of the Divine presence.” Rabbi Yochanan became
depressed. Reish Lakish became sick. His sister came crying to Rabbi
Yochanan. She said: “Do it [i.e., forgive Reish Lakish or pray for him] for
my son.” He said: “‘Leave your orphans; I will revive them” (Yirmiyahu
49:11). She said: Do it because of my widowhood.” He said: " The widows
should trust in Me” (ibid.) (In other words, she begs Rabbi Yochanan to
forgive Reish Lakish for the sake of the family, but Rabbi Yochanan refuses
and says that God will take care of them.) Rabbi Shimon ben Lakish
passed away. Rabbi Yochanan was very pained by his passing. The Rabbis
said: “Who will go and help calm Rabbi Yochanan? Let Rabbi Elazar ben
Pedat go, for he is sharp in learning.” He went and sat in front of Rabbi
Yochanan. Every time Rabbi Yochanan said something, Rabbi Elazar cited
a supporting Tannaitic source. Rabbi Yochanan said: “Are you like the son
of Lakish? When I said something, the son of Lakish would ask me twenty-
four questions, and I would respond with twenty-four answers. As a result,
learning increased. And you tell me a Tannaitic support. Do I not know that
I say good ideas?’” He walked, and tore his garment, and wept. He said:
“Where are you, son of Lakish? Where are you, son of Lakish?’ He was
crying out until he lost his mind. The Rabbis asked for mercy on him and he
passed away. Translation by Rabbi Yitzchak Blau, The Ideal Chavruta (Study
Partner), The Israel Koschitzky Virtual Beit Midrash, http://etzion.org.il/
vbm/english/archive/aggadaé6/05aggada.htm.

* At the time the rabbis were arguing, ritual impurity was a big deal. Something can become ritually impure only when it has been completed — not
when it is in the middle of being created. Their argument here centers on when in the process we can consider weapons to have been completed, and
thus susceptible to ritual impurity — is it when they go through the fire, or when they are later rinsed in water?

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
to copy or otherwise distribute this curriculum to anyone who might find it valuable.


http://etzion.org.il/vbm/english/archive/aggada66/05aggada.htm.
http://etzion.org.il/vbm/english/archive/aggada66/05aggada.htm.

TALK IT OUT

* Why does Rabbi Yochanan recruit Reish Lakish and become his learning
partner in the beginning of the story? Doesn’t he have plenty of other
candidates who are Torah scholars - why does he choose a bandit?

* It seems that Rabbi Yochanan and Reish Lakish were successful learning
partners for many years. What finally breaks their relationship?

¢ What was so awful for Rabbi Yochanan about learning with Rabbi Elazar
ben Pedat?

OFF THE PAGE AND INTO LIFE

Choose one or both of the following activities depending upon your group:

1. Separate into groups of 3 or 4. Give out poster boards and markers. Ask students to create symbols that illustrate
the rules of discourse they wish to have in their committee/board meetings. What kind of discussion do they want
to encourage? What kind of comments are out of bounds? What symbols could they use in their board meetings to
quickly remind everyone when discussions become too much like Rabbi Elazar ben Pedat, or too personally hurtful
like the exchange between Rabbi Yochanan and Reish Lakish?

2. Lay out the Training Wheels or Potato head body parts again on the table or floor. Ask students to choose a body
part or accessory that symbolizes something they will do as a result of the discussion today. Go around and have
students explain in a line or two what they chose and why? (E.g.someone may choose an ear because they will
listen closer before speaking, someone may choose eyes because they will truly look at the other person and consider
their vulnerabilities, before tossing off a comment that may be hurtful).

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
to copy or otherwise distribute this curriculum to anyone who might find it valuable.



Just for Hillel Professionals:
Working with Colleagues
and Students Who are Very
Different from You

This Activity is Great For

Just for Hillel
Professionals

I. Beginning the Conversation

Use these questions to reflect on how you can incorporate some of the lessons of E/u v’Elu into your relationships with
colleagues and students:

1. Which of your colleagues do you work with the most? Is there a colleague who you are hesitant to work with because
he or she is so different from you? What is an upcoming project in which that person’s perspective would be helpful?

2. Do you ever hold back from expressing your opinion when it is not the same as your colleagues’? What can you do to
feel secure and open enough to express those opinions?

3. What do you do to encourage the free flow of ideas in your events and classes? How can you create an environment
in which everyone in the groups you work with, will feel secure and open enough to express their true opinions?

4. How do you react when a student has a very different worldview than your own? Do you try to change their mind?
When is it appropriate to try to win another over to your own worldview, and when should you help them continue on
their own individual path?

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
to copy or otherwise distribute this curriculum to anyone who might find it valuable.



Textsheets for Students

On the next pages, you’ll find just the texts mentioned in each of the sections of this
curriculum, without the facilitator’s guide. Use these sheets if you would like to make
copies of the texts for students, while keeping the facilitator’s notes just for you!

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
to copy or otherwise distribute this curriculum to anyone who might find it valuable.




Elu v’Elu: Working With Different Types of People

Bahylonian Ta/mud Berakhot 58a:

N2 MIXR TRAYIOITIIR ARNN "N Qur Rabbis taught: If one sees a crowd of
|'RI NT7 0T NNIT DNYT |'RKY DTN DON Israelites, he says, “Blessed is the One who
NT7 0T D'AIT [N'9IX1D discerns secrets,” for the mind of each is
different from that of the other, and the
face of each is different from that of the
other.

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
to copy or otherwise distribute this curriculum to anyone who might find it valuable.



Argue Like A Jew: Part 1: The School of Hillel

Bahylonian Ta/mud, Eruvin 13h

DNNIX 1770 N7 W RN DY WY
112 D270 0MININ 17701 ININD Nd'7N
MQT 7RI 7R DRI 217 N2 ARYY 1N

For three years, there was a dispute
Lactually, many disputes] between the
School of Shammai and the School of

Hillel, the former asserting, " The law
(halacha) is according to our view, and the
latter asserting, “The law is according to
our view.” Then a voice issued from heaven
announcing, “The teachings of both are
the words of the living God, but the law

is in agreement with the school of Hillel.”
But [it was asked] since both are words

of the living God, for what reason was the
School of Hillel entitled to have the law
determined according to their rulings?
Because they were kindly and humble, and
because they studied their own rulings and
those of the School of Shammai, and even
mentioned the teachings of the School of
Shammai before their own.”

ANKXNA D1 N7 N2701 [N DTN DR
NN 191 0N D'N7R NAT NI TRY
['NIIY 191 [NIND D270 YIAP7 n"a T
X71 U2 T AT I i
[NMAT? W72 NAT 'ArTiMmy XN TIY

Rabbhi Joseph Telushkin, The Book of Jewish Values:
A Day-By-Day Guide to Jewish Living, New York: Random House, 2000, pp. 186-7:

Significantly, the heavenly voice ruled in favor of Hillel and his disciples, even in areas of ritual dispute, for moral
reasons: he and his followers were “‘kindly and humble.”

The wording of the passage suggests that Shammai’s followers had grown somewhat arrogant. Certain that they
possessed the truth, they no longer bothered to listen to, or discuss the arguments of, their opponents. Their overbearing
self-confidence led them to become morally less impressive (the language of the Ta/mud suggests by implication that
they were not “kindly and humble’’) and probably led them to become intellectually less insightful (after all, how
insightful can you be if you are studying only one side of the issue?)

Because the School of Hillel studied their opponent’s arguments, when they issued a ruling, they were fully cognizant
of all the arguments to be offered against their own position. Thus, their humility not only led to their being more
pleasant people, but also likely caused them to have greater intellectual depth.

We can all learn a lesson from the behavior of Hillel and his followers: Don’t read only books and publications that
agree with and reinforce your point of view. If you do so, and many people do, you will never learn what those who
disagree with you believe (at best, you will hear a caricature of their position, presented by people who, like you,
disagree with it). It would be a good thing in Jewish life if Jews in the different denominations, or in different political
camps, started reading newspapers and magazines of the groups with which they disagree, on a regular basis.

If you seldom hear, read, or listen to views that oppose your own, and if almost everyone you talk to sees the world just
as your do, your thinking will grow flabby and intolerant. That is often the case with ideologues on the right and left,
both in religion and in politics.

As this text teaches us, humble people are not only more pleasant human beings, but in the final analysis, they may well
be the only ones who will have something eternally important to teach.

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
to copy or otherwise distribute this curriculum to anyone who might find it valuable.



Argue Like A Jew: Part 2: How Not to Argue

Babylonian Talmud, Bava Metzia 84a

N1T2 2 [2N1' 3 'NO K NIN TN RN
NNIAR XKITV7 MWL YR W ArTn
T9IY N7 IR XKNTMIRT 17'N N7 X
MINK 77 K12'N' 12 NNTN 'R 77Ky
1TNMY7 'wa Ny 7p 'Kam RouT
NUINRIENMIPR TN YN X7 NRND YINRY
12790 1IN TN RNI' X2 X122 DY
NNINNI|IFA9NT 2001 970N KW
NNNIO ['72N 'MN'RN YE 201 T 2ani
[NOX7N NA 'MNA'RAL NDR?N NA Nvwn
UM |W2d2 DOIX'WN INK NI 10
NNVOY 77X D'MA [NXNX'UN IR WP

7 NINN 'RNIEDY R YT DMrvoa
N7 K "7 N 20 XON Y7 Np 21 onn
N1OWN '91) NNN 1" 2IPRT )7 'NINX
W7 U wn pne T iy T win
NYY N7 NOINK XD XjP N'NNK 'RNR
N1aTY (VN 1IN N7 NN 12 71ava
MIM7X 7'2Y21 Ny N'NXR IR e
INVIAN 7Y PNIMINI (VN 1NN N7 R
Nj? DI Y'P7 2 1vnY T R'wo1 M
[220 NAK X210 AN N Y0RN
ATY7XR 21 7' Ay T? nfant? 717 |kn
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K NI 2N MK DINT RN 7D
RW'77 120 NN X 7 RYONT XN DY
NN RN7'M XI'MK NN XYER7 2
N1j7'1901 KNI YAIRI WY 7 'wim
NNIN X7'n01 {7N9 NY2INIE Yy Y
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One day Rabbi Yochanan was swimming

in the Jordan. Reish Lakish saw him and
jumped into the Jordan after him. He (Rabbi
Yochanan) said: “You should use your
strength for Torah.” He (Reish Lakish)
said: “You should use your good looks for
women.” He said: “If you return to Torah, 1
will give you my sister (for a wife), who is better looking
than I am.” [Reish Lakish] accepted this offer. He tried to do a return jump
to get his clothing and was unable. He then learned Tanakh and studied the
Talmud and became a great man. One day, they were arguing in the beit
medrash (study hall). “A sword, a knife, a dagger, a spear, a sickle and a
scythe, from which point are they susceptible to ritual impurity? From the
time that they are completed.” * When is that point of completion? Rabbi
Yochanan said: “*When they are forged in the fire.”” Reish Lakish said:
“When they are rinsed with water.” [Rabbi Yochanan] said to him: ' The
bandit knows his trade.” [Reish Lakish] said to him: “And how did you
benefit me? There, Lwhen I was a bandit,]1 I was called the master, and here
I am called the master.” He said to him: “'I helped you because I brought
you closer under the wings of the Divine presence.” Rabbi Yochanan became
depressed. Reish Lakish became sick. His sister came crying to Rabbi
Yochanan. She said: “Do it [i.e., forgive Reish Lakish or pray for him] for
my son.” He said: “‘Leave your orphans; I will revive them” (Yirmiyahu
49:11). She said: Do it because of my widowhood.” He said: " The widows
should trust in Me” (ibid.) (In other words, she begs Rabbi Yochanan to
forgive Reish Lakish for the sake of the family, but Rabbi Yochanan refuses
and says that God will take care of them.) Rabbi Shimon ben Lakish
passed away. Rabbi Yochanan was very pained by his passing. The Rabbis
said: “Who will go and help calm Rabbi Yochanan? Let Rabbi Elazar ben
Pedat go, for he is sharp in learning.” He went and sat in front of Rabbi
Yochanan. Every time Rabbi Yochanan said something, Rabbi Elazar cited
a supporting Tannaitic source. Rabbi Yochanan said: “Are you like the son
of Lakish? When I said something, the son of Lakish would ask me twenty-
four questions, and I would respond with twenty-four answers. As a result,
learning increased. And you tell me a Tannaitic support. Do I not know that
I say good ideas?’” He walked, and tore his garment, and wept. He said:
“Where are you, son of Lakish? Where are you, son of Lakish?’ He was
crying out until he lost his mind. The Rabbis asked for mercy on him and he
passed away. Translation by Rabbi Yitzchak Blau, The Ideal Chavruta (Study
Partner), The Israel Koschitzky Virtual Beit Midrash, http://etzion.org.il/
vbm/english/archive/aggadaé6/05aggada.htm.

* At the time the rabbis were arguing, ritual impurity was a big deal. Something can become ritually impure only when it has been completed — not
when it is in the middle of being created. Their argument here centers on when in the process we can consider weapons to have been completed, and
thus susceptible to ritual impurity — is it when they go through the fire, or when they are later rinsed in water?

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
to copy or otherwise distribute this curriculum to anyone who might find it valuable.
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Shevirah

SHEVIRAH
brokenness

Embrace Imperpection

The Jewish approach makes
room for both the joys

and sorrows of life, and
acknowledges that we are
shaped by our struggles and
losses as much as by our
victories.

In order to be whole, one must
also experience brokenness.

SENSIBILITY CARD

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
to copy or otherwise distribute this curriculum to anyone who might find it valuable.



Shevirah

On One Foot:Shevirah

“The tablets as well as the broken pieces of the tablets were placed in the Ark.”
— Babylonian Ta/mud Bava Batra 14b

“There is nothing more whole than a broken heart”
— Rabbi Menachem Mendel of Kotzk (1787-1859)

“If you believe that it is possible to break, believe that it is possible to repair.”
— Rabbi Nachman of Bresloy, (1772-1810)

The Implications

We will look at Shevirah in the context of:
* Beit Midrash: Broken and Whole 86
* What Becomes of the Brokenhearted? 91
e Tikkun Olam: Can We Repair a Broken World? 95
« Just for Hillel Professionals: Vulnerability in Leading and Teaching 100
* Textsheets for Students 101

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
to copy or otherwise distribute this curriculum to anyone who might find it valuable.



Shevirah

Beit Midrash:

Broken and Whole

A

y—\
y —
—

Learning Identity &

*Beit Midrash Relationships

*Dvar Torah eInclusion

Note: This session can he used as a straightforward Beit Midrash session, with
intensive text study, or you can choose to tell the story of Moses and the tablets
and focus more on the inclusion message. Mix and match the sources as you see fit.

Big Ideas

* The inclusion of the broken tablets in the Ark shows that shevirah — brokenness,

can be holy and valuable.

e The Ta/mud's use of the broken tablets as a metaphor for showing respect to an
elderly, forgetful Torah scholar, teaches a powerful message of inclusion.

I. Beginning the Conversation

Set the stage for students — be as dramatic as possible to capture their attention. Briefly remind students of the
Passover story, culminating in the Giving of the Torah at Mount Sinai. (Challenge yourself to do this in 3 minutes or
less.) End by telling students: “‘and they lived happily ever after’”” — until just a few days later. Let’s read together
what happened next.”

Exodus 32:1-19

2V DY 000 [N NTY7 DY WWA 'D DYD RN 1 When the people saw that Moses was so long in coming
111197 127 WK DX N7 WY DIR "X R DX down from the mountain, they gathered around Aaron
N YT K7 DN¥N YIXN D750 WK Yk nwin nT ' and said, “Come, make us gods who will go before us. As
i7 nn for this fellow Moses who brought us up out of Egypt, we
"7 don’t know what has happened to him.”

D)'Y] "ITXA UK ANTD M7 47719 [NDX DNZX NI 2

S IRFD1 DM D212 2 Aaron answered them, “'Take off the gold earrings that

your wives, your sons and your daughters are wearing, and
) bring them to me.”
N1 DDITRY YR 2NTD N7 DX DY 72 471901 2

DX 3 50 all the people took off their earrings and brought
them to Aaron.

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
to copy or otherwise distribute this curriculum to anyone who might find it valuable.



Exodus 32: 1-19 (continued)

72 1NYY'1 VINA INK ¥ DTN N He took what they handed him and
YK KW TN NINCNRT NN made it into an idol cast in the shape of
.0M¥n YN 7yn @ calf, fashioning it with a tool. Then they
) o © said, “These are your gods, Israel, who

11
0K X7 I'g?'? nam |21 K K brought you up out of Egypt.

’ K]
A0Q ‘N7 20 MK When Aaron saw this, he built an
o - ) altar in front of the calf and announced,
D'M7Y 1AL N7V 17y MNANn MDYIULT - “Tomorrow there will be a festival to the

{9} .7n¥7 mpz'1 iNY1 DX DY QY [ ord.”

oy,
Orde,
L Ordle,
lso exp, 0 g P
SIS
& brog” ONe .
enng,. Ust
55

QY NNY D T 77 NYn 9% ‘N 1T So the next day the people rose early
.DM¥N YIXN N7V UK and sacrificed burnt offerings and

presented fellowship offerings. Afterward

they sat down to eat and drink and got up

D7 1WY DNYY WK T 2 10N N9 _ :
. a7 to indulge in revelry.

YR MK 7 102717 1IDRY' Nden 73y

.DMXN YN 720 R IR R
THR IR HRR VR AT Then the Lord said to Moses, “'Go down, because your people, whom

you brought up out of Egypt, have become corrupt.

NTD DY DX MR YN X N0l
NN QW N DY NNl They have been quick to turn away from what I commanded them
and have made themselves an idol cast in the shape of a calf. They have
D%72K1 DN '9X N’ 7 NN DRI bowed down to it and sacrificed to it and have said, ‘These are your gods,

20T a7 Anix Nyl Israel, who brought you up out of Egypt.’

NN MR IFIXR N 19 IR NYin 0 “I have seen these people,” the Lord said to Moses, ‘'and they are a
YINND IXYIN WK 30V2 39K D! D stiff-necked people.

NPT0 T 7T 0O 0NN .
P ; : Now leave me alone so that my anger may burn against them and

. . ) that I may destroy them. Then I will make you into a great nation.”
DX'¥IN NYI2 KXY DY NNR Y
NNTXN 19 72un DN72'7H D2 DR A7D7 But Moses sought the favor of the Lord his God.“Lord,” he said,
ARY? NN 7Y DNANEAX [INNN QY “why should your anger burn against your people, whom you brought out
of Egypt with great power and a mighty hand?
ATRY 7KW P0X!7 DNANT DT
NN DNYX 12 TAI 2 D7 NYAY) WX Why should the Egyptians say, ‘It was with evil intent that he brought
NINTD YIXD 721 D'Yin 11233 DOYIT DX them out, to kill them in the mountains and to wipe them off the face of
.D'?'Q'? ~I'7m.| DOVATY IﬁN ;RW.Y_J.N.WJ)_.( the earth’? Turn from your fierce anger; relent and do not bring disaster
TR nThormaemE e T T on your people.

Niwy7 12T YN nyIn 7y 'n oAl
YY2MTAaYR vl 2y i Dngil Remember your servants Abraham, Isaac and Israel, to whom you

iny? swore by your own self: ‘I will make your descendants as numerous as the
stars in the sky and I will give your descendants all this land I promised
NTYD NNY Y100 R AYn T 9 them, and it will be their inheritance forever.” "’
NN NTA DY IWN D'AN) NNY T2
.0'2and 0N Then the Lord relented and did not bring on his people the disaster he

had threatened.

Moses turned and went down the mountain with the two tablets of the
covenant law in his hands. They were inscribed on both sides, front and
back.

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
to copy or otherwise distribute this curriculum to anyone who might find it valuable.



Exodus 32:1-19 (continued)

ANOANI NAN 07X NYYN Nhal T
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Shevirah

ANRIL NV DY 7ip DX YYin vy T
002 NRN'M i nYn 7x

Niy 7i 'R N2 Ny 7ip 'K RN
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NX R NINAD 7% 207 WK N o

NX T 791 nYn qx 0 NN 7avi
2NN DDA DNK 1Y NNYD

TALKIT OUT

e What surprises you about this story?

¢ What are some of the things in this story that are broken?

16 The tablets were the work of God; the
writing was the writing of God, engraved
on the tablets.

17 When Joshua heard the noise of the
people shouting, he said to Moses, “* There
is the sound of war in the camp.”

18 Moses replied: “'It is not the sound of
victory, it is not the sound of defeat; it is
the sound of singing that I hear.”

19 When Moses approached the camp
and saw the calf and the dancing, his
anger burned and he threw the tablets
out of his hands, breaking them to pieces
at the foot of the mountain.

* Is Moses caught by surprise when he sees the people worshipping the Golden Calf? Why do you think he reacts

in this way?

II. A Deeper Dive

A. Bibliodrama

Ask for volunteers to engage in Bibliodrama: Narrate the story that we read above from the perspective of Moses
(using the pronoun “1”). Explain what you feel as you stand at the mountain receiving the Law, your reaction to God’s

telling you about the actions of your people, your conversation with Joshua, and the breaking of the tablets.

Note: ask for several volunteers to engage in the Bibliodrama, as they may each have a different perspective.

88
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Shevirah

TALK IT OUT

* What new insights did you get into the story when you put yourself in Moses’s
place?

¢ What new insights did you get into your own moments of brokenness when you
put yourself in Moses’ place?

B.Where do broken tablets go?

In this activity, students will reflect on the Talmudic statement that the broken tablets were kept in the Ark along with
the whole tablets, and will write and share their own commentaries on why it was important to preserve the broken
tablets, and to keep them right next to the whole tablets. This will set the stage for them to think about the value of
inclusion — and its benefits to the entire group.

Tell students (or read together Exodus 35:1-4, 27-28) that God forgives the people, and then Moses goes back up to
Mount Sinai and receives a second set of tablets. This time, though, Moses chisels the stone and writes the words of
the Ten Commandments on the tablets himself.

Now that we have the new tablets, what happens to the old ones? Read together the text from the Babylonian Ta/mud,
Bava Batra 14b:

Talmud Bavli Bava Batra 14b:

“17NY ™70 DNNYI NNAW WK (' 02T 901I' 1N "INT - Rabbi Joseph learned: [The verse states: “the tablets]
[INXQ 'NIM NINI? NawI NN that you broke and put them” (Deuteronomy 10): [the
juxtaposition of these words] teaches us that the tablets

as well as the broken pieces of the tablets were placed in
the Ark.”

Why were the broken tablets kept in the Ark? What was so valuable about them that required them to be kept in the
Ark?

Write your own commentary in the space below to explain this perplexing statement.

Go around the room and have students read their commentaries and reflect upon them.

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
to copy or otherwise distribute this curriculum to anyone who might find it valuable.



Shevirah

OFF THE PAGE AND INTO LIFE

The Tal/mud in Tractate Berachot uses the example of the tablets to teach a
general lesson of inclusion. Read the text together, and then talk it out.

(Note to teacher: Make sure not to refer to people with disabilities as “broken”
but to instead embrace the general idea of the metaphor).

Talmud Bavli Berachot 8b

[?7T2 NNTN ... N7 17 D ywin' 1 Rabbi Joshua ben Levi said to his

NINIY 3NKT 100X NN TN ndww  children ... Be careful regarding how
|NX2 NINAIN NNty Mavi you treat an eldel’ly individual who
has forgotten his learning due to an

extenuating circumstance (Rashi: as a
result of sickness or struggle to make a
livelihood, be careful to honor him), as
we say, “The tablets as well as the broken
pieces of the tablets were placed in the
Ark.”

TALKIT OUT

e How does the Ta/mud apply the case of the broken tablets to interpersonal relationships?

e How does it change your perspective when you look at someone as a “‘broken tablet”” who still has an important
place in the Ark? Why is that person worthy of honor?

¢ How can true inclusion of others who have different challenges, or appear different on the outside, enhance our
campus, just as the inclusion of the broken tablets enhanced the Ark?

* What other important lessons can you draw from this piece of Ta/mud about inclusion?

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
to copy or otherwise distribute this curriculum to anyone who might find it valuable.



Shevirah

What Becomes of the
Brokenhearted?

This Activity is Great For

QO A
Iﬁ LD
ya—
L—
Pastoral Identity &
Counseling Relationships
* Relationships *Team Building
*Self-Worth *Group Dynamics

Big Idea

Brokenness can be valuable, giving us the opportunity and empathy to grow
and become better people.

I. Beginning the Conversation

Divide students into two groups for a “'sing-down’’ using the word “broken”. Students will compete to see how many
songs they can think of, and sing, that use the word broken. (Information about sing-down activities can be found at
http://extension.psu.edu/youth/intergenerational/curricula-and-activities/handouts/other-activities/sing-down.) Students
will discover that brokenness is usually associated with despair. This activity will set the stage for them to discover that
Judaism sees brokenness as a natural part of life that can lead to opportunity and growth.

TALKIT OUT

After students have finished singing all the songs they know with the word “broken”, reflect with them on the
associations that the word “‘broken’” or concept of brokenness have in our culture:

e What do most of the songs associate brokenness with?

* What are the attitudes about brokenness in these songs?

* According to these songs, how does one deal with brokenness? Do you agree with this perspective?

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
to copy or otherwise distribute this curriculum to anyone who might find it valuable.



Shevirah

I1. A Deeper Dive

Read together the following excerpt from Jewish educator Erica Brown ahout the
Jewish attitude toward brokenness. (Erica Brown, Commentary, Voices and Visions
at https://www.voices-visions.org/content/poster/collection-poster-rabbi-menachem-
mendel-kotzk-michael-peters)

“Many experiences in life try to break us: illness, loneliness, the death of those we love,
rejection, insecurity, loss. But such experiences also make us more whole as human
beings. They expand our range of consciousness and compassion. They enlarge our
capacity for inclusion. They make us stronger and help us reach out to others with
greater empathy and concern. When we acknowledge that we are broken, we enter

a universe where we are not measured by perfection but by our willingness to repair
ourselves and the world. We stop judging others only when we can recognize our own
inadequacies.”

Before you begin to discuss this paragraph together, give students the time and space to
reflect on the ideas presented here. Each student should have a copy of this paragraph
in the student handout, as the only text on the page. Ask each student to underline

the sentence in this text that speaks to them the most, and then write a line or two
underneath with their response or reaction to the underlined sentence. Students should
then pass their papers on to the person to the right, who should write a line or two in
response to the first student’s comments. Continue to have students comment and pass
on, until each student has had a chance to comment 4 or 5 times. Return the papers to
the original commenters, and give them time to read the comments.

TALKIT OUT

e What can be positive about brokenness?

* Were there any comments on your paper that gave you another way of thinking about brokenness?

e How can this perspective help you when you experience moments of brokenness in your own life?

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
to copy or otherwise distribute this curriculum to anyone who might find it valuable.
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I11. Reflect and Craft Shevirah
Rabbi Menachem Mendel of Kotzk, also known as the Kotzker Rebhe (1787-
1859), was a Hasidic rabhi known for withering self-analysis and high standards.
He spent the last twenty years of his life in solitude.

In the following activity, students have the opportunity to reflect on the Kotzker Rebbe’s
observation that “there is nothing more whole than a broken heart” through art. They
will see how one artist illustrated this observation, and will have the opportunity to
illustrate the quote in their own way. Know your audience - for some groups, 5 minutes
to illustrate the quote will be enough, others may need a full half-hour.

Introduce the Kotzker’s saying, and share the following illustration from Michael Peters.
Use the illustration to understand how a broken heart can be whole. Then give students
the opportunity to create their own illustrations.

TALKIT OUT

¢ How can a broken heart be considered whole?

¢ How can something be “*more whole’” than another?

* Do you agree with the artist’s illustration of this idea?

What do you think he meant to convey? What would you do
Ratbumcrackins Hiniilof Koo differently?

*mnn«nﬂnmrf

Bring in paper, glue, scissors, pencils and “broken’” materials (for example, scraps of fabric, discarded containers,
rejection letters -- be creative!) for students to use to illustrate the Kotzker Rebbe’s quote. When students are done, go
around the table and give them the opportunity to explain their artwork and how it reflects on the relationship between
brokenness and wholeness.

Watch and Talk

As an alternative or in addition to the art activity, show students Phil Hansen’s incredible Ted Talk, Embrace the Shake
https://www.ted.com/talks/phil_hansen_embrace_the_shake. Questions for chavruta discussion:

1. How can embracing limitations help us?

2. What are your “'shakes”? How can you embrace your shakes/brokenness to become more whole, giving, creative and
purposeful?

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
to copy or otherwise distribute this curriculum to anyone who might find it valuable.
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Shevirah

OFF THE PAGE AND INTO LIFE

* How do you currently think about brokenness in your own life?

* How would your life be different if you viewed brokenness as an opportunity
for growth and wholeness?

* What is holding you back?

* What piece of advice would you give yourself the next time you experience brokenness?

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
to copy or otherwise distribute this curriculum to anyone who might find it valuable.



Shevirah

Tikkun Olam:
Can We Repair a Broken World?

This Activity is Great For

)

Social Justice
*Service Projects
*Challah for Hunger

Big Idea

Brokenness gives us the opportunity, and responsibility, to partner with God and
repair the world.

I. Beginning the Conversation

Arrange the room beforehand if possible so that students can sit in comfortable chairs. Dim the lights and light
candles. This will help students focus on the session, and will get them in the mood for some Kabbalah later on in this

session. :)

* Play Leonard Cohen’s song Anthem (www.youtube.com/watch?v=mDTph7mer31) and give out the lyrics (see
Textsheets for Students).

TALKIT OUT

* In the beginning of the song, Cohen sings of all the things that are wrong with the world, and the evil that
people do to one another. But then he sings:

But they’ve summoned, they’ve summoned up
a thundercloud
and they’re going to hear from me.

What does he mean by that? What can one person do about this broken world?

(continued next page)

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
to copy or otherwise distribute this curriculum to anyone who might find it valuable.
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Shevirah

TALK IT OUT(continued)

* Cohen sings:

Ring the bells that still can ring
Forget your perfect offering

There is a crack, a crack in everything
That’s how the light gets in.

What is important about the cracks in the world? What is the relationship between
cracks and light?

* Do you feel that there are things in the world that are seriously broken? What is
your response to the cracks in everything?

I1. A Deeper Dive

In this section, we will look at repair as a possibility, opportunity and responsibility.

A. Rabhi Nachman’s Saying
Rabbi Nachman of Breslov (1772-1810, Ukraine) was a Hasidic rabbi, mystic and storyteller. His teachings are still
powerful; one of his famous teachings is:

N7 AWORY |'aRN 77777 "WORY 'MKN DR DX If you believe that it is possible to break, believe that it is
possible to repair.

TALKIT OUT

* Do you agree with Rabbi Nachman? What is the relationship between breaking and repairing?

* Is it easier for you to believe that something can be broken, or that something can be repaired? Why do you
think that is?

* Why does Rabbi Nachman use the word “‘believe”? Why doesn’t he just say: if you can break, then you can
repair? What is the role of belief in breaking, and repairing?

Print or write Rabbi Nachman’s teaching on stickers/labels. Bring in newspapers (including the campus
newspaper) and magazines from the past week and ask students to each place 5 of the stickers on articles or
advertisements that require repair.

* How did it feel to place these stickers on articles about situations that needed repair? How did it affect how
you looked at the article or thought about the issue?

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
to copy or otherwise distribute this curriculum to anyone who might find it valuable.



B. Rabhi Nachman’s Chair
Tell students the story about Rabbi Nachman’s chair:

Shevirah

About Rebbe Nachman’s Chair, http://www.breslov.org/about-rebbe-nachmans-chair/
Shortly before Rosh Hashanah 1808, one of Rebbe Nachman’s followers, the shochet
(ritual slaughterer) of Teplik, brought the Rebbe an exquisitely handcrafted chair. The
Rebbe asked the shochet how long it had taken him to make the chair, and he replied that
he had worked an hour a day for the previous six months. The Rebbe said, “ Then for half
a year, you spent an hour each day thinking of me.”

During the Cossack raids against the Jews in the Ukraine in the early 1920s, the chair
was dismantled and cut into small pieces by Reb Tzvi Aryeh Lippel. He carried it from
Tcherin to Kremenchug, some twenty miles (thirty-two kilometers) distant, running
nearly the entire time. The chair was deposited with the Rosenfeld family of Kremenchug.

In 1936 Reb Moshe Ber Rosenfeld brought the chair to Jerusalem. In 1959 it was
restored by craftsmen from the Israel Museum. In 1984 the chair was again refinished,
by Katriel’s of Jerusalem, and placed on display in the Breslov synagogue in the Meah
Shearim neighborhood of Jerusalem, where it can be seen today.

TALKIT OUT

* Why do you think it was so important to Rabbi Nachman’s students to rebuild
his chair? How does their rebuilding of his chair reflect Rabbi Nachman’s
philosophy?

* What are some broken things in the world around you that require repair?

* How can you take part in rebuilding those broken things?

* Have you ever thought about the social action work you do as holy repair work?
If so, what is holy about it?

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
to copy or otherwise distribute this curriculum to anyone who might find it valuable.



C.Tikkun Olam is Holy Work

Tell students that one of the earliest uses of the phrase ' Tikkun Olam’ was in Kabbalah.
Briefly tell students the story of the creation of the world according to Lurianic
Kabbalah:

When the world was first created, God created space for a world, and set up vessels

to hold the divine light. But the divine light was so powerful that the vessels broke,
scattering fragments of light throughout the world. Our job is tikkun, gathering up and
restoring the light, and restoring harmony to creation.

OR read together:

Rabhi Jonathan Sacks, 7o Heal A Fractured World: The Ethics of Responsibility:

“[The world is a broken place, literally a broken vessel, and our human task is to put those fragments together — to
repair the brokenness.

There are certain questions that, once asked, seem obvious, yet it takes a special genius to formulate them for the first
time. That was the case with Rabbi Luria [Rabbi Isaac ben Solomon Luria, 1534-721. He posed a question, seemingly
naive in its simplicity, yet far-reaching in its consequences: If God exists, how does the world exist? If God is infinite,
filling the world with his presence and every place with his glory, how is there room — physical or metaphysical — for
anything else? Two things cannot coexist at a single time in a single space. Infinity must always crowd out finitude. How
then is there a universe?

Luria’s radical answer was the doctrine known as tzimzum, a word that means contraction, self-effacement, withdrawal
or concealment. God, he said, contracted into himself, to leave a space for the world. The universe that unfolded day by
day during six phases of Genesis 1 was necessarily only the second stage of creation. The first was the act of divine self-
effacement, a withdrawal into himself on the part of God. The Hebrew word for “universe”’’ and “eternity” — olam—
comes from the root /-m which also means “*hiding’” or “concealment’’. Only when God is hidden can the universe exist.

To this must be added a second idea, shevirat ha-kelim (“breaking of the vessels’’), a catastrophe theory of creation.
God, in making the world, could not leave it void of His presence. He therefore sent forth rays of his light (strangely,
this is not unlike the “background radiation’ discovered by scientists in 1965 which eventually proved the Big Bang
theory of the birth of the universe). The light was, however, too intense for its containers, which thereby broke, scattering
fragments of light throughout the world. It is our task to gather up these fragments, wherever they are, and restore
them to their proper place. Hence the third idea: tikkun, healing a fractured world. Each religious act we do has an
effect on the ecology of creation. It restores something of lost harmony to the cosmos.”

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
to copy or otherwise distribute this curriculum to anyone who might find it valuable.



Shevirah

TALKIT OUT

 According to this philosophy, what are we doing when we engage in actions that
help repair the world?

e How is this idea of “tikkun olam”” different from other contexts in which you
have heard this phrase?

* How could thinking of yourself as restoring the light change the way you look at
your acts of social justice and kindness? How could it impact how you respond in

everyday situations?

OFF THE PAGE AND INTO LIFE

Give students some more labels with Rabbi Nachman’s teaching to take home

with them. Ask them to place the stickers on places that need repair, and to

try to approach those places or situations with the belief that it is possible

to repair. Students should come back next time prepared to report on how the labels
impacted how they viewed, and responded, to the situation.

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
to copy or otherwise distribute this curriculum to anyone who might find it valuable.




Sy lelr Just for Hillel Professionals:

Vulnerability in Leading
and Teaching

This Activity is Great For

Just for Hillel
Professionals

[. Beginning the Conversation

As educators, we often feel that we have to appear 100% confident and unwavering in order to attract students to
Judaism. How can expressing vulnerability in our teaching and leadership enhance our practice?

Use these questions to reflect on how you can incorporate some of the lessons of shevirah into your teaching:

1. Do you think that you need to appear absolutely sure or joyful so that students will view Judaism in the most positive
light?

2. How much of your own vulnerability do you share in your teaching?
3. Think about some of your role models. In what ways do they show their vulnerability?
4. What is appropriate sharing of vulnerability, and what is TMI?

Try it out: find a time in your teaching to let some vulnerability through. How does this change your teaching and
interaction with your students?

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
to copy or otherwise distribute this curriculum to anyone who might find it valuable.



Textsheets for Students Shevirah

On the next pages, you’ll find just the texts mentioned in each of the sections of this
curriculum, without the facilitator’s guide. Use these sheets if you would like to make
copies of the texts for students, while keeping the facilitator’s notes just for you!

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
to copy or otherwise distribute this curriculum to anyone who might find it valuable.



Exodus 32:1-19
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When the people saw that Moses was so
long in coming down from the mountain,
they gathered around Aaron and said,
“Come, make us gods who will go before
us. As for this fellow Moses who brought us
up out of Egypt, we don’t know what has
happened to him.”

Aaron answered them, “ Take off the gold
earrings that your wives, your sons and your
daughters are wearing, and bring them to
me."”

So all the people took off their earrings
and brought them to Aaron.

He took what they handed him and made
it into an idol cast in the shape of a calf,
fashioning it with a tool. Then they said,
“These are your gods, Israel, who brought
you up out of Egypt.”

When Aaron saw this, he built an altar in
front of the calf and announced, “ Tomorrow
there will be a festival to the Lord.”

So the next day the people rose early and
sacrificed burnt offerings and presented
fellowship offerings. Afterward they sat down
to eat and drink and got up to indulge in
revelry.

Then the Lord said to Moses, “'Go down,
because your people, whom you brought up
out of Egypt, have become corrupt.

They have been quick to turn away from
what I commanded them and have made
themselves an idol cast in the shape of a calf.
They have bowed down to it and sacrificed to
it and have said, ‘These are your gods, Israel,
who brought you up out of Egypt.’/

“I have seen these people,” the Lord
said to Moses, “'and they are a stiff-necked
people.

Now leave me alone so that my anger
may burn against them and that I may
destroy them. Then I will make you into a
great nation.”

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
to copy or otherwise distribute this curriculum to anyone who might find it valuable.



Exodus 32:1-19 (continued)
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@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
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But Moses sought the favor of the Lord
his God. “*Lord,” he said, “why should your
anger burn against your people, whom you
brought out of Egypt with great power and
a mighty hand?

Why should the Egyptians say, ‘It was
with evil intent that he brought them out,
to kill them in the mountains and to wipe
them off the face of the earth’? Turn from
your fierce anger; relent and do not bring
disaster on your people.

Remember your servants Abraham,
Isaac and Israel, to whom you swore
by your own self: ‘I will make your
descendants as numerous as the stars in
the sky and I will give your descendants all
this land I promised them, and it will be
their inheritance forever.”

Then the Lord relented and did not
bring on his people the disaster he had
threatened.

Moses turned and went down the
mountain with the two tablets of the
covenant law in his hands. They were
inscribed on both sides, front and back.

The tablets were the work of God; the
writing was the writing of God, engraved
on the tablets.

When Joshua heard the noise of the
people shouting, he said to Moses, ‘' There
is the sound of war in the camp.”

Moses replied: "It is not the sound of
victory, it is not the sound of defeat; it is
the sound of singing that I hear.”

When Moses approached the camp and
saw the calf and the dancing, his anger
burned and he threw the tablets out of his
hands, breaking them to pieces at the foot
of the mountain.




Textsheets for Students

Shevirah

Talmud Bavli Bava Batra 14h:
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Beit Midrash: Broken and Whole (continued)

Rabbi Joseph learned: [The verse states:
“the tablets] that you broke and put them”’
(Deuteronomy 10): [the juxtaposition of
these words] teaches us that the tablets as
well as the broken pieces of the tablets were
placed in the Ark.”

Rabbi Joshua ben Levi said to his children
... Be careful regarding how you treat an
elderly individual who has forgotten his
learning due to an extenuating circumstance
(Rashi: as a result of sickness or struggle to
make a livelihood, be careful to honor him),
as we say, ‘' The tablets as well as the broken
pieces of the tablets were placed in the Ark.”

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
to copy or otherwise distribute this curriculum to anyone who might find it valuable.



Textsheets for Students

What Becomes of the Brokenhearted?

Shevirah

Erica Brown about the Jewish attitude toward brokenness. (Erica Brown, Commentary,
Voices and Visions at https://www.voices-visions.org/content/poster/collection-poster-rabbi-
menachem-mendel-kotzk-michael-peters):

“Many experiences in life try to break us: illness, loneliness, the death of those we love,
rejection, insecurity, loss. But such experiences also make us more whole as human beings.
They expand our range of consciousness and compassion. They enlarge our capacity for
inclusion. They make us stronger and help us reach out to others with greater empathy and
concern. When we acknowledge that we are broken, we enter a universe where we are not
measured by perfection but by our willingness to repair ourselves and the world. We stop judging
others only when we can recognize our own inadequacies.”

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
to copy or otherwise distribute this curriculum to anyone who might find it valuable.
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Shevirah

The birds they sang
at the break of day
Start again

I heard them say
Don’t dwell on what
has passed away

or what is yet to be.
Ah the wars they will
be fought again

The holy dove

She will be caught again
bought and sold

and bought again

the dove is never free.

Ring the bells that still can ring
Forget your perfect offering
There is a crack in everything
That’s how the light gets in.

We asked for signs

the signs were sent:
the birth betrayed

the marriage spent
Yeah the widowhood
of every government —
signs for all to see.

I can’t run no more

with that lawless crowd

while the killers in high places

say their prayers out loud.

But they’ve summoned, they’ve summoned up
a thundercloud

and they’re going to hear from me.

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission

Tikkun Olam: Can We Repair A Broken World?

Anthem
Leonard Cohen

Ring the bells that still can ring
Forget your perfect offering
There is a crack in everything
That’s how the light gets in.

You can add up the parts
but you won’t have the sum
You can strike up the march,
there is no drum

Every heart, every heart

to love will come

but like a refugee.

Ring the bells that still can ring
Forget your perfect offering

There is a crack, a crack in everything
That’s how the light gets in.

Ring the bells that still can ring
Forget your perfect offering

There is a crack, a crack in everything
That’s how the light gets in.

That’s how the light gets in.

That’s how the light gets in.

to copy or otherwise distribute this curriculum to anyone who might find it valuable.



Shevirah
Tikkun Olam: Can We Repair A Broken World? (continued)

Rabhi Nachman of Breslov (1772-1810, Ukraine):

['"ANRD 772977 "WORY 'akn NNIR DX If you believe that it is possible to break,
N7 ©"worw  believe that it is possible to repair.

Rabbhi Jonathan Sacks, To Heal A Fractured World: The Ethics of Responsibility:

“[The world is a broken place, literally a broken vessel, and our human task is to put those fragments together — to
repair the brokenness.

There are certain questions that, once asked, seem obvious, yet it takes a special genius to formulate them for the first
time. That was the case with Rabbi Luria [Rabbi Isaac ben Solomon Luria, 1534-721. He posed a question, seemingly
naive in its simplicity, yet far-reaching in its consequences: If God exists, how does the world exist? If God is infinite,
filling the world with his presence and every place with his glory, how is there room — physical or metaphysical — for
anything else? Two things cannot coexist at a single time in a single space. Infinity must always crowd out finitude. How
then is there a universe?

Luria’s radical answer was the doctrine known as tzimzum, a word that means contraction, self-effacement, withdrawal
or concealment. God, he said, contracted into himself, to leave a space for the world. The universe that unfolded day by
day during six phases of Genesis 1 was necessarily only the second stage of creation. The first was the act of divine self-
effacement, a withdrawal into himself on the part of God. The Hebrew word for “universe’’’ and “‘eternity’”” — olam—
comes from the root /-m which also means “hiding”’ or “concealment’”. Only when God is hidden can the universe exist.

To this must be added a second idea, shevirat ha-kelim (“‘breaking of the vessels”’), a catastrophe theory of creation.
God, in making the world, could not leave it void of His presence. He therefore sent forth rays of his light (strangely,
this is not unlike the “background radiation” discovered by scientists in 1965 which eventually proved the Big Bang
theory of the birth of the universe). The light was, however, too intense for its containers, which thereby broke, scattering
fragments of light throughout the world. It is our task to gather up these fragments, wherever they are, and restore
them to their proper place. Hence the third idea: tikkun, healing a fractured world. Each religious act we do has an
effect on the ecology of creation. It restores something of lost harmony to the cosmos.”

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
to copy or otherwise distribute this curriculum to anyone who might find it valuable.




Simcha

SIMCHA
joy

Find Pleasure in Lije

The Jewish approach encourages
us to balance striving to repair
the world with humor and a
sense of contentment with what
life provides.

SENSIBILITY CARD

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
to copy or otherwise distribute this curriculum to anyone who might find it valuable.



Simcha

On One Foot:Simcha

“It is a great mitzvah to always be in a state of joy.” — Rabbi Nachman of Breslov

“Who is rich? Those who rejoice in their own lot.” — Avot 4:1
“God said, ‘It is not good for Man to be alone.””” — Genesis 2:18
“Rava said: ‘0One is obligated to become fragrant [Lwith winel on Purim until he cannot

tell the difference between “'cursed be Haman’’ and “‘blessed be Mordechai.’”
—TB Megillah 7b)

The Implications

We will look at Simcha in the context of:
* Loving Your Life 104

* Relationship Workshop: Jewish Insights to Strengthen Your Relationships 107
* Purim Edition: Jews and Booze 111

* Just for Hillel Professionals: Keeping the Joy Alive 115

* Textsheets for Students 116

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
to copy or otherwise distribute this curriculum to anyone who might find it valuable.
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Loving Your Life

This Activity is Great For
& L
S v & 9

Social Justice  Academic  po 001 Holidays

*Service Projects Calendar - 1y
* Thanksgiving
*End of the Year Counselmg
Celebration *Self-Worth

Big Idea

Becoming aware of all the good in your life, and expressing your gratitude
can improve your happiness.

I. Beginning the Conversation

Have a Marie Kondo- style party, in which participants bring bags of “'stuff” (including clothing, books, chotchkes,
etc.) that has been cluttering their dorm rooms and that they have been meaning to go through. Kondo parties are
gatherings based on Marie Kondo’s best-selling books The Life-Changing Magic of Tidying Up and Spark Joy, and
encourage participants to declutter by figuring out whether their belongings give them joy. Brings donation bags or
boxes with you for any items that are unwanted and in good condition. (For more background about Marie Kondo, her
popular decluttering method, and her best-selling books, see her website www.tidyingup.com.)

As you have students go through their items, they should hold each item and ask: “*Does this spark joy?’’ If it does, they
should keep it; if not, they should say “‘thank you’' to the object for the joy it has given them in the past, and then put it
in a donation box so it can bring joy to others.

About midway through the process you may wish to read the following story to students:

Whenever Rabbi Menachem Mendel, the Kotzker Rebbe, replaced a pair of worn-out shoes, he would neatly wrap up
the old ones in newspaper before placing them in the trash, and would declare, *How can I simply toss away such a fine
pair of shoes that have served me so well these past years!?”
(http://www.jewishpathways.com/mussar-program/gratitude)

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
to copy or otherwise distribute this curriculum to anyone who might find it valuable.
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TALKIT OUT

After students have gone through this decluttering, reflect with them:

* What were some of the items that sparked joy in you? What was it about them
that brought you joy?

* What are some other things or experiences that bring you joy in your life?
* How did it feel to say thank you to a shirt or a belt?

* What elements of the decluttering process that we just did were very Jewish?

II. A Deeper Dive

A. Can we experience more joy?

Ask students if they have heard of the field of positive psychology. Positive psychology concerns itself with the
question of how people can lead their best lives, and how they can flourish. (Interestingly, quite a few of the significant
figures in the positive psychology field are Jewish, and are children of Holocaust survivors.) Martin Seligman, the
founder of positive psychology, discovered that there are five elements, which he calls PERMA for short, that are
crucial to human flourishing: positive emotions, engagement, relationships, meaning and achievement. (For more
information, see https://positivepsychologyprogram.com/perma-model/). Today we will focus on the first element:
positive emotions. Seligman found that the ability to be positive and optimistic (positive emotions) are crucial to
human well-being. We are all genetically programmed to have varying levels of positivity and optimism.

Place a piece of paper that says “‘Extremely negative and pessimistic’’ on one side of the room, and another piece of
paper that says “Always sunny, positive and optimistic’” on the other. Ask students to position themselves somewhere
between these two signs based on how they experience the world.

Then ask them to position themselves where they would like to be on the continuum.

Tell students: Jewish tradition tells us that: “* Mitzvah gedolah lihiyot b’simcha tamid” — it is a great mitzvah to
always be in a state of happiness.

* Does this sound like a Jewish idea to you? Does it sound like a mitzvah?

* How can you be happy, positive and optimistic if that is just not who you are?

B.The Role of Gratitude in Happiness

Seligman has shown that it is possible to become more positive and optimistic -- that your baseline positive emotions
that you were born with, can be improved. Through extensive experimentation, he found that incorporating a gratitude
practice can cause lasting improvement in our happiness.

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
to copy or otherwise distribute this curriculum to anyone who might find it valuable.
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Gratitude — Hakarat hatov in Hebrew, is an important Jewish practice. Give the
following excerpt to students to read together and discuss:

Simcha

Alan Morinis, Gratitude: Hakarat HaTov
Alan Morinis, Gratitude: Hakarat HaTov, Jewish Pathways, http://www.jewishpathways.
com/mussar-programy/gratitude:

When you open up to the trait of gratitude, you see clearly how much good there is

in your life. Gratitude affirms. Of course there will be things you are still lacking, and

in reaching for gratitude no one is saying you ought to put on rose-colored glasses to
obscure those shortcomings. But most of us tend to focus so heavily on the deficiencies in
our lives that we barely perceive the good that counterbalances them.

This condition is especially common among we who live in a world permeated by
advertising that constantly reveals to us all the things we don’t have -- and tells us how
satisfied we would be with ourselves and our lives, if only we would buy their product.
There is no limit to what we don’t have, and if that is where we focus, then our lives are
inevitably filled with endless dissatisfaction. This is the ethos that lies behind the great
Talmudic proverb which asks, “*Who is rich?’” and then answers, “ Those who rejoice in
their own lot.”” (Avot 4:1)

If you have time: bring in siddurim and read the birkot hashachar (morning blessings)
together. Discuss: which of these blessings resonates with me? How could incorporating
these blessings of gratitude in my mornings influence my entire day?

II1. Putting Gratitude into Practice

A. Gratitude Practice
1. Write down 20 things for which you are grateful.

2. Think of some difficulties in your life right now - write down some things you are grateful for even in the midst of
these difficulties.

B. Gratitude Journal Challenge

Challenge students: For the next 2 weeks, keep a gratitude journal and every night, write down three good things that
happened in your day, and how those things happened. Reconvene students after two weeks — in-person if possible, and
discuss how their gratitude journals have impacted their daily lives.

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
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Relationship Workshop

Jewish Insights to

Strengthen Your Relationship
é

Learning
*Group Learning

Identity &
Relationships

Big Idea

Judaism gives us ideas and tools to have happier relationships.

I. Beginning the Conversation

According to Martin Seligman and other positive psychologists, healthy relationships are essential to well-being. In
this workshop, we will learn Jewish ideas about love and relationships, and how to use these insights to improve our
relationships. We will not talk about how to choose the right person for you; rather this session is meant to present
and practice some basic Jewish insights about how to act in a serious relationship once we have chosen to commit to
another (traditionally discussed in the context of marriage). Students will reach a deeper understanding of Judaism’s
ideal of committed relationships, and the holy task of moving beyond one’s self-interest to embrace another.

II. A Deeper Dive

A.We, Not Only Me

According to the Torah, how did the world’s first couple meet? And what does the Torah mean to tell us through this
story?

Read together or in chavruta (study partners) Adam and Eve’s “meet cute” story told in Breishit (Genesis) 2: 18-24:

i NYYX iIT27 DX Ni'D 2§V K7 DFIX DR N
AT202 1Y

Qiy 72 NI NTYD N0 72 NNTRA A DR N Y o
K7 WK D7 Kt N0 NIKYT7 DTRD 78 K221 DY
NY NI D' W9) DTRD 17

18 The Lord God said, “'It is not good for the man to be
alone. I will make a helper suitable for him.”

19 Now the Lord God had formed out of the ground all
the wild animals and all the birds in the sky. He brought
them to the man to see what he would name them; and
whatever the man called each living creature, that was its
name.

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
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Breishit (Genesis) 2: 18-24 (continued):
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20 So the man gave names to all the
livestock, the birds in the sky and all the
wild animals. But for Adam no suitable
helper was found.

21 So the Lord God caused the man to fall
into a deep sleep; and while he was sleeping,
he took one of the man’s ribs and then
closed up the place with flesh.

22 Then the Lord God made a woman from
the rib he had taken out of the man, and he
brought her to the man.

23 The man said, “This is now bone of my
bones and flesh of my flesh; she shall be
called ‘woman,’ for she was taken out of
man.”’

24 Therefore a man should leave his father
and mother and unite with his wife, and they
shall become one flesh.

e Ask students what surprises them about this story. Make a list of all the strange elements of the story. (For example,
what was “‘not good” about Man being alone? Why does God create Woman by taking part of Man? Why didn’t God
create Man and Woman as separate human beings from the beginning - why go through this process?)

After students have brainstormed their questions, and suggested some answers, tell students that Judaism looks at

this story as a model for relationships. According to Jewish thought, one of the most important tasks in a person’s
life is to enter into a healthy, committed relationship with another person, where they can come together and become
one (1+1=1). It is “not good” for a person to be alone; instead we are encouraged to come together as one and
choose to merge our life with someone else’s. We are used to taking care of our own needs above all else; creating a
life with another requires, two separate human beings to work hard to give to each other, to see other’s interests as
their own, and strive to reach oneness. (Note: Emphasize that of course people in a relationship should not forfeit
their own selfhood; there is a difference between creating a life with someone else, and sacrificing your individuality.)

The following exercises are tools to help students practice “we, not only me’” behaviors:

We, Not Only Me: Exercise #1
Choose volunteers and role-play:
a) Your partner comes to you and tells you she just got an A on her thesis. What is your response?

b) Your partner calls you and says that he received an award for his public service work and is going on a

two-week trip to South America. What is your response?

Tell students: Shelly Gable and marital researchers at UCLA have found that how you support your partner when good
things happen can impact the strength of your relationship. When couples engage in what she calls “active constructive
responding”’/, experimenters found increases in love and affection and decreases in divorce.

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
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The chart below shows four kinds of reactions to good news. Act out the different

responses (to a partner’s promotion) and then practice “active constructive responses’’

to typical issues that come up.

ACTIVE AND CONSTRUCTIVE

“That is great.I know how important that
promotion was to you! We shoud go out and
celebrate and you can tell me what excites

you most about your new joh.” (Nonverbal
communication: Maintaining eye contact, displays
of positive emotions, such as genuine smiling,
touching, laughing.)

ACTIVE AND DESTRUCTIVE

“That sounds like a lot of responsihility to take
on.There will probably bhe more stress involved in
the new position and longer hours at the office.”
(Nonverbhal communication: Displays of negative
emotions, such as furrowed brow, frowning.)

PASSIVE AND
CONSTRUCTIVE
“That is good
news.” (Nonverbal
communication:
Little to no
active emotional
expression.)

PASSIVE AND
DESTRUCTIVE
“What are we

doing on Friday
night?”’ (Nonverbal
communication:
Little to no eye
contact, turning
away, leaving room.)

http://positivepsychologynews.com/news/doug-turner/20070515248

We, Not Only Me: Exercise #2

Tell students the story of Rabbi Aryeh Levin (d. 1969), known as “the Tzaddik of Jerusalem’ who accompanied his
wife to the doctor and said: “Doctor, my wife’s foot is hurting us.”

Reflective Questions (Have students answer these questions in writing.):

* How do you respond to your partner when he or she is going through a difficult time?

* How could you respond to your partner’s pain in a more empathetic way?

B. Giving

Tell students: the word ahava (love) comes from the Aramaic word hav or give. In Jewish thought, giving to another
leads to love. Ask students if they know anyone who has recently had a baby. That person is probably sleep-deprived
and worn out from constantly feeding, changing, rocking, bathing and burping a little human who can only cry and poop
— and yet they are filled with incredible love for the baby. The parent gives everything to the baby — and that giving

helps cement their love for the baby.

The Hebrew word for generous giving is chesed. Being in a relationship requires us to take a step back from only
considering our own interests and give to another person. It also requires us to know how to receive from the other.

(Remind students: if someone tells you they love you, and then they mistreat you: this is not love. Love is treating

another person with chesed; both partners need to give and receive willingly and unconditionally.)

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
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Simcha How can you act with chesed toward your partner?
Giving: Exercise #3:
Think about your partner.

What is something that you can do for him or her that will make his or her life easier or
more enjoyable? Write down your answers.

Life homework:
For the next week, make sure to do something nice for your partner every day, with no
expectation of payback.

Come back in a week and discuss the effect of these actions on yourself as a person, and
on your relationship.

C. Gratitude

We often express our gratitude to people we see infrequently, and forget to say “thank
you” to the people who are closest to us. This practice of saying thank you is called
“hakarat hatov".

Gratitude: Exercise #4
Write a letter to your partner expressing your gratitude for who they are and what they
have done for you.

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
to copy or otherwise distribute this curriculum to anyone who might find it valuable.
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Purim Edition:
Jews and Booze

This Activity is Great For

y [0 &

Holidays Learning  Pastoral

e Purim *Beit Midrash cOllnseIing
*Group Learning

Big Idea

While Purim has traditionally been associated with drinking alcohol, there are strong
reasons — from both our traditional texts and the shocking statistics about alcohol on
campus — to shift to a different kind of celebration.

I. Beginning the Conversation

Mention names of holidays, and ask students to call out their associations with the holiday. For example: if you say
Passover, students might say matzah, seder, cleaning. If you say Rosh Hashana, they might say: brisket, apples and
honey, daydreaming in synagogue, etc.

End by saying “* Purim’" and having students call out words that they associate with the day. Chances are that one of
the main associations will be alcohol.

Ask students:
* Has alcohol been part of your Purim celebrations in the past?

* What was your experience with alcohol on Purim?

Tell students: today we are going to learn about the connection between Purim and alcohol, explore why Hillel is dry on
Purim, and think about some other ways to celebrate Purim on campus.

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
to copy or otherwise distribute this curriculum to anyone who might find it valuable.
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II. A Deeper Dive

A.The source for drinking alcohol on Purim is the Bahylonian Ta/mud Tractate
Megillah Th:

TV XMI92 MI0A7 W' AN X1 N Rava said: One is obligated to become
NN DTN N7 MR NKR A YT RYT fragrant [with wine on Purim until he
TN TN DD NTIVO 1T X' 101 cannot tell the difference between “cursed
ANnY X7 277 N'ONY N1 D DIOA'N be Haman’ and “‘blessed be Mordecai”.
AN NI AN K NIYT ANNRE 0T WA Rabpah and R. Zeira joine(.}I tog(.ather ina
A% K TR TRA 0MI9 NTIYO TV Purim feast. They became |n.eb|:|ated, and
- U . Rabbah arose and cut R Zeira’s throat.The
RO WININN XNYYI KWWY next day he prayed on his behalf and revived
him. Next year he said: Will the master
come and we will have the Purim feast
together. He replied: A miracle does not
take place on every occasion.

TALKIT OUT

Ask students:

* Have you ever gotten drunk to the point where you did not know the difference between a good and wicked
person? Was that a holy state to be in?

* Why do you think Rava believes that a person should become drunk on Purim?
Consider the Rabbah and Rabbi Zeira story together.
Ask students why that story is included in the text. Is it meant to show that Rabbah and Rabbi Zeira are

fulfilling the mitzvah? Or perhaps is it the text’s way of countering Rava and telling him that it is a big mistake to
tell people to drink?

Note to Facilitator:

Some explanations for Rava’s instruction to drink on Purim are: (1) many of the events in the megillah happen
during times of drinking; (2) at the end of the megillah, Mordechai and Esther establish Purim as a day of
drinking and joy; (3) much of the theme of the megillah is that things are not what they seem, and drinking can
sometimes free us to see what is concealed

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
to copy or otherwise distribute this curriculum to anyone who might find it valuable.



B. Drinking on Campus: Sobering Statistics

With the Rabbah and Rabbi Zeira story fresh in student’s minds, write the statistics
from the NIH about campus drinking (see below) on separate sheets of paper and post
them around the room. Give out markers or pens to students, and ask them to make a

Simcha

check mark if they have personally experienced or observed any of these alcohol-related
problems on campus. Students should also add comments to the paper, if they wish.
After you have given students enough time to go around and annotate the statistics,
re-group and discuss the results.

Divide students into groups, and ask them how they would design a Purim event for
Hillel in light of the piece of Ta/mud we studied, and the NIH statistics. Give students
the sources from Jewish Texts about Drinking (below) to further guide them.

Give out posters and markers for students to write down elements of their Purim
celebration, including the place of alcohol. After about 10 minutes, each group should
present their plan to the others. Use these ideas to help guide your Hillel Purim
celebration.

NIH Statistics

COLLEGE DRINKING
Virtually all college students experience the effects of college drinking — whether they drink or not.

The problem with college drinking is not necessarily the drinking itself, but the negative consequences that result from
excessive drinking.

College drinking problems

College drinking is extremely widespread:
e About four out of five college students drink alcohol.

e About half of college students who drink, also consume alcohol through binge drinking.

Each year, drinking affects college students, as well as college communities, and families. The consequences of drinking
include:

 Death: 1,825 college students between the ages of 18 and 24 die each year from alcohol-related unintentional injuries.

* Assault: More than 690,000 students between the ages of 18 and 24 are assaulted by another student who has been
drinking.

 Sexual Abuse: More than 97,000 students between the ages of 18 and 24 are victims of alcohol-related sexual
assault or date rape.

* Injury: 599,000 students between the ages of 18 and 24 receive unintentional injuries while unther the influence of
alcohol.

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
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NIH Statistics (continued)

» Academic Prohlems: About 25 percent of college students report academic
consequences of their drinking including missing class, falling behind, doing poorly on
exams or papers, and receiving lower grades overall.

Simcha

* Health Problems/Suicide Attempts: More than 150,000 students develop an
alcohol-related health problem and between 1.2 and 1.5 percent of students indicate
that they tried to commit suicide within the past year due to drinking or drug use.

http://www.niaaa.nih.gov/alcohol-health/special-populations-co-occurring-disorders/
college-drinking

Jewish Texts about Drinking

A. Proverbs 23:29-30
29 Who crieth: *“Woe’? who: ‘Alas’? Who hath contentions? Who hath raving? Who hath wounds without cause? Who
hath redness of eyes? 30 They that tarry long at the wine; They that go to try mixed wine.

B. Maimonides Mishneh Torah, Hil. Yom Tov 6:20

“When a person eats and drinks on a festival, he should not get pulled into the wine and laughter and frivolity, saying
that the more of this, the greater the mitzvah of rejoicing on a festival. For drunkenness and too much laughter

and frivolity are not rejoicing, but wild and stupid behavior. We were not commanded to be wild or stupid. We were
commanded to rejoice, because this is a way to serve the Creator of all things, as it says (Deuteronomy 28:47),
‘Because you did not serve the Lord your God out of joy and with a good heart when you had everything.’ This teaches
that serving God must be with joy. But it is impossible to serve God in the midst of mockery, frivolity and drunkenness.”

C. Maimonides Mishneh Torah, Hil. Megillah 2:17

A final note from Maimonides, near the end of the laws of Purim (2:17): “'Better that a person should increase his
gifts to the poor on Purim than to expand his Purim feast and gifts of food to his friends. For there is no greater and
more beautiful celebration than to make happy the poor, the orphan, the widow and the immigrant. One who rejoices
the hearts of these sorrowful people is similar to the Divine Presence, as the prophet says (Isaiah 57:15), To revive the
spirit of the downtrodden and to revive the heart of the oppressed.”””

D. Shaul Kelner, Drink Prey Lust, March 15,2016 http://www.wexnerfoundation.org/blog/drink-prey-lust

The Vanderbilt rape case is only one of the more egregious instances of something that is happening at universities
across the country. In a context where alcohol abuse and alcohol-fueled rape are real problems, Purim is a challenging
holiday. If Jews on campus use ad de /o yada (until you don’t know the difference [between blessed Mordechai and
evil Haman1l) as a way of infusing Purim with the ethos of a frat party, it is part of the problem. What can Jews on
campus do instead, to make it part of the solution? ... These problems will, I fear, remain with us for many years to
come. Each year brings a new opportunity for Purim to be part of the problem or part of the solution. If Jews on
campus make Purim their annual rallying point for consciousness-raising and public activism on the issue, this festival
of inversion might help turn a bad situation on its head and bring some light, joy, gladness and honot, not only to Jewish
students, but to campus communities that need it very much.

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
to copy or otherwise distribute this curriculum to anyone who might find it valuable.


http://www.niaaa.nih.gov/alcohol-health/special-populations-co-occurring-disorders/college-drinking
http://www.niaaa.nih.gov/alcohol-health/special-populations-co-occurring-disorders/college-drinking

Simcha

Just for Hillel Professionals:
Keeping the Joy Alive

M

Just for Hillel
Professionals

I. Beginning the Conversation

As Hillel professionals, we are dedicated to our students and their pursuit of joy, meaning and fulfillment. Yet, we often
are so caught up in our efforts to help others that we forget to look out for our own simcha.

Use these questions to reflect on how you can incorporate some of the lessons of simcha into your teaching and
leadership:

1. How do you re-charge? How much time do you dedicate to pursuing joy in your own life?

2. How do you take joy from your work? How do you make sure to hold on to the joy you feel when you run a successful
program, give a great class or have a positive student interaction?

3. How do you deal with programs or interactions that did not go as well as you had hoped?
Try it out: Set up an email folder and label it “Work Simcha.” Include in it positive emails, flyers from successful

programs, and other positive communications. When you need to recharge, scroll through the folder, and remind
yourself of your strengths and the impact you have had on others.
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Simcha Textsheets for Students

On the next pages, you’ll find just the texts mentioned in each of the sections of this
curriculum, without the facilitator’s guide. Use these sheets if you would like to make
copies of the texts for students, while keeping the facilitator’s notes just for you!

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
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Loving Your Life

Alan Morinis, Gratitude: Hakarat HaTov
Alan Morinis, Gratitude: Hakarat HaTov, Jewish Pathways, http://www.jewishpathways.
com/mussar-programy/gratitude:

When you open up to the trait of gratitude, you see clearly how much good there is

in your life. Gratitude affirms. Of course there will be things you are still lacking, and

in reaching for gratitude no one is saying you ought to put on rose-colored glasses to
obscure those shortcomings. But most of us tend to focus so heavily on the deficiencies in
our lives that we barely perceive the good that counterbalances them.

This condition is especially common among we who live in a world permeated by
advertising that constantly reveals to us all the things we don’t have -- and tells us how
satisfied we would be with ourselves and our lives, if only we would buy their product.
There is no limit to what we don’t have, and if that is where we focus, then our lives are
inevitably filled with endless dissatisfaction. This is the ethos that lies behind the great
Talmudic proverb which asks, “*Who is rich?’ and then answers, * Those who rejoice in
their own lot.” (Avot 4:1)
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Relationship Workshop: Jewish Insights to Strengthen
Your Relationship
Breishit (Genesis) 2: 18-24:
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T2 2TY 20 So the man gave names to all the
livestock, the birds in the sky and all the wild
animals. But for Adam no suitable helper
was found.
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taken out of the man, and he brought her to the man.

YN g 'Y-J\#-?)? DYy m—’?'j NNT D-;"v(a m P 23 The man said, “This is now bone of my bones and flesh
DINT NP7 U'RN D YR K DIRT?  of my flesh; she shall be called ‘woman,’ for she was taken
out of man.”
101 IRYNL 72T IAXK DRI MR IR YR ATY! 2 7V 1D
TR WA7 24 Therefore a man should leave his father and mother and
unite with his wife, and they shall become one flesh.

ACTIVE AND CONSTRUCTIVE PASSIVE AND
“That is great.I know how important that CONSTRUCTIVE
promotion was to you! We shoud go out and “That is good
celebrate and you can tell me what excites news.” (Nonverbal
you most about your new job.” (Nonverhal communication:
communication: Maintaining eye contact, displays Little to no

of positive emotions, such as genuine smiling, active emotional
touching, laughing.) expression.)
ACTIVE AND DESTRUCTIVE PASSIVE AND
“That sounds like a lot of responsihility to take DESTRUCTIVE
on.There will probably be more stress involved in “What are we

the new position and longer hours at the office.” doing on Friday
(Nonverhal communication: Displays of negative night?”’ (Nonverbal
emotions, such as furrowed brow, frowning.) communication:

Little to no eye
contact, turning
away, leaving room.)
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Purim Edition: Jews and Booze

Babylonian Talmud Tractate Megillah Th:
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Rava said: One is obligated to become
fragrant Lwith winel on Purim until he
cannot tell the difference between “cursed
be Haman’' and “‘blessed be Mordecai”.
Rabbah and R. Zeira joined together in a
Purim feast. They became inebriated, and
Rabbah arose and cut R. Zeira’s throat. The
next day he prayed on his behalf and revived
him. Next year he said: Will the master
come and we will have the Purim feast
together. He replied: A miracle does not
take place on every occasion.

Simcha
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Purim Edition: Jews and Booze (continued)

NIH Statistics

COLLEGE DRINKING
Virtually all college students experience the effects of college drinking — whether they
drink or not.

The problem with college drinking is not necessarily the drinking itself, but the negative
consequences that result from excessive drinking.

College drinking problems

College drinking is extremely widespread:
e About four out of five college students drink alcohol.

* About half of college students who drink, also consume alcohol through binge drinking.

Each year, drinking affects college students, as well as college communities, and families.
The consequences of drinking include:

 Death: 1,825 college students between the ages of 18 and 24 die each year from
alcohol-related unintentional injuries.

e Assault: More than 690,000 students between the ages of 18 and 24 are assaulted by
another student who has been drinking.

Sexual Abuse: More than 97,000 students between the ages of 18 and 24 are victims
of alcohol-related sexual assault or date rape.

* Injury: 599,000 students between the ages of 18 and 24 receive unintentional injuries
while unther the influence of alcohol.

» Academic Problems: About 25 percent of college students report academic
consequences of their drinking including missing class, falling behind, doing poorly on
exams or papers, and receiving lower grades overall.

Health Problems/Suicide Attempts: More than 150,000 students develop an
alcohol-related health problem and between 1.2 and 1.5 percent of students indicate
that they tried to commit suicide within the past year due to drinking or drug use.

http://www.niaaa.nih.gov/alcohol-health/special-populations-co-occurring-disorders/
college-drinking
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Purim Edition: Jews and Booze (continued)

Jewish Texts about Drinking

A. Proverbs 23:29-30

29 Who crieth: *Woe’? who: ‘Alas’? Who hath contentions? Who hath raving? Who hath
wounds without cause? Who hath redness of eyes? 30 They that tarry long at the wine;
They that go to try mixed wine.

B. Maimonides Mishneh Torah, Hil. Yom Tov 6:20

“When a person eats and drinks on a festival, he should not get pulled into the wine and
laughter and frivolity, saying that the more of this, the greater the mitzvah of rejoicing
on a festival. For drunkenness and too much laughter and frivolity are not rejoicing,

but wild and stupid behavior. We were not commanded to be wild or stupid. We were
commanded to rejoice, because this is a way to serve the Creator of all things, as it says
(Deuteronomy 28:47), ‘Because you did not serve the Lord your God out of joy and with
a good heart when you had everything.’ This teaches that serving God must be with joy.
But it is impossible to serve God in the midst of mockery, frivolity and drunkenness.”

C. Maimonides Mishneh Torah, Hil. Megillah 2:17

A final note from Maimonides, near the end of the laws of Purim (2:17): “'Better that a
person should increase his gifts to the poor on Purim than to expand his Purim feast and
gifts of food to his friends. For there is no greater and more beautiful celebration than
to make happy the poor, the orphan, the widow and the immigrant. One who rejoices the
hearts of these sorrowful people is similar to the Divine Presence, as the prophet says
(Isaiah 57:15),‘To revive the spirit of the downtrodden and to revive the heart of the
oppressed.””

D. Shaul Kelner, Drink Prey Lust, March 15, 2016 http://www.wexnerfoundation.org/
blog/drink-prey-lust

The Vanderbilt rape case is only one of the more egregious instances of something

that is happening at universities across the country. In a context where alcohol abuse
and alcohol-fueled rape are real problems, Purim is a challenging holiday. If Jews

on campus use ad de lo yada (until you don’t know the difference [hetween blessed
Mordechai and evil Hamanl) as a way of infusing Purim with the ethos of a frat party,
it is part of the problem. What can Jews on campus do instead, to make it part of

the solution? ... These problems will, I fear, remain with us for many years to come.
Each year brings a new opportunity for Purim to be part of the problem or part of the
solution. If Jews on campus make Purim their annual rallying point for consciousness-
raising and public activism on the issue, this festival of inversion might help turn a bad
situation on its head and bring some light, joy, gladness and honor, not only to Jewish
students, but to campus communities that need it very much.
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Shabbat

SHABBAT
day of rest

Make Time por Rest and
Renewal

The Jewish approach demands
we carve out time for rest and
reflection, truly separating
ourselves from the never-ending
drumbeat of life.

SENSIBILITY CARD
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Shabbat

On One Foot:Shahbat

“Remember the Sabbath day and keep it holy. ... For in six days the Lord made heaven
and earth and sea, and all that is in them, and He rested on the seventh day; therefore
the Lord blessed the Sabbath day and hallowed it.” — Shemot (Exodus) 20:7-10

“We have to remember to stop because we have to stop to remember.”
— Judith Shulevitz, Bring Back the Sabbath, NY Times Magazine, March 2, 2003

“Observe the Sabbath day and keep it holy, as the Lord your God has commanded you...
you shall not do any work —you, your son or your daughter, your male or female slave,
your ox or your ass, or any of your cattle, or the stranger in your settlements, so that
your male and female slave may rest as you do. Remember that you were a slave in

the land of Egypt and the Lord your God freed you from there with a mighty hand and
an outstretched arm; therefore the Lord your God has commanded you to observe the
Sabbath day.” — Devarim (Deuteronomy) 5:11-14

The Implications

We will look at Shabbat in the context of:
e Unplugging: Disconnect to Connect 120
e Shabbat Soul Session: Remembering 125
 Challah for Hunger: Back-Pocket Torah 130
« Just for Hillel Professionals: Resting and Recharging 133
* Textsheets for Students 134
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Unplugging:
Disconnect to Connect

This Activity is Great For
€@
INI P
a0

Learning Pastoral Spirituality  Holidays
*Group Learning Counseling * Alternative *Shabbat
Service

*Mindfulness

Big Ideas

* Being “plugged in” to technology means that you miss out on important things

around you.

* Disconnect in order to truly connect to what matters.

I. Beginning the Conversation

Assign students to walk around campus and take photos of people using their smartphones. (You may choose to assign
this a few days prior to the session if possible, or simply send students out at the beginning of the session. If you are
pressed for time, take the photos on your own phone and show them to the students.) When students return, view the

photos together.

TALKIT OUT

* What do you notice about the people in the photos?

» What happens when you work on your smartphone? What do you notice about yourself?

* Have you ever tried to unplug from your smartphone? What happened?
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Note to Facilitator:

One of the observations students may have when viewing the photos is the way
that people on smartphones are focused on the screen, and may not notice what
is going on around them — another person trying to be heard, beautiful scenery,
or even a dangerous situation (you may wish to use this opportunity to warn them
about driving while texting).

Tell students that researchers have found that “attention is a limited-capacity
resource — there are definite limits to the number of things we can attend to at

once.” It is estimated that our brains can process 120 bits of information per
second — and to understand one person speaking to us, we need to process 60 bits
of information per second. Our brains help cope with the overflow of information
that we receive by focusing only on certain things and filtering out the rest. “In
other words we have a cognitive blind spot: we don’t know what we’re missing
because our brains can completely ignore things that are not its priority at the
moment — even if they are right in front of our eyes.”

Levitin, Daniel J. The Organized Mind: Thinking Straight In the Age of Information
Overload. New York: Dutton, 2014, p. 11,7

II. A Deeper Dive

Show students the “basketball demo’ video: http:///www.youtube.com/watch?v=vJG698U2Mvo. Their job is to count
how many times the players in the white shirts pass the basketball, while ignoring the players in the black shirts.

TALKIT OUT

* Did you count the number of passes correctly?

¢ Did you miss the man in the gorilla suit?

(The majority of people who watch this video miss the man in the gorilla suit — because their attentional system
was overloaded.)
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Chavruta
Group students in chavruta, and have them read the following quotes and discuss:

Shabbat

A.Daniel J. Levitin, The Organized Mind: Thinking Straight in the Age of
Information Overload, New York: Dutton, 2014, p.7:

Every status update you read on Facebook, every tweet or text message you get from a
friend, is competing for resources in your brain with important things like whether to put
your savings in stocks or bonds, where you left your passport or how best to reconcile
with a close friend you just had an argument with.

B. Sherry Turkle, transcript of Alone Together Ted Talk https://www.ted.com/talks/
sherry_turkle_alone_together/transcript?language=en#t-1118000:

[Tlechnology appeals to us most where we are most vulnerable. And we are vulnerable.
We’re lonely, but we’re afraid of intimacy. And so from social networks to sociable
robots, we’re designing technologies that will give us the illusion of companionship
without the demands of friendship. We turn to technology to help us feel connected in
ways we can comfortably control. But we’re not so comfortable. We are not so much in
control.

... These days, those phones in our pockets are changing our minds and hearts because
they offer us three gratifying fantasies. One, that we can put our attention wherever we
want it to be; two, that we will always be heard; and three, that we will never have to be
alone.

e Ask students to read out loud the line or phrase that resonates most with
them. How does this manifest in their lives?

OFF THE PAGE AND INTO LIFE

A. Ask students to raise their hands if the following statements
apply to them:

1.1 check my phone before I get out of bed in the morning.
2.1 check my phone before I go to sleep at night.
3.1 check my phone at least once during class.
4.1 check my phone at least three times during class.
5. If I have to turn off my phone for an hour or more I get anxious.
6. If I have to turn off my phone for a half hour or more I get anxious.
7. If I have to turn off my phone for 10 minutes or more I get anxious.
8. If I have to turn off my phone for any reason I get anxious.

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
to copy or otherwise distribute this curriculum to anyone who might find it valuable.


https://www.ted.com/talks/sherry_turkle_alone_together/transcript?language=en#t-1118000
https://www.ted.com/talks/sherry_turkle_alone_together/transcript?language=en#t-1118000

B. Redefine Your Relationship

Give out paper and pens. Ask students to draw a stick figure of themselves on the left
side of the paper, and a cell phone on the right. Ask them to draw what their relationship
with their phones currently looks like. Then ask them to draw the figures again, and to
draw what they would like their relationship with their phones to look like.

Shabbat

Go around and have students share their pictures, and then brainstorm how they
can achieve this kind of relationship. Write down their answers on a whiteboard or
large pad of paper, so you can go back to this list and email it to them.

How Often Do Americans Try To Unplug?

% of Americans who attempt to unplug from technology in 2016 (Forbes statista)
Ever 67%

Once a week or more
Every day

A few times per week
Once a week

A few times a month
Once a month

A few times per year

Once a year

Never

Source: The Harris Poll
http://www.forbes.com/sites/niallmccarthy/2016/03/01/how-often-do-americans-try-to-unplug-from-technology-
infographic/#32e767a3a85f
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C. Reclaim Shabhbat As a Day to Unplug and Consider What Matters

Tell students that even before cell phones were invented, Judaism had a way for us to
unplug: Shabbat. Along with the positive commandments of Shabbat, like Kiddush,
havdalah and communal prayer, come the negative commandments of Shabbat: all the
things we are told not to do. Many traditional Jews do not work or use their computers
or phones on Shabbat. Recently, a group of diverse Jews got together and decided to
hold back from using technology on Shabbat in order to appreciate the other things in
life that they had been missing. They call this project The Sabbath Manifesto.

Shabbat

Read together a description of the Sabbath Manifesto:

Way back when, God said, **On the seventh day thou shalt rest.”” The meaning behind it
was simple: Take a break. Call a timeout. Find some balance. Recharge.

Somewhere along the line, however, this mantra for living faded from modern
consciousness. The idea of unplugging every seventh day now feels tragically close to
impossible. Who has time to take time off? We need eight days a week to get tasks
accomplished, not six.

The Sabbath Manifesto was developed in the same spirit as the Slow Movement, slow
food, slow living, by a small group of artists, writers, filmmakers and media professionals
who, while not particularly religious, felt a collective need to fight back against our
increasingly fast-paced way of living. The idea is to take time off, deadlines and
paperwork be damned.

In the Manifesto, we’ve adapted our ancestors’ rituals by carving out one day per week
to unwind, unplug, relax, reflect, get outdoors, and get with loved ones.

TALKIT OUT

* Do you think you could unplug for one day? What would you need to make it work?

¢ Have you ever thought about Shabbat in this way before? How could taking a break from technology every
week impact your life?

Encourage students to participate in the National Day of Unplugging (http://nationaldayofunplugging.com/).
Encourage using Shabbat as a weekly way to detox from technology, even if it is just for a few hours. Consider
challenging students to spend a Shabbat totally unplugged — take out students who successfully complete the
challenge for ice cream/ snacks/coffee after Shabbat.
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Soul Session: Shabbat

Remembering

N I

Learning Spirituality  Holidays

*Group Learning *Alternative *Shabbat
Service

e Mindfulness

Big Idea

We have to remember to stop because we have to stop to remember.

I. Beginning the Conversation

In this session, students will consider why Jewish tradition advocates that we stop working on Shabbat, and how to take
this opportunity to remember what is important.

Soul sessions are based on the work of Parker Palmer, specifically his development of the “'circle of trust’” and his
emphasis on drawing out the soul and giving it safe space. In these soul sessions, we will use a piece of text or artwork
connected to a sensibility, and give ourselves the time and safe space to fully experience the text and discover our
relationship to it. Our goals in these sessions are: (1) to get in touch with the wisdom that we have within; (2) to have
real, meaningful encounters with Jewish ideas; and (3) to create a welcoming community that nurtures true, honest and
kind communication.

For more information about Parker Palmer, the Center for Courage and Renewal, and the principles and procedures of
Circles of Trust, see http://www.couragerenewal.org/approach/.

Note to Facilitator:

As the facilitator, your role is to help the circle participants create a secure space where they can meaningfully
encounter themselves, each other and the text. As much as possible, try to facilitate and not teach: you should

be involved in the discussions, journaling and participating in small discussions like other members of the group.
Give the group the space and trust to proceed without telling them what they should think or how they should
interpret.

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
to copy or otherwise distribute this curriculum to anyone who might find it valuable.



http://www.couragerenewal.org/approach/

How to conduct a soul session:
1. Set up chairs in a circle, where everyone can see each other.

Shabbat

2. Welcome students to the soul session, and explain what a soul session/circle of trust
is. You may wish to distribute the Courage and Renewal touchstones, and read each
touchstone out loud, in order to set the stage for the work that the group will do
together. (http://www.couragerenewal.org/PDFs/CourageRenewal-Circle-of-Trust-
Touchstones-(¢)2015.pdf)

3. Explain that the principle of double confidentiality will apply to this session: What
other people mention in this soul session and in the breakout sessions, is totally
confidential. You may not tell anyone what someone else said in this session. In
addition, if you see participants from this soul session after the session has concluded,
you may not ask them about what they talked about here, unless they specifically
invite you to do so.

4. Introduce the text: Tell students that we will read two sources about Shabbat. One is from the Ten Commandments
in Exodus, and the second is an excerpt by a contemporary author in the New York Times. In our session today, it
does not matter whether you have read these sources 100 times or if this is your first encounter with the texts. What
we will do is read them as if it is the first time, and create the space and atmosphere to have a deep and meaningful
personal encounter with the text.

5. Ask for two volunteers to read the texts out loud, one after the other, so that we can hear the texts in two different
voices (the texts can be found on the page right after this facilitation guide)

6. Invite members of the circle to comment on what resonates for them in the pieces they just read. You should
be involved as a member of the circle, but don’t rush to fill the silence - give participants the time and space to
comment and reflect. Encourage participants to speak into the middle of the circle, rather than to each other.

7. Before the session, write out the following items - or any other items you would like to pose - on a large sheet of
paper. At this point in the session, post the paper on the wall and read out the items:

* When I stop, I ...

* [ want to remember . ..
elam...

* [ wish that ...

e Jwantto...

e I regret that . ..

e Twill ...
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8. Small Group Discussion: Bring the group back together and explain that you will
now separate them into groups of two or three (depending on how much time you
have carved out for this session, and your space constraints). Each group will find
someplace to gather, and then each individual in the group will have 10 minutes to
complete the items that are written on the paper, or whatever other thoughts the texts
have prompted in them. Each group should appoint a timekeeper to raise his or her
hand when the 10 minutes are up. After each member of the group has had his or her
ten minutes, they should return to the circle.

Ground rules for the breakout groups:

a. Sit in silence and give the individual who is speaking the space and time to talk at
his or her own pace. Do not jump in with questions or comments. Hold the space
for them to talk. If they take all 10 minutes to talk, then your job is simply to
listen. If they decide they do not want to talk at all, sit in silence with them for
10 minutes. If they have finished what they have to say, and they invite questions
before the 10 minutes are up, ask brief, open and honest questions - without
introducing your own opinion or offering advice.

b. Do not give advice — your job is not to tell the others what they should do. Your
job is to help create a safe, open space where honest, soulful reflection can occur.

c.The rule of double confidentiality applies. Members of the group may not tell anyone else what they heard in this
conversation. In addition, if you see a member of your group later on, you may not ask them about what they
talked about, unless they specifically invite you to do so.

9. Whole Group Reflection: When everyone returns to the circle, invite participants to share with the whole group
something they have discovered (about themselves only - no talking about what others had said) through their
journaling and small group discussions, or to reflect on the soul session and its process of reflection and building of
safe space. Allow students to sit in silence to reflect; do not rush to close.

10. Optional: Invite students to participate in a Shabbat meditation.

A Breathing Meditation by Naomi Levy
Naomi Levy, To Begin Again, pp. 212-213, quoted in Noam Zion, The Shabbat Table Celebration Revisited, p. 112.

Take a slow deep breath in. Feel the warmth entering your being. Now breathe out slowly. Imagine that you
are releasing all the cares of the week. All the tension. All the worries. All the sadness. Spend the next few
minutes taking long, full breaths. Each time you inhale, imagine that you are filling up your every limb with
lightness, like a helium balloon, so that with each breath you are gradually floating higher and higher. Each
time you exhale, imagine that you are releasing the heavy weight that burdens your soul. ...
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Breathe in peace, breathe out anxiety.

Breathe in light, breathe out darkness.

Breathe in joy, breathe out pain.

Breathe in health, breathe out sickness.

Breathe in trust, breathe out fear.

Breathe in rest, breathe out panic.

Breathe in the life breath that comes from God,
breathe out all that we take for granted.

Then take a moment now to thank God for something you forgot to
thank God for today.

11. Closing: Thank students for their time and for creating a welcoming, honest, safe
space. Remind them again that double confidentiality applies. Tell students that you
are always happy to speak with them about some of the issues that have come up for

them in this session, but that because of double confidentiality you will not refer back
to what they said unless they explicitly and proactively invite you to do so (make sure

to let them know that, so no misunderstandings occur).

A.Exodus 20:7-10
AYUTRY? naYn oit nx DT T
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7 Remember the Sabbath day and keep it holy.
8 Six days you shall labor and do all your work,

9 but the seventh day is a Sabbath of the Lord your God:
you shall not do any work —you, your son or daughter,
your male or female slave, or your cattle, or the stranger
who is within your settlements.

10 For in six days the Lord made heaven and earth and
sea, and all that is in them, and He rested on the seventh
day; therefore the Lord blessed the Sabbath day and
hallowed it. (JPS Translation)
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B. Judith Shulevitz, Bring Back the Sabbath, NY Times, March 2,2003:

The story told by the Sabbath is that of creation: we rest because God rested on the
seventh day. What leads from God to humankind is the notion of imitatio Dei: the
imitation of God. In other words, we rest in order to honor the divine in us, to remind
ourselves that there is more to us than just what we do during the week.

The Sabbath provides two things essential to anyone who wishes to lift himself out of
the banality of mercantile culture: time to contemplate, and distance from everyday
demands. The Sabbath is to the week what the line break is to poetic language. It is the
silence that forces you to return to what came before to find its meaning.

What was Creation’s climactic culmination? The act of stopping. Why should God have
considered it so important to stop? Rabbi Elijah of Vilna put it this way: God stopped to
show us that what we create becomes meaningful to us only once we stop creating it and
start to think about why we did so. The implication is clear. We could let the world wind
us up and set us to marching, like mechanical dolls that go and go until they fall over,
because they don’t have a mechanism that allows them to pause. But that would make
us less than human. We have to remember to stop because we have to stop to remember.
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)

Social Justice
*Service Projects
*Challah for Hunger

Back-Pocket Torah

Learning
eDvar Torah

Below are three divrei torah to use as “‘back-pocket Torah' at Challah for Hunger sessions, or to adapt for other social
justice and service projects. Deliver them as presented here, or use them as a springboard for a more extensive dvar

Torah, text study or group activity:

Dvar Torah #1: Why Shabbat?

When you ask most Jews why we have Shabbat, they will probably tell you that God created the world in 6 days and
then rested on the seventh, Shabbat. That is the reason given in the Ten Commandments as presented in Shemot/
Exodus. But in Devarim/Deuteronomy Chapter 5, when Moshe re-tells the story of Mount Sinai and the Ten

Commandments, the text tells us:

AN QX UKD IWTRT NAYD Di' DR YinY 2t
ADIXN 72 D'YYI TAYR D' WY A

NIN7N 72 NYYD N7 7K ‘N7 "W 'y Dit T
ARANR 721 NNNE AW ADIKRE ATV ADA M DHX
AN ANAXI ATV N2 V07 WYL WK

A7X N AR DYA VIR DY TR 12 T 10

NiYY7 77X N AN 2 729 NH0) YITU DFID T DYn
.JNavn ni' nx

12 Observe the Sabbath day and keep it holy, as the Lord
your God has commanded you.

13 Six days you shall labor and do all your work,

14 but the seventh day is a Sabbath of the Lord your
God; you shall not do any work —you, your son or your
daughter, your male or female slave, your ox or your ass,
or any of your cattle, or the stranger in your settlements,
so that your male and female slave may rest as you do.

15 Remember that you were a slave in the land of Egypt
and the Lord your God freed you from there with a mighty
hand and an outstretched arm; therefore the Lord your
God has commanded you to observe the Sabbath day.
(JPS translation)

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
to copy or otherwise distribute this curriculum to anyone who might find it valuable.



The Torah tells us that we all need to rest on Shabbat —- not just our families, but also
our slaves, our animals, and non-Jews who live with us. Why? “So that your male and
female slave may rest as you do.” We are supposed to remember that we were slaves in
Egypt and couldn’t rest, and remember to let those who work for us (we can talk about
why and what kind of slaves they had another time) rest as well.

Shabbat

This is amazing. At a time when the rest of the world had not started thinking about the
rights and dignity of others, the Torah is telling us to rest every 7th day so that others
can have a break.

Author and journalist Judith Shulevitz writes that Shabbat “invented the idea of social
equality.”

“The Israelite Sabbath institutionalized an astonishing, hitherto undreamed-of notion:
that every single creature has the right to rest, not just the rich and the privileged.
Covered under the Fourth Commandment are women, slaves, strangers and, improbably,
animals. The verse in Deuteronomy that elaborates on this aspect of the Sabbath repeats,
twice, that slaves were not to work, as if to drive home what must have been very hard to
understand in the ancient world. The Jews were meant to perceive the Sabbath not only
as a way to honor God but also as the central vehicle of their liberation theology, a weekly reminder of their escape
from their servitude in Egypt.

In other words, we have the Sabbath to thank for labor legislation and for our belief that it is wrong for employers to
drive their employees until they drop from exhaustion.” (Judith Shulevitz, Bring Back the Sabbath, NYTimes, March 2,
2003, http://www.nytimes.com/2003/03/02/magazine/bring-back-the-sabbath.html?pagewanted=all)

So, Challah for Hunger is not a new idea. From its very beginnings, Shabbat has been about concern for the other —
especially the other who does not have as much as you do.

Dvar Torah #2: Challah for Hungry ... Priests

When we bake challah today, we are going to do something that looks a little strange before we start braiding. We are
going to make a blessing and then remove a small portion of the challah, wrap it up and throw it in the oven.

What is this about?

While we were still in the desert, the Torah tells us that we received a commandment: when we got to the land and
started making our own bread, we should always separate some and give it to the priest. The priests will not have their
own land — they will be working in the Temple — and so we need to remember to look out for them. So, the original
“Challah for Hunger’” was “Challah for Hungry Priests.” The priests ate because the people looked out for them, and
shared their food with them.

(From MyJewishLearning: There are a whole host of rules about when one should take challah — it is typically done
only when making a large batch of dough, using over 10 cups of flour. It should be done when one bakes a large
batch of any kind of bread, not just challah bread. If one is using more than 14 cups of flour, there is a blessing to say
immediately before taking challah.
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Barukh ata adonai eloheinu melekh haolam asher kidshanu b’mitzvotav v’tzivanu lehafrish challah min ha’issah.

For more information, see: http://www.myjewishlearning.com/article/ask-the-expert-taking-challah/.)

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
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This is one of the most important ideas in Judaism — and if you keep your eyes open,
you see that it comes up all the time. We are never allowed to think of only our own
needs. We always have to think about others. Traditionally, Judaism teaches us that God
gave us the gifts we have — whether it is having enough money to buy food and clothing,
or the blessing of being able to go to college, or health, or a great voice, or a strong body,
and the millions of other gifts we have — so that we can share them with others. We are
God’s way of giving to others - God gives us the merit of being the way that God takes
care of others.

Shabbat

The Lelover Hassidic Rebbe taught: “'If people come to you for assistance and you tell
them, ‘God will surely help you,’ then you are acting disloyally to God. For you should
understand that God has sent you to help the needy, not to refer the poor back to God.”
(Quote from Noam Zion, The Shabbat Table Celebration Revisited, pp. 3-4)

Dvar Torah #3: A 19th Century Prayer

Before we begin to make our challah, I want to read to you a prayer written by an
amazing 19th century Jewish woman. This woman, Fanny Neuda, lived from 1819 to
1894 in Moravia, Czecheslovakia. After her husband died at a young age, Fanny created her own siddur, prayer book.
She is thought to be the first Jewish woman to write her own prayer book in German. Fanny’s book was called Prayers
and Supplications: Intimate Devotions, A Book of Prayer and Ethics for Jewish Women and Girls, for Prayer in Public
and in Private, for All Occasions in a Woman’s Life. 1t was a bestseller in German-Jewish communities, and was
published in English in the US in 1866.

Listen to Fanny’s words as she makes her challah for Shabbat. You will see that like you, she too was thinking about
the hungry as she prepared her challah:

Our father in heaven: By your holy command I am separating a measure of challah. At the same time, I
recall ancient times when, with a willing heart, our forefathers would offer the first of their produce upon
your altar. Today, too, our God, we offer up offerings of love -- may they find favor before You. Whenever
we satisfy the hunger of those in need, using their distress and their deprivation and relieving their concerns
for their sustenance, we are offering a sacrifice before you, father of the poor and the destitute. Our Father
in heaven -- accept my gift with mercy and favor and grant me a strong and loyal heart; then even if You
demand great and difficult sacrifices of me, I shall offer them up and rejoice in my faith.

Allow us to earn our daily bread with dignity and not in dread. May we eat of it and may it bring us an
abundance of blessing and prosperity. With good health and vigor may we rejoice in life and its grace, and
with joyful heart and a good spirit, we shall praise You Who are good and Who performs good, and may You
send blessing and success to our endeavors.

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
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Just for Hillel Professionals: Shabbat

Resting and Recharging
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Just for Hillel
Professionals

I. Beginning the Conversation

As Hillel professionals, you are always on the go — teaching a class, having coffee with a student, running a service
project, and the million other things that make up an “average’” Hillel professional’s day. In our Shabbat sessions,
we have talked about the idea that we have to remember to stop because we have to stop to remember. Use these
questions to reflect on how stopping and remembering can enhance your life and professional practice:

1. How much time do you take to rest, reflect and recharge in a typical week?
2. How could you incorporate more opportunities to rest and reflect into your schedule?

3. Are you always “‘on” on Shabbat? How can you carve some time into your Shabbat to give yourself the “stopping
and remembering’’ time that you need?

Try It Out: At the beginning and end of your workday, force yourself to take 5 minutes to clear your mind and simply
focus on your breathing. Notice the effect of those 5 minutes on the rest of your day.

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
to copy or otherwise distribute this curriculum to anyone who might find it valuable.



Shabbat Textsheets for Students

On the next pages, you’ll find just the texts mentioned in each of the sections of this
curriculum, without the facilitator’s guide. Use these sheets if you would like to make
copies of the texts for students, while keeping the facilitator’s notes just for you!

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
to copy or otherwise distribute this curriculum to anyone who might find it valuable.



Shabbat

Unplugging: Disconnect to Connect

A.Daniel J. Levitin, The Organized Mind: Thinking Straight in the Age of
Information Overload, New York: Dutton, 2014, p.7:

Every status update you read on Facebook, every tweet or text message you get from a
friend, is competing for resources in your brain with important things like whether to put
your savings in stocks or bonds, where you left your passport or how best to reconcile
with a close friend you just had an argument with.

B. Sherry Turkle, transcript of Alone Together Ted Talk https://www.ted.com/talks/
sherry_turkle_alone_together/transcript?language=en#t-1118000:

[TJlechnology appeals to us most where we are most vulnerable. And we are vulnerable.
We’re lonely, but we’re afraid of intimacy. And so from social networks to sociable
robots, we’re designing technologies that will give us the illusion of companionship
without the demands of friendship. We turn to technology to help us feel connected in
ways we can comfortably control. But we’re not so comfortable. We are not so much in
control.

... These days, those phones in our pockets are changing our minds and hearts because
they offer us three gratifying fantasies. One, that we can put our attention wherever we
want it to be; two, that we will always be heard; and three, that we will never have to be
alone.

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
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Shabbat Textsheets for Students

Unplugging: Disconnect to Connect (continued)

How Often Do Americans Try To Unplug?

% of Americans who attempt to unplug from technology in 2016 (Forbes statista)
Ever 67 %

Once a week or more
Every day

A few times per week
Once a week

A few times a month
Once a month

A few times per year

Once a year

Never

Source: The Harris Poll
http://www.forbes.com/sites/niallmccarthy/2016/03/01/how-often-do-americans-try-
to-unplug-from-technology-infographic/#32e767a3a85f

C.Reclaim Shabbat As a Day to Unplug and Consider What Matters
The Sabbath Manifesto.

Way back when, God said, “0n the seventh day thou shalt rest.” The meaning behind it was simple: Take a break. Call
a timeout. Find some balance. Recharge. Somewhere along the line, however, this mantra for living faded from modern
consciousness. The idea of unplugging every seventh day now feels tragically close to impossible. Who has time to take
time off? We need eight days a week to get tasks accomplished, not six.

The Sabbath Manifesto was developed in the same spirit as the Slow Movement, slow food, slow living, by a small
group of artists, writers, filmmakers and media professionals who, while not particularly religious, felt a collective need
to fight back against our increasingly fast-paced way of living. The idea is to take time off, deadlines and paperwork be
damned.

In the Manifesto, we’ve adapted our ancestors’ rituals by carving out one day per week to unwind, unplug, relax, reflect,
get outdoors, and get with loved ones.

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
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Shabbat

Shabbat Soul Session: Remembering

A. Exodus 20:7-10

AYUTRY? YD Di' NXNIDT T 7 Remember the Sabbath day and keep it
holy.
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them, and He rested on the seventh day;
therefore the Lord blessed the Sabbath
day and hallowed it. (JPS Translation)

B. Judith Shulevitz, Bring Back the Sabhath, NY Times, March 2,2003:

The story told by the Sabbath is that of creation: we rest because God rested on the seventh day. What leads from God
to humankind is the notion of imitatio Dei: the imitation of God. In other words, we rest in order to honor the divine in
us, to remind ourselves that there is more to us than just what we do during the week.

The Sabbath provides two things essential to anyone who wishes to lift himself out of the banality of mercantile
culture: time to contemplate, and distance from everyday demands. The Sabbath is to the week what the line break is
to poetic language. It is the silence that forces you to return to what came before to find its meaning.

What was Creation’s climactic culmination? The act of stopping. Why should God have considered it so important to
stop? Rabbi Elijah of Vilna put it this way: God stopped to show us that what we create becomes meaningful to us
only once we stop creating it and start to think about why we did so. The implication is clear. We could let the world
wind us up and set us to marching, like mechanical dolls that go and go until they fall over, because they don’t have a
mechanism that allows them to pause. But that would make us less than human. We have to remember to stop because
we have to stop to remember.

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
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Teshuvah
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TESHUVAH
return

Take Responsibility jor
Your Actions

The Jewish approach recognizes
that humans often fail to live

up to our best selves, and
demands and honors learning
from our mistakes.

Change is always possible.

SENSIBILITY CARD
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Teshuvah

T&g,
feturgulaq N a3 Ip

On One Foot: Teshuvah

“Before anything else, a person is obligated to reflect upon and search out what is his/
her unique mission for the sake of which he/she descended to the world.”

— Rabbi Sholom Brezovsky (1911-2000), Netivot Shalom, Vol. 1, Netivei Da’at,
Chapter 6:2, p. 30

“The matter then depends upon me alone!”” — Babylonian 7almud, Avoda Zara 17a

“In the place that a ba’al teshuvah (someone who has conquered his or her flaws)
stands, a purely righteous person is not worthy to stand.” — Babylonian 7almud
Berakhot 34b

The Implications

We will look at Teshuvah in the context of:
o Teshuvah: Who Am 1? 138
* Change Your Habits, Change Your Life 142
* Teshuvah Soul Session: It Is All Up to Me 146
 Just for Hillel Professionals: Dealing with Failure 150

* Textsheets for Students 151

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
to copy or otherwise distribute this curriculum to anyone who might find it valuable.



Teshuvah:

Learning Pastoral Holidays Identity &

Group Learning cOunse"ng High Holidays Relationships
Rosh Chodesh Art and
Creative Play

I. Beginning the Conversation

Supplies:

If using mirrors, 1 mirror for each person

(something like https://www.amazon.com/Darice-1633-86-Round-Mirror-6-Inch/dp/BO00IM7FB2),

and dry erase markers or washable window markers

(like https://www.amazon.com/Crayola-Count-Washable-Window-Markers/dp/BO01FQKPSU?ie=UTF8&* Version*

=1&*entries*=0)

OR: paper and pen

Ask for a volunteer to read the poem “Zebra Question”
by Shel Silverstein. The poem, though whimsical,
contains some very deep Jewish wisdom, and can be
found at: https://allpoetry.com/Zebra-Question.

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
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TALKIT OUT

e What do you think this poem is really about?

Teshuvah
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* How would you answer the zebra’s questions in the poem?

* What words would you use to describe who you really are?

II. A Deeper Dive

Note to Facilitator:

Many of us are accustomed to thinking about teshuvah as repenting from the bad things that we have done. In
the following text, Rabbi Abraham Isaac HaKohen Kook, the first Ashkenazic Chief Rabbi of Israel, gives a very
different understanding of teshuvah. 1t is not only — or primarily — about regretting the bad things we have
done. Instead, it is about becoming the person we are supposed to be. As we progress on the path of who we are
meant to be, we may sin or turn away from our true nature. Teshuvah means “‘helping Lour]l inherent character to
develop” by returning to our deepest, truest self and expressing it in the world.

* Read the following texts together or in chavruta, and discuss the “obligation” to know who you are and bring your
true self out into the world. If you are leading this session on Rosh Hashana or Yom Kippur note Rabbi Kook’s
revolutionary understanding of what teshuvah (repentance or return) truly is.

* If the Rabbi Kook text is too dense for your crowd, consider paraphrasing it and instead reading together only the

Netivot Shalom text.

A. Rabhi Abraham Isaac Hakohen Kook, Orot haTeshuvah 5:6

7V DNI7aNN JWUNN DY KPIT X' 0NN 7w DNINYY
V2 12'K XY T¥N X' YA0NY (11 .XYN DYaL '
['RI .0T T¥N XID N2 XOUNN N LNINANIE NIPONOoN
DXY 71011 .XON' K71 210 NWY' IWUR YIND 2T DTR
INT ,NUIN-'N72 DTN DY 1D 07NN 7Y DNIFYAL
7V XUN WXNA 1'79 1921”7 ,71TA MNI'N XVND INXY
NY'TNNL 2170 IR NN NAIWNN D72V ."w9In
DNIMXY TIO' 'I7'22 XPIT NIPN7 0NN DX D71IVD DX
D'?7X "N DY D101 D DY W1 ,NNNN D72 [1I'7vn
.0rn

A person’s life is perfected by developing his inherent
character. And since one’s still-undeveloped character
lacks insight, sin is guaranteed along this path of
development. “ There is no righteous person in the land
who will commit good and not sin.” [Kohelet 7:201 On the
other hand, eliminating one’s natural character in order
to prevent sin is itself the greatest sin, [regarding which
the Torah says of the nazir in Bamidbar 6:11,1“He shall
atone for his sin against life.”

Therefore, Teshuvah repairs the damage Lcaused by sin
and trying to be someone you are not] and restores the
world and this person’s life to its root, precisely by helping
the inherent character to develop. (Translation adapted
from: http://rechovot.blogspot.com/2010/08/rav-kook-on-
teshuvah-healthy-natural.html.)

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
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B. Rabhi Shalom Brezovsky, Netivot Shalom,Vol. 1, Netivei Da’at, Chapter 6:2, p. 30
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(Excerpt and translation from Morasha Syllabus, http://www.morashasyllabus.com/
class/Defining%200nes%20Role%20in%20Life.pdf,_p. 7.)

OFF THE PAGE AND INTO LIFE

Character Trait Circles

This activity is designed to help students access their true selves and unique mission in the world, using

Rabbi Shlomo Wolbe’s “Character Trait Circles.” (Adapted from: Dina Coopersmith, Four Elements: Jewish
Personality Typing_http://www.aish.com/sp/pg/83525102.html.) In his mussar book Alei Shur, Rabbi Shlomo Wolbe
advises drawing a character trait circle to help us understand who we are and what are our missions in life.

If you are using this session as a coffee date, you may wish to simply use paper and pen to complete this exercise.

If you are teaching this as a group lesson, and/or to an individual or group that responds to craft activities, you may
wish to do this exercise as a mirror craft activity. See above for supplies needed.

Step 1:
Give out the mirrors or paper and pens.

Step 2:
Explain that we will now create a “‘character trait circle’” based on an exercise in Rabbi Shlomo Wolbe’s book Alef

Shur. 1f using the mirrors, tell students that every time we look our reflections, we will be reminded of who we really
are and what we are truly capable of.

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
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Step 3:

Students should draw the circle, or use the frame around the mirror as their circle. On
the top of the circle, write your biggest strength, your best quality. At the bottom of
the circle, write your worst flaw. Near the top, write some of your other good traits. As
you go lower in the circle, write down some of your other, more neutral traits, and then
towards the bottom, write down other challenging qualities you have.

Step 4:

Tell students that we each have a special mission in the world. To discover our mission,
we should look to the top of the circle and consider how we can use our best qualities to
fulfill our mission. To understand what we need to repair (tikkun), we should look to the
bottom of the circle.

Divide students into small groups and ask them to discuss the following questions:
1. What are the strengths that you wrote at the top of the circle? What mission could
you accomplish that is related to those strengths?

2. What is the main challenge that you wrote on the bottom of the circle? How could
you use your strengths to help you address your challenge?

Reconvene the group, and ask them to write in the center of the circle, or on a certain
spot on the mirror, a mission statement or phrase that they would like to remember
based on the discussions they just had. Invite students to share their mission statements.
Encourage students to put these mirrors someplace where they will see them every
morning. Check in with students after about a week to see if these mirror reminders
have led to any changes or impacted their decision-making.

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
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Teshuvah

Change Your Habits,
Change Your Life

H:D €0) @ th
Learning Pastoral Holidays Coffee Dates

*Group Learning Counseling  -High Holidays
°Rosh Chodesh «Self-Worth

Big Idea

By becoming mindful of cues, routines and rewards, we can do teshuvah for our bad
habits and replace them with better practices.

I. Beginning the Conversation

Supplies:
Regular index cards, or dissolving paper if you plan to do a symbolic Tashlich

If this session takes place during the month of E/u/ or around the High Holidays, introduce the concept that we are now
in a time of thinking about our lives and what we want to change going forward. Give out paper (if you are going to
throw the paper in the water later for tashlich, use dissolving paper) and ask everyone to write down one bad habit that

they would like to break this year.

TALK IT OUT

* Have you tried to break this habit before? What happened?

* Why do you think we use the phrase “break a habit’”? Do you ever feel like your habit has such a tight grip on

you that it needs to be broken?

e What will you do to change this habit?

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
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The Four Steps of Teshuvah

Tell students that one of the most radical ideas that Judaism introduced to the world is
the concept of teshuvah. According to Judaism, we can improve and change. The bad
things that we have done don’t define us forever. Bad habits — and worse — can be
overcome through the hard work of teshuvah. In fact, the Sages say:

Bahylonian Ta/mud Brachot 34h

D'PUTY TRV NAIYN '2VaY DN
["TRIY DI'X DMINA

In the place that a ba‘al teshuvah
(someone who has conquered his or her
flaws) stands, a purely righteous person is
not worthy to stand.

Not only are we told that we can do teshuvah, we are also told the steps to follow for
complete repentance. In the following source, the great Jewish sage Maimonides lays
out the steps for teshuvah. As you read through this source together, challenge students
to find the four elements of teshuvah that Maimonides describes.

Maimonides Mishneh Torah, Hilchot Teshuvah, Chapter 2, Halacha 3
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What constitutes Teshuvah? That a sinner should abandon
his sins and remove them from his thoughts, resolving in
his heart, never to commit them again as [Isaiah 55:71
states “May the wicked abandon his ways....” Similarly,
he must regret the past as [Jeremiah 31:18] states:
“After I returned, I regretted.” [He must reach the level
wherel He who knows the hidden will testify concerning
him that he will never return to this sin again as [LHoshea
14:417 states: “*We will no longer say to the work of our
hands: “You are our gods.””” He must verbally confess and
state these matters which he resolved in his heart.
(Translation from: http://www.chabad.org/library/article_
cdo/aid/911891/jewish/ Teshuvah-Chapter-Two.htm)

Ask students if they were able to spot the four steps of feshuvah listed in the Rambam.

They are usually described as:
1. Azivat ha-chet — stop doing the bad action
2. Charatah — remorse for having done the bad action

3. Viduy — verbal confession

4. Kabbalah I’atid — resolving, and making a plan, to never repeat these actions
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Teshuvah

TALKIT OUT

¢ Ask students about the last step: making a plan to never repeat the action.
How do you make a successful plan to abandon a bad habit?

* Is it really possible to make sure that you don’t repeat the action in the future?

B. How to Break a Habit: Research from the Field

Tell students that a New York Times writer, Charles Duhigg, was also concerned with the
question of how to break a habit. In fact, he was so concerned with this question that
he wrote a book about habits: The Power of Habit. Duhigg found that there are three
elements to a habit, what he calls the “habit loop”: cue, routine and reward. In the
following video, he describes how he used his knowledge of the habit loop to break his
afternoon cookie habit.

Watch together “How to Break A Habit” — https://www.youtube.com/watch?v=W1leYrhGeffc

Discuss the three elements of the Habit Loop

* Cue — trigger for an automatic behavior to start unfolding

* Routine — behavior itself

* Reward — tells our brain whether we should store it for future use or not

Duhigg found that if we become mindful of our habits, we can start to change them.

Duhigg’s 4 Steps to Changing Your Habits

1. Isolate the routine that you want to change, e.qg. eating a cookie in the afternoon.

2. Next, figure out the reward that you are really craving.

a. In Duhigg’s cookie experiment, he realized that the reward he was craving was socializing with his

colleagues. He realized that he could change his routine to get the same reward. When he changed his
routine so that he was able to socialize away from the cafeteria, his desire for a cookie disappeared.

b. To figure out your desired reward, adjust your routine so that it gives you different rewards. Duhigg

walked around the block, bought an apple in the cafeteria, and went to a friend’s desk to experiment with
different rewards. After you test the different rewards, write down a few words that come to mind. Then
set an alarm for 15 minutes and see if you still have the desire for the same routine.

3. Observe your routine to figure out the cues that prompt the bad habit. Usually, a cue falls into one of five categories:
location, time, emotional state, other people, immediately preceding action. Observe these 5 cues over the course of a
week or two to figure out what is triggering your behavior.
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4. Have a plan — Decide in advance what you will do when you experience the cue,
so that you will get the reward you desire without engaging in the bad routine. For
instance, in the video Duhigg decided he would socialize at a colleague’s desk every
day at 3:30 PM. Notice that the last step here -- Have a Plan -- is the same step
Maimonides wrote about over 800 years ago: Kabalah I’Atid.

OFF THE PAGE AND INTO LIFE

Brainstorming
Ask students to apply some of Duhigg’s research to the following typical bad

habits. Discuss together what some of the possible cues and rewards might be

for these habits, and what plan one could implement to change the habit:

Fights with roommates

Staying up too late surfing the internet

Eating too much junk food

Gossiping about someone else
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Once you have brainstormed together as a group, divide students into chavruta pairs and have them brainstorm some
of the cues and rewards for the bad habits (routines) they originally wrote down, and how they can change those bad
habits based on what the group has talked about today.

Tashlich

Reconvene the group. Tell participants that in the month of Tishrei, Jews traditionally gather around a stream or

other place of flowing water, and symbolically throw away their sins. This custom, known as Tashlich, is meant to be a
physical reminder to repent -- not to replace the hard work of teshuvah. Take students to a stream, river or other water

source on campus (a fountain?) and (if allowed) throw the dissolving paper into the water, as a way to symbolically

cast away the bad habit.

Follow-Up

Check in with students over the next week or two to see if they were able to change their bad habits by changing their

cues or finding a new routine that gives them the same reward. If it has not worked, talk with them to further clarify
their cues, routines and rewards to try to find a way to change the bad habit.
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Teshuvah

Teshuvah Soul Session:
It is All Up to Me

This Activity is Great For

P

Spirituality Holidays

* Alternative *High Holidays
Service

I. Beginning the Conversation

Soul sessions are based on the work of Parker Palmer, specifically his development of the “‘circle of trust” and his
emphasis on drawing out the soul and giving it safe space. In these soul sessions, we will read a piece of text connected
to a sensibility, and give ourselves the time and safe space to fully experience the text and discover our relationship

to it. Our goals in these sessions are: (1) to get in touch with the wisdom that we have within; (2) to have real,
meaningful encounters with Jewish ideas; and (3) to create a welcoming community that nurtures true, honest and kind
communication.

For more information about Parker Palmer, the Center for Courage and Renewal, and the principles and procedures of
Circles of Trust, see http://www.couragerenewal.org/approach/.
Note to Facilitator:

As the facilitator, your role is to help the circle participants create a secure space where they can meaningfully

encounter themselves, each other and the text. As much as possible, try to facilitate and not teach: you should be
involved in the discussions, journaling and small discussions like other members of the group. Give the group the
space and trust to proceed without telling them what they should think or how they should interpret.

How to conduct a soul session:
1. Set up chairs in a circle, where everyone can see each other.

2. Welcome students to the soul session, and explain what a soul session/circle of trust is. You may wish to distribute
the Courage and Renewal touchstones, and read each touchstone out loud, in order to set the stage for the work that
the group will do together. (http://www.couragerenewal.org/PDFs/Courage Renewal-Circle-of-Trust-Touchstones-
(c)2015.pdf)
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3. Explain that the principle of double confidentiality will apply to this session: What
other people mention in this soul session, and in the breakout sessions, is totally
confidential. You may not not tell anyone what someone else said in this session. In
addition, if you see participants from this soul session after the session has concluded,
you may not ask them about what they talked about here, unless they specifically
invite you to do so.

4. Introduce the text: Introduce the radical Jewish idea of teshuvah, that we are all
capable of repentance, return and growth. If you are leading this session as an
alternative High Holiday service or around the time of the High Holidays, explain that
the rituals this time of year encourage us to engage in teshuvah by reflecting upon
our actions and striving to do better. Tell students that we will now read a funny and
profound story from the Babylonian Ta/mud about a man who you might not think of
as the model for teshuvah. Encourage them to open their hearts to the story and the
meaning that it holds for them. Tell students: In our session today, it does not matter
whether you have heard this story many times before or if this is your first encounter
with the story. What we will do is read it as if it is the first time, and create the space and atmosphere to have a
deep and meaningful personal encounter with the text.

5. Ask for two volunteers to read the text out loud, one after the other, so that we can hear the text in two different
voices. (See below for text)

6. Invite members of the circle to comment on what resonates for them in the piece they just read. You should be
involved as a member of the circle, but don’t rush to fill the silence; give participants the time and space to comment
and reflect. Encourage participants to speak into the middle of the circle, rather than to each other.

7. Journaling: Before the session, write out the following questions - or any other questions you would like to pose —
on a large sheet of paper. At this point in the session, post the paper on the wall and read out the questions.

What kind of person does Eleazar ben Dordaya seem to be? Do you identify with Eleazar in any way?
Why do you think Eleazar was so disturbed by the prostitute’s exhaled breath and words?
What scares Eleazar when he says “then the matter depends on me alone”? Does that scare you?

Why do you think the heavenly voice announced that Eleazar was accepted into the World to Come?
What did he do to deserve it?

Have you ever felt like you hit rock bottom? What have you done to climb back out?
What could you do in the future?

Invite students to spend 10 minutes writing in their journal, or if this session occurs on Shabbat or a
holiday, silently reflecting on these questions. They should find a place to sit comfortably, and take their
time. Their written reflections will be kept private unless they choose to reveal them.

8. Small Group Discussion: Bring the group back together and explain that you will now separate them into groups
of two or three (depending on how much time you have carved out for this session, and your space constraints).
Each group will find someplace to gather, and then each individual in the group will have 10 minutes to talk about
their reflections on the text and questions, or whatever thoughts the text has prompted in them. Each group should
appoint a timekeeper to raise his or her hand when the 10 minutes are up. After each member of the group has had
his or her ten minutes, they should return to the circle.
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Ground rules for the breakout groups:

a. Sit in silence and give the individual who is speaking the space and time to

talk at his or her own pace. Do not jump in with questions or comments.
Hold the space for them to talk. If they take all 10 minutes to talk, then
your job is simply to listen. If they decide they do not want to talk at all,
sit in silence with them for 10 minutes. If they have finished what they
have to say, and they invite questions before the 10 minutes are up, ask
brief, open and honest questions - without introducing your own opinion or
offering advice.

b. Do not give advice - your job is not to tell the others what they should
do. Your job is to help create a safe, open space where honest, soulful

reflection can occur.

c. The rule of double confidentiality applies. Members of the group may not

tell anyone else what they heard in this conversation. In addition, if you
see a member of your group later on, you may not ask them about what
they talked about, unless they specifically invite you to do so.

9. Whole Group Reflection: When everyone returns to the circle, invite participants to share with the whole group
something they have discovered (about themselves only — no talking about what others had said) through their
journaling and small group discussions, or to reflect on the soul session and its process of reflection and building of
safe space. Allow students to sit in silence to reflect; do not rush to close.

10. Closing: Thank students for their time and for creating a welcoming, honest, safe space. Remind them again that
double confidentiality applies. Tell students that you are always happy to speak with them about some of the issues
that have come up for them in this session, but that because of double confidentiality you will not refer back to
what they said unless they explicitly and proactively invite you to do so (make sure to let them know that, so no

misunderstandings occur).

The Story of Rabhi Eleazer ben Dordaya, Babylonian Talmud, Avoda Zara 17a
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It was said of Rabbi Eleazar ben Dordaya that he did not
leave out any harlot in the world without coming to her.
Once, on hearing that there was a certain harlot in one
of the towns by the sea who accepted a purse of denarii
for her hire, he took a purse of denarii and crossed seven
rivers for her sake. As he was with her, she blew forth
breath (another translation: she passed gas) and said:
As this blown breath will not return to its place, so will
Eleazar ben Dordaya never be received in repentance.
He thereupon went, sat between two hills and mountains
and exclaimed: “*0, you hills and mountains, plead for
mercy for me!” They replied: “*How shall we pray for
you? We stand in need of it ourselves, for it is said, ‘For
the mountains shall depart and the hills be removed!’”
(Isaiah 54:10) So he exclaimed: “Heaven and earth,
plead you for mercy for me!” They, too, replied: “How
shall we pray for you? We stand in need of it ourselves,
for it is said, ‘For the heavens shall vanish away like
smoke, and the earth shall wax old like a garment.””
(Isaiah 51:6)
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The Story of Rabhi Eleazer ben Dordaya, Babhylonian Talmud, Avoda Zara 17a

(continued)
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He then exclaimed: “Sun and moon, plead
you for mercy for me!”” But they also
replied: “How shall we pray for you? We
stand in need of it ourselves, for it is said,
‘Then the moon shall be confounded and
the sun ashamed.””” (Isaiah 24:23) He
exclaimed: “You stars and constellations,
plead you for mercy for me!” Said they:
How shall we pray for you? We stand in
need of it ourselves, for it is said, ‘And all
the hosts of heaven shall moulder away.””’
(Isaiah 34:4) Said he: “The matter then
depends upon me alone!”” Having placed
his head between his knees, he wept aloud
until his soul departed. Then a bat-kol
(heavenly voice) was heard proclaiming:
“Rabbi Eleazar ben Dordaya is destined
for the life of the world to come!” ...
Rabbi Lon hearing of it] wept and said:
One may acquire eternal life after many
years, another in one hour! Rabbi also
said: Not only are penitents accepted, they
are even called *‘Rabbi’!
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Just for Hillel Professionals:
Dealing with Failure

This Activity is Great For

Just for Hillel
Professionals

I. Beginning the Conversation

Hillel professionals work hard on a day-to-day basis connecting with students, planning and implementing programs,
and teaching classes. Inevitably, some of these encounters, programs or classes will not go as well as we had hoped.

Use these questions to reflect on how you can incorporate some of the lessons of teshuvahto make things right and
move forward.

1. Have there been any recent interactions with colleagues or students that you have regretted?
a. What did you do about it?
b. If you could do it over, what would you do?
c. What can you do about it now?

2. What are some specific things you will do this year to deal with personal or professional situations that
you find challenging?

3. What are your strengths as a person and Hillel professional?

4. What are some specific things you will do this year to use your strengths to greater effect in both your
personal and professional lives?
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Textsheets for Students Teshuvah

On the next pages, you’ll find just the texts mentioned in each of the sections of this
curriculum, without the facilitator’s guide. Use these sheets if you would like to make
copies of the texts for students, while keeping the facilitator’s notes just for you!
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Textsheets for Students

“The Zehra Question” by Shel Silverstein

The poem, though whimsical, contains some very deep Jewish wisdom, and can be
found at: https://allpoetry.com/Zebra-Question.
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Textsheets for Students

A. Rabhi Abraham Isaac Hakohen Kook, Orot haTeshuvah 5:6
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A person’s life is perfected by developing
his inherent character. And since one’s
still-undeveloped character lacks insight,
sin is guaranteed along this path of
development. “ There is no righteous
person in the land who will commit good
and not sin.”” [Kohelet 7:201 On the other
hand, eliminating one’s natural character
in order to prevent sin is itself the
greatest sin, [regarding which the Torah
says of the nazirin Bamidbar 6:11,1 “He
shall atone for his sin against life.”

Therefore, Teshuvah repairs the damage
[caused by sin and trying to be someone
you are not] and restores the world and
this person’s life to its root, precisely by
helping the inherent character to develop.
(Translation adapted from: http://
rechovot.blogspot.com/2010/08/rav-
kook-on-teshuvah-healthy-natural.html.)

B. Rabhi Shalom Brezovsky, Netivot Shalom,Vol. 1, Netivei Da’at, Chapter 6:2, p. 30
(Excerpt and translation from Morasha Syllabus, http://www.morashasyllabus.com/class/
Defining%200nes%20Role%20in%20Life.pdf, p. 7.)
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Before anything else, a person is obligated
to reflect upon and search out what is his/
her unique mission for the sake of which
he descended to the world . ..
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Textsheets for Students

Bahylonian Ta/mud Brachot 34h
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In the place that a ba‘al teshuvah
(someone who has conquered his or her
flaws) stands, a purely righteous person is
not worthy to stand.

Maimonides Mishneh Torah, Hilchot Teshuvah, Chapter 2, Halacha 3
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What constitutes Teshuvah? That a sinner
should abandon his sins and remove them
from his thoughts, resolving in his heart,
never to commit them again as LIsaiah
55:71 states “*May the wicked abandon

his ways....”” Similarly, he must regret the
past as [Jeremiah 31:181 states: “After I
returned, I regretted.” [He must reach the
level wherel He who knows the hidden will
testify concerning him that he will never
return to this sin again as [Hoshea 14:41
states: “*We will no longer say to the work
of our hands: “You are our gods.””” He must
verbally confess and state these matters
which he resolved in his heart.
(Translation from: http://www.chabad.org/
library/article_cdo/aid/911891/jewish/
Teshuvah-Chapter-Two.htm)
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Textsheets for Students

The Story of Rabhi Eleazer ben Dordaya, Babylonian Talmud, Avoda Zara 17a
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It was said of Rabbi Eleazar ben Dordaya
that he did not leave out any harlot in the
world without coming to her. Once, on hearing
that there was a certain harlot in one of the
towns by the sea who accepted a purse of
denarii for her hire, he took a purse of denarii
and crossed seven rivers for her sake. As he
was with her, she blew forth breath (another
translation: she passed gas) and said: As this
blown breath will not return to its place, so
will Eleazar ben Dordaya never be received in
repentance. He thereupon went, sat between
two hills and mountains and exclaimed: 0,
you hills and mountains, plead for mercy for
me!” They replied: “*How shall we pray for
you? We stand in need of it ourselves, for it
is said, ‘For the mountains shall depart and
the hills be removed!’”’ (Isaiah 54:10) So
he exclaimed: “Heaven and earth, plead you
for mercy for me!” They, too, replied: “How
shall we pray for you? We stand in need of

it ourselves, for it is said, ‘For the heavens
shall vanish away like smoke, and the earth
shall wax old like a garment.””” (Isaiah 51:6)
He then exclaimed: “Sun and moon, plead
you for mercy for me!”” But they also replied:
“How shall we pray for you? We stand in
need of it ourselves, for it is said, *Then

the moon shall be confounded and the sun
ashamed.””” (Isaiah 24:23) He exclaimed:
“You stars and constellations, plead you for
mercy for me!”” Said they: How shall we pray
for you? We stand in need of it ourselves, for
it is said, ‘And all the hosts of heaven shall
moulder away.””’ (Isaiah 34:4) Said he: “The
matter then depends upon me alone!”” Having
placed his head between his knees, he wept
aloud until his soul departed. Then a bat-
kol (heavenly voice) was heard proclaiming:
“Rabbi Eleazar ben Dordaya is destined for
the life of the world to come!” ...

Rabbi [on hearing of it] wept and said: One
may acquire eternal life after many years,
another in one hour! Rabbi also said: Not
only are penitents accepted, they are even
called *‘Rabbi’!
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ISRAEL
wrestling with G!d

Question Everything,
Including Authority

The Jewish approach includes
asking gquestions— of ourselves
and of others, about why and
how things are the way they are.

Even in the face of great power
the approach is not to bow down
but to engage, and struggle for
deeper understanding.

SENSIBILITY CARD

@ 2016. Our goal is to disseminate these materials as widely as possible. Hillel International grants you permission
to copy or otherwise distribute this curriculum to anyone who might find it valuable.



On One Foot:1Israel

“My heart is in the East, yet I am in the utmost West”
— Rabbi Judah Ha-Levi (d. 1141)

“Thus He will judge among the nations, and arbitrate for the many peoples, and they
shall beat their swords into plowshares and their spears into pruning hooks: Nation shall
not take up sword against nation; they shall never again know war.”” — Isaiah 2:4

“The name “'Israel” stands for shir el the song of God. It is a simple song, a twofold
song, a threefold song, and a fourfold song.” — Rabbi Abraham Isaac HaKohen Kook
(1865-1935), The Fourfold Song

The Implications

We will look at Israel in the context of:
e Soul Session: Wrestling With God 154
* “My Heart Is In the East” — Why? 157
* Growing Your Leadership: Know Your People 161
« Just for Hillel Educators: Dissent Within the Jewish Community 164
* Textsheets for Students 165
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Soul Session:
Wrestling With God

This Activity is Great For

[]

Spirituality Learning

*Alternative *Group Learning
Service

I. Beginning the Conversation

Soul sessions are based on the work of Parker Palmer, specifically his development of the “‘circle of trust” and his
emphasis on drawing out the soul and giving it safe space. In these soul sessions, we will use a piece of text or artwork
connected to a sensibility, and give ourselves the time and safe space to fully experience the text and discover our
relationship to it. Our goals in these sessions are: (1) to get in touch with the wisdom that we have within; (2) to have
real, meaningful encounters with Jewish ideas; and (3) to create a welcoming community that nurtures true, honest and
kind communication.

For more information about Parker Palmer, the Center for Courage and Renewal, and the principles and procedures of
Circles of Trust, see http://www.couragerenewal.org/approach/.

Note to Facilitator:

As the facilitator, your role is to help the circle participants create a secure space where they can meaningfully

encounter themselves, each other and the text. As much as possible, try to facilitate and not teach: you should be
involved in the discussions, journaling and small discussions like other members of the group. Give the group the
space and trust to proceed without telling them what they should think or how they should interpret.

How to conduct a soul session:
1. Set up chairs in a circle, where everyone can see each other.

2. Welcome students to the soul session, and explain what a soul session/ circle of trust is. You may wish to distribute
the Courage and Renewal touchstones, and read each touchstone out loud, in order to set the stage for the work that
the group will do together. (http://www.couragerenewal.org/PDFs/CourageRenewal-Circle-of-Trust-Touchstones-
(c)2015.pdf)

3. Explain that the principle of double confidentiality will apply to this session: What other people mention in this soul
session, and in the breakout sessions, is totally confidential. You may not not tell anyone what someone else said in
this session. In addition, if you see participants from this soul session after the session has concluded, you may not
ask them about what they talked about here, unless they specifically invite you to do so.
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4. Introduce the text: This poem is taken from God’s Optimism, a book of poetry by
Yehoshua November. November was raised in a traditional Jewish home and became
Chassidic in college. As his commitment to his faith deepened, he stopped writing
poetry and enrolled in yeshiva until, with his rabbis’ encouragement, he began to
write again after two years’ silence. In a 2010 interview, November said: "I think
it’s important to explore how most people, even if they look as if everything is
in order, are facing challenges. Art that doesn’t express conflict always falls flat
because it’s not true to human experience.” (from the Poetry Foundation, http://www.
poetryfoundation.org/poems-and-poets/poets/detail/yehoshua-november)

5. Ask for two volunteers to read the text out loud, one after the other, so that we can
hear the text in two different voices (the poem can be found on the page right after
this facilitation guide)

6. Invite members of the circle to comment on what resonates for them in the piece they
just read. You should be involved as a member of the circle, but don’t rush to fill the
silence - give participants the time and space to comment and reflect. Encourage
participants to speak into the middle of the circle, rather than to each other.

7. Journaling: Before the session, write out the following questions - or any other questions you would like to pose - on a
large sheet of paper. At this point in the session, post the paper on the wall and read the questions out loud.

* How would you describe your relationship with God?
* How has the sorrow in this world affected your relationship with God?
e What does November suggest that one do instead? What would that look like in your life?

e What are some words you would use to describe how you would like your relationship with God to be?

Invite students to spend 10 minutes writing in their journal, or if this session occurs on Shabbat or a
holiday, silently reflecting on these questions. They should find a place to sit comfortably, and take their
time. Their written reflections will be kept private unless they choose to reveal them.

8. Small Group Discussion: Bring the group back together and explain that you will now separate them into groups
of two or three (depending on how much time you have carved out for this session, and your space constraints).
Each group will find someplace to gather, and then each individual in the group will have 10 minutes to talk about
their reflections on the text and questions, or whatever thoughts the text has prompted in them. Each group should
appoint a timekeeper to raise his or her hand when the 10 minutes are up. After each member of the group has had
his or her ten minutes, they should return to the circle.

Ground rules for the breakout groups:

a. Sit in silence and give the individual who is speaking the space and time to talk at his or her own pace. Do
not jump in with questions or comments. Hold the space for them to talk. If they take all 10 minutes
to talk, then your job is simply to listen. If they decide they do not want to talk at all, sit in silence with
them for 10 minutes. If they have finished what they have to say, and they invite questions before the 10
minutes are up, ask brief, open and honest questions — without introducing your own opinion or offering
advice.

b. Do not give advice — your job is not to tell the others what they should do. Your job is to help create a
safe, open space where honest, soulful reflection can occur.
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c. The rule of double confidentiality applies. Members of the group may not
tell anyone else what they heard in this conversation. In addition, if you
see a member of your group later on, you may not ask them about what
they talked about, unless they specifically invite you to do so.

9. Whole Group Reflection: When everyone returns to the circle, invite participants to
share with the whole group something they have discovered (about themselves only
— no talking about what others had said) through their journaling and small group
discussions, or to reflect on the soul session and its process of reflection and building
of safe space. Allow students to sit in silence to reflect; do not rush to close.

10. Closing: Thank students for their time and for creating a welcoming, honest, safe
space. Remind them again that double confidentiality applies. Tell students that you
are always happy to speak with them about some of the issues that have come up for
them in this session, but that because of double confidentiality you will not refer back
to what they said unless they explicitly and proactively invite you to do so (make sure
to let them know that so no misunderstandings occur).

The Purpose of this World
From God’s Optimism by Yehoshua November

When some Jews cannot explain the sorrow of their lives
they take a vow of atheism.

Then everywhere they go,

they curse the God they don’t believe exists.

But why, why don’t they grab Him by the lapels,

pull His formless body down into this lowly world,

and make Him explain.

After all, this is the purpose of creation —

to make this coarse realm a dwelling place

for His presence.
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— Why?
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Learning Holidays Immersive
*Beit Midrash *Yom HaAtzmaut Experiences
*Group Learning (Israel « Pre-Birthright
Independence Day) Session

Judah Halevi (d. 1141) was a Spanish poet and philosopher who longed to live in the Land of Israel. Many of his
poems speak to his love for Zion and his despair at being so far away, though he lived relatively comfortably in Spain.
Read “My Heart Is In the East”, perhaps Halevi’s most famous ode to the Land of Israel.

“My Heart is in the East”

27YN 9io2 IR NNTNL A7 My heart is in the East, yet T am in the utmost West
2! 'K 7K MWK X NNYUXR 'R How can [ taste the food I eat, could it bring me any rest?
Tiya ,MONI M1 0YYR Nk The vows and oaths I've sworn, can I heed them as I must
1w '7131']N| DITN -7;[')3 |Ti"X When Zion’s bound with Christian rope and I with Arab chains?
ind ,_'n_éd .J.IU.L’:.) nw 'J'ul Y It seems as easy in my eyes to leave the charms of Spain,
1901 W'JLI-J‘IHD.U 'nm;' - 7 As precious as my eyes would find the ruined Temple’s dust.

(Translation by: http://www.soulandgone.com/2012/11/05/libi-
ve-mizrah/.)

Tell students: Judah Halevi lived 1,000 years after the destruction of the Temple and the Jewish diaspora, yet his heart
desperately longed for Jerusalem. And he wasn’t alone — for thousands of years Jews have mourned, fasted, written
poetry and risked their lives to return to the Land of Israel. What is so special about Israel, specifically Jerusalem, in
Jewish tradition that led Jews to never forget about it?
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Let us look at some of the strands in Jewish tradition that speak about Jerusalem to
understand the love and longing that Jews have had for city throughout the ages.

Stories of Jerusalem appear throughout our tradition. Today, we will look at one story
that describes why Jerusalem was chosen, and a prophecy of the promise of Jerusalem.

e
The following is well-known folk story about why Jerusalem was chosen as the site of the
Temple. It is not found in the Ta/mud or Midrash.

You may wish to read and discuss the first story together, and then divide students into
chavruta pairs to read the second source and discuss the questions.

A.The Two Brothers on the Temple Mount

Long before the Temple was built, two brothers lived and farmed on that site [in Jerusaleml. One was married and had
a large family, while the other was single. They lived in close proximity to each other, and each worked his land growing
wheat. When harvest time arrived, each was blessed with a bountiful crop and piled up his grain for long-term storage.
The unmarried brother, observing his good fortune, thought to himself that God had blessed him with more than he
needed, whereas his brother, who was blessed with a large family, could surely use more. He arose in the middle of the
night and secretly took from his grain and put it in his brother’s pile. Similarly, the married brother thought to himself
that he was fortunate to have children who will care for him in his old age, while his brother will depend on what

he saved. He, too, arose in the middle of the night and quietly transferred grain from his pile to his brother’s. In the
morning, each pondered why there was no noticeable decrease in his own pile, and so they repeated the transfer the next
night. These nocturnal activities went on for several nights, until one night the brothers bumped into each other. In that
instant, in the dark of night, the glow of brotherly love lit up the mountain sky; they each understood what the other had
been doing and fell into each other’s arms in a loving embrace. According to the legend, when God saw that display of
brotherly love, He selected the site for His Temple. (retold by Dr. Ari Zivotofsky, https://www.ou.org/torah/machshava/
tzarich-iyun/tzarich_iyun_the_two_brothers_and_the_temple_mount/)

1. What was so special about this story between two brothers?

2. Why situate the Temple, Judaism’s holiest site, in this place? What does this tell us about the significance of the
Temple, and of Jerusalem?

3. Have you ever given up something of your own for another, because of your love for them? Has someone ever done
that for you? What does that experience feel like?
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B.The Hope for What Jerusalem Can Be

This text comes from Isaiah, who lived at the time of the destruction of the first Temple.
He lays out a vision of what Jerusalem can — and one day will — be.
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1 The word that Isaiah son of Amoz
prophesied concerning Judah and Jerusalem.

2 In the days to come,

The Mount of the Lord’s House
Shall stand firm above the mountains
And tower above the hills;

And all the nations

Shall gaze on it with joy.

3 And the many peoples shall go and say:
“Come,

Let us go up to the Mount of the Lord,

To the House of the God of Jacob;

That He may instruct us in His ways,

And that we may walk in His paths.”

For instruction shall come forth from Zion,
The word of the Lord from Jerusalem.

4 Thus He will judge among the nations
And arbitrate for the many peoples,
And they shall beat their swords into
plowshares

And their spears into pruning hooks:
Nation shall not take up

Sword against nation;

They shall never again know watr.

* How does our world compare to the vision that Isaiah presents of Jerusalem?

* What are some of the themes about Jerusalem that you see in these two texts?

* How do you typically think about Jerusalem? How is this way of thinking different from the one you see
in this text?
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Judah HaLevi, (continued)
Tell students about the end of Judah Halevi’s life:

“Judah ha-Levi”’ from the Jewish Encyclopedia (Richard Gottheil, Max Schloessinger,
Isaac Broydé, Judah Ha-Levi, Jewish Encyclopedia, http://www.jewishencyclopedia.com/
articles/9005-judah-ha-levi):

Judah ha-Levi does not seem to have been contented in Toledo; for he removed to the
(Muslim) city of Cordova. Even here he did not feel at ease... He had long yearned

for a new, or rather for the old, home—for the Holy Land... and at length he decided
to set out on a journey to Palestine. For himself at least, he wished “'to do away with
the contradiction of daily confessing a longing and of never attempting to realize it”
(Kaufmann, “Jehuda Halevi’’); and therefore, on the death of his wife, he bade farewell
to daughter, grandson, pupils, friends, rank, and affluence. There was only one image in
his heart—Jerusalem:

Oh! had I eagle’s wings, 1’d fly to thee, And with my falling tears make moist thine
earth.”

After a stormy passage he arrived in Alexandria, where he was enthusiastically greeted
by friends and admirers. At Damietta he had to struggle against the promptings of

his own heart and the pleadings of his friend Halfon ha-Levi that he remain in Egypt,
which also was Jewish soil and free from intolerant oppression. He, however, resisted the
temptation to remain there, and started on the tedious land route trodden of old by the
Israelitish wanderers in the desert. Again he is met with, worn out, with broken heart
and whitened hair, in Tyre and Damascus. Here authentic records fail; but Jewish legend
has taken up the broken threads of history and woven them further. It is related that as
he came near Jerusalem, overpowered by the sight of the Holy City, he sang his most
beautiful elegy, the celebrated “* Zionide,” ' Zion ha-lo Tish’ali.” At that instant he was
ridden down and killed by a man on a horse, who dashed forth from a gate (Gedaliah ibn
Yahya, “* Shalshelet ha-Kabbalah,” ed. Venice, p. 40b).

Ask:
e Can you imagine yourself having a love like Judah Ha-Levi’s for Jerusalem?

* What will you do to develop the Jewish love story with Jerusalem?
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Know Your People

N & A

Learning Pastoral Identity &
*Group Learning  Counseling  Relationships
*Self-Worth *Student Leaders

*Relationships

Ask students what songs have been stuck in their heads recently. On the count of three, ask students to all sing their
songs at the same time.

Discuss with students why certain songs get stuck in their heads, and other songs get stuck in other people’s heads.
Talk about how everyone has their own song that appeals to them.

II. A Deeper Dive

Rabbi Abraham Isaac Kook (1865-1935), a great mystic, Torah scholar and Jewish leader who was the first
Ashkenazic Chief Rabbi of Mandatory Palestine, was also a prolific poet. Give out and read together Rabbi Kook’s
poem “The Fourfold Song.”

A Fourfold Song, Rabbi Abraham Isaac Kook, Orot Hakodesh,Volume II, pp.458-459

VanNn 'Y There are many levels of song.

290 NN XXIN XN 1W91A1,IW91 NN'W NIX W KInw v There is one who sings the song of one’s own life, and in
ANIZ' 2NNn 19'0N NX7n NX herself she finds everything, full spiritual satisfaction.

7Y 22uNN NN KIN KX ,DNIRD NY'Y Y RINY W There is another who sings the song of his people. He
leaves the circle of his own individual self, because he

N71,'INID 2NN ANIK RXIN 1'RY 110197 199 finds it without sufficient breadth, without an idealistic
1 1 1T 1 1
FATIN KINELTY 'MNN7 RIY 7RTR AW NAUIN basis. He aspires toward the heights, and he stretches
NIN NNYIL7RY D01 W N7 DY MY NANKY Kimself with a gentle love to the whole community of
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A Fourfold Song, Rabbi Abraham Isaac Kook, Orot Hakodesh,

Volume II, pp.458-459 (continued)
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Israel. Together with her he sings her songs.
He feels grieved in her afflictions and delights
in her hopes. He contemplates noble and

pure thoughts about her past and her future,
and probes with love and wisdom her inner
spiritual essence.

There is another who reaches toward

more distant realms, and she goes beyond
the boundary of Israel to sing the song of
humanity. Her spirit extends to the wider
vistas of the majesty of humanity in general,
and its noble essence, aspiring towards
humanity’s general goal and looking forward
towards its higher perfection. From this
source of life she draws the subjects of her
meditation and study, her aspirations and her
visions.

Then there is one who rises toward wider
horizons, until he links himself with all
existence, with all God’s creatures, with all
worlds, and he sings his song with all of them.
It is of one such as this that tradition has said
that whoever sings a portion of song each day
is assured of having a share in the world to
come.

And then there is one who rises with all
these songs in one ensemble, and they all

join their voices. Together they sing their
songs with beauty, each one lends vitality and
life to the other. They are sounds of joy and
gladness, sounds of jubilation and celebration,
sounds of ecstasy and holiness. The song of
the self, the song of the people, the song of
humanity, the song of the world all merge

in her at all times, in every hour. And this

full comprehensiveness rises to become the
song of holiness, the song of God, the song

of Israel, in its full strength and beauty, in

its full authenticity and greatness. The name
“Israel” stands for shir el the song of God. It
is a simple song, a twofold song, a threefold
song, and a fourfold song. It is the Song of
Songs of Solomon, Shlomo which means
peace or wholeness. It is the song of the
Highest One in whom is wholeness.

(Text from Noah Dolgin, http://jewcology.org/
wp-content/uploads/2010/11/4-fold_song_
with_Hebrew.pdf.)
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Discuss with students each of the four songs that Rav Kook describes. Point out that the
song of God, Shir El, is made up of all four songs — and Rabbi Kook says that is why we
are called Yisraell (Israel).
Divide the room into four quadrants:

e The Song of One’s Own Life

* The Song of Your People

* The Song of Humanity

* The Song of All Existence
Tell students to go into the quadrant that best represents their own song.
While students are still in their quadrants, ask them:

* How does this song express itself in your leadership?

* What do you want others in the community to know about your song and

why it is important to you?

Now tell students to walk over to someone who was in a quadrant that represents them
least or that they don’t fully understand. Have a conversation with that person about
their song, and how to craft a Jewish community that meaningfully represents both your
songs.

OFF THE PAGE AND INTO LIFE

Ask students to go back into their quadrants. Give out poster board and
markers.

Tell students about an upcoming Hillel event that you have not yet started planning. Give them 15 minutes to design
the event in a way that expresses the song of their souls, and to sketch out their vision for the event on poster board.

Ask each quadrant to present their vision for the event.

Bring everyone back together to combine elements from all four visions of the event to create an event in which “they
all join their voices.” Consciously make sure that the event has elements from all four quadrants. Discuss how this
commitment to the needs of all the different souls creates an event “‘with beauty, [as] each one lends vitality and life to

the other.”
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Just for Hillel Professionals:
Dissent Within the
Jewish Community

This Activity is Great For

Just for Hillel
Professionals

I. Beginning the Conversation

While it is important to wrestle over important questions, Jewish tradition also has a strong value of achdut Yisrael,
the unity of the Jewish people. Rabbi Avi Weiss has come up with some ground rules for debate within the Jewish
community in order to preserve achdut.

Do you agree with these ground rules? Would you change them in any way?
Go over this list with a colleague, and then create your own.

Rabbi Avraham Weiss, Spiritual Activism: A Jewish Guide to Leadership and Repairing the World, Vermont:
Jewish Lights, 2008, p. 33:

e Language must be used with care.
* Dissent is acceptable; delegitimization is not.

* Total material and spiritual commitment to the State of Israel must remain unconditional regardless of any disputes
with particular Israeli policies.

* No stream of Judaism has a monopoly on love for the people of Israel, the Torah of Israel, and the land of Israel.

* We can learn from one another despite, and perhaps because of, our disagreements. The Orthodox can learn the
universalistic agenda of tikkun olam (repairing the world) from the non-Orthodox, and the non-Orthodox can learn
the importance of ritual and day school education from the Orthodox.

e We should focus our collective energy on reaching the majority of American Jews who are uninvolved with Judaism.

Your List of Ground Rules for Dissent:
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Textsheets for Students Israel

On the next pages, you’ll find just the texts mentioned in each of the sections of this
curriculum, without the facilitator’s guide. Use these sheets if you would like to make
copies of the texts for students, while keeping the facilitator’s notes just for you!
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Textsheets for Students

Soul Session: Wrestling with God

The Purpose of this World
From God’s Optimism by Yehoshua November

When some Jews cannot explain the sorrow of their lives
they take a vow of atheism.
Then everywhere they go,

they curse the God they don’t believe exists.

But why, why don’t they grab Him by the lapels,
pull His formless body down into this lowly world,
and make Him explain.

After all, this is the purpose of creation —

to make this coarse realm a dwelling place

for His presence.
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“My Heart Is In the East” — Why?

Yehuda Ha-Levi,““My Heart is in the East”

20YN 9io2 IXI NNTNL A7 My heart is in the East, yet I am in the utmost West
2! 'R 7K WK X NNYUXR 'R How can [ taste the food I eat, could it bring me any rest?
Tiva ,MOXI M) 0YK nd'x The vows and oaths I've sworn, can I heed them as I must
1w 7131.]“ DITN 'Dljﬂ [i"X When Zion’s bound with Christian rope and I with Arab chains?
O A1 . It seems as easy in my eyes to leave the charms of Spain,
As precious as my eyes would find the ruined Temple’s dust.

ind ,T190 21V 72 2TV 'Wa 7t
22702 12T NiINDY NN 'Y g2t

(Translation by: http://www.soulandgone.com/2012/11/05/libi-
ve-mizrah/.)

A.The Two Brothers on the Temple Mount

Long before the Temple was built, two brothers lived and farmed on that site [in Jerusalem1. One was married and had
a large family, while the other was single. They lived in close proximity to each other, and each worked his land growing
wheat. When harvest time arrived, each was blessed with a bountiful crop and piled up his grain for long-term storage.
The unmarried brother, observing his good fortune, thought to himself that God had blessed him with more than he
needed, whereas his brother, who was blessed with a large family, could surely use more. He arose in the middle of the
night and secretly took from his grain and put it in his brother’s pile. Similarly, the married brother thought to himself
that he was fortunate to have children who will care for him in his old age, while his brother will depend on what

he saved. He, too, arose in the middle of the night and quietly transferred grain from his pile to his brother’s. In the
morning, each pondered why there was no noticeable decrease in his own pile, and so they repeated the transfer the next
night. These nocturnal activities went on for several nights, until one night the brothers bumped into each other. In that
instant, in the dark of night, the glow of brotherly love lit up the mountain sky; they each understood what the other had
been doing and fell into each other’s arms in a loving embrace. According to the legend, when God saw that display of
brotherly love, He selected the site for His Temple. (retold by Dr. Ari Zivotofsky, https://www.ou.org/torah/machshava/
tzarich-iyun/tzarich_iyun_the_two_brothers_and_the_temple_mount/)
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“My Heart Is In the East”” — Why? (continued)

B.The Hope for What Jerusalem Can Be

This text comes from Isaiah, who lived at the time of the destruction of the first Temple.

He lays out a vision of what Jerusalem can — and one day will — be.

YINX 2 4N0WYL AT YK QT K
079N NNt

20 N D) D'l NN AL
Niy1an Xy1l DNNN YUK NN N2
.0tan 72 178 N

N7V21 437 NX1 020 DAY 2771 A
107 2pY! 07X N R N0 9N
N¥D |i'¥N 12 I'MNIR2 M7 1T

.07¢1Nm N 2T NN

D' D'AYY 1IN D'AD '3 VOYI T
DD'NIN'INI D'AXR? DNIN NN
N71200 fia 78 tia X' N7 ninnty?
nnn'm Ty 1

1 The word that Isaiah son of Amoz
prophesied concerning Judah and Jerusalem.

2 In the days to come,

The Mount of the Lord’s House
Shall stand firm above the mountains
And tower above the hills;

And all the nations

Shall gaze on it with joy.

3 And the many peoples shall go and say:
“Come,

Let us go up to the Mount of the Lord,

To the House of the God of Jacob;

That He may instruct us in His ways,

And that we may walk in His paths.”

For instruction shall come forth from Zion,
The word of the Lord from Jerusalem.

4 Thus He will judge among the nations
And arbitrate for the many peoples,
And they shall beat their swords into
plowshares

And their spears into pruning hooks:
Nation shall not take up

Sword against nation;

They shall never again know watr.

* How does our world compare to the vision that Isaiah presents of Jerusalem?

¢ What are some of the themes about Jerusalem that you see in these two texts?

* How do you typically think about Jerusalem? How is this way of thinking different from the one you see
in this text?
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“My Heart Is In the East”” — Why? (continued)

“Judah ha-Levi” from the Jewish Encyclopedia (Richard Gottheil, Max Schloessinger,
Isaac Broydé, Judah Ha-Levi, Jewish Encyclopedia, http://www.jewishencyclopedia.com/
articles/9005-judah-ha-levi):

Judah ha-Levi does not seem to have been contented in Toledo; for he removed to the
(Muslim) city of Cordova. Even here he did not feel at ease... He had long yearned

for a new, or rather for the old, home—for the Holy Land... and at length he decided
to set out on a journey to Palestine. For himself at least, he wished “'to do away with
the contradiction of daily confessing a longing and of never attempting to realize it”
(Kaufmann, “Jehuda Halevi’’); and therefore, on the death of his wife, he bade farewell
to daughter, grandson, pupils, friends, rank, and affluence. There was only one image in
his heart—Jerusalem:

Oh! had I eagle’s wings, I’d fly to thee, And with my falling tears make moist thine
earth.”

After a stormy passage he arrived in Alexandria, where he was enthusiastically greeted
by friends and admirers. At Damietta he had to struggle against the promptings of

his own heart and the pleadings of his friend Halfon ha-Levi that he remain in Egypt,
which also was Jewish soil and free from intolerant oppression. He, however, resisted the
temptation to remain there, and started on the tedious land route trodden of old by the
Israelitish wanderers in the desert. Again he is met with, worn out, with broken heart
and whitened hair, in Tyre and Damascus. Here authentic records fail; but Jewish legend
has taken up the broken threads of history and woven them further. It is related that as
he came near Jerusalem, overpowered by the sight of the Holy City, he sang his most
beautiful elegy, the celebrated “Zionide,” “ Zion ha-lo Tish’ali.” At that instant he was
ridden down and killed by a man on a horse, who dashed forth from a gate (Gedaliah ibn
Yahya, “* Shalshelet ha-Kabbalah,” ed. Venice, p. 40b).
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Growing Your Leadership: Know Your People

A Fourfold Song, Rabbi Abraham Isaac Kook, Orot Hakodesh,
Volume II, pp.458-459

yanNn 'y There are many levels of song.

U911 ,IWO1 NN'W NX W KInw W' There is one who sings the song of one’s own

P19'0N K70 NIX 790 NN RXIN NI life, and in herself she finds everything, full
INI9'A nn SPiritual satisfaction.

There is another who sings the song of
RXIT,MIRD MY AY RINY U his people. He leaves the circle of his own
A'0790 1W91 7Y 7WNi 1NN KIN individual self, because he finds it without
N71 "IN N2NNN NNIK KX I'RY - gyfficient breadth, without an idealistic
MNNY QNIY 98 TR QW DAY pasis. He aspires toward the heights, and he
DY N1'TV NANN2A 22TNN RINLL,TY  stretches himself with a gentle love to the
XIN NNVIIRIW N0 W NI whole community of Israel. Together with
-nYNl ,AMINY] XN N N her he sings her songs. He feels grieved in
NAMY NIYT AN ,ATNIENA YWY her afflictions and delights in her hopes. He
ARINE,NTIY 291 N2y 7Y DRI contemplates noble and pure thoughts about

AN PIN DX 27 NI NAANA her pa.st and her.future, gr?d probes with love
19 and wisdom her inner spiritual essence.
. 1

There is another who reaches toward
RXI'Y TV 1Y ANNN TW AWR W' ygpe distant realms, and she goes beyond
DR WY IR 7122 7N OWONNIL  the boundary of Israel to sing the song of
[IXA2 2NNNI Y70 INN,DTRN MW humanity. Her spirit extends to the wider
X QNIY ,IN7X TINI DTRN NI'7D  vistas of the majesty of humanity in general,
MmMYnwnY? noxnl N'Y7o0 IMTIvn and its noble essence, aspiring towards
ANIY KIN OT DA PR ,NIrun humanity’s general goal and looking forward

IMIDWNY IMPNNI FMRIAN NI77D DX towards its. higher perfection. F|"om this
pnarrn Seurce of life she draws the subjects of her

meditation and study, her aspirations and her
visions.
ANN2 N7Yn7 Nt TIV ©TUKR W'
DIF'N 7> DY TNRNNY TV ,RYIN'  Then there is one who rises toward wider
,0M7IYN 7> DYI,NIMAN 22 DY L1713 horizons, until he links himself with all
POIVN NIN NT ,N'W IR D710 DYI existence, with all God’s creatures, with all
NXINW 17 NvaMw DI' 722 N'w 7192 worlds, and he sings his song with all of them.
NN D7wn 3 Itis of one such as this that tradition has said
that whoever sings a portion of song each day
is assured of having a share in the world to
come.
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Growing Your Leadership: Know Your People

A Fourfold Song, Rabhi Abraham Isaac Kook, Orot Hakodesh,

Volume II, pp.458-459 (continued)
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And then there is one who rises with all
these songs in one ensemble, and they all

join their voices. Together they sing their
songs with beauty, each one lends vitality and
life to the other. They are sounds of joy and
gladness, sounds of jubilation and celebration,
sounds of ecstasy and holiness. The song of
the self, the song of the people, the song of
humanity, the song of the world all merge

in her at all times, in every hour. And this

full comprehensiveness rises to become the
song of holiness, the song of God, the song

of Israel, in its full strength and beauty, in

its full authenticity and greatness. The name
“Israel” stands for shir el the song of God. It
is a simple song, a twofold song, a threefold
song, and a fourfold song. It is the Song of
Songs of Solomon, Shlomo which means
peace or wholeness. It is the song of the
Highest One in whom is wholeness.

(Text from Noah Dolgin, http://jewcology.org/
wp-content/uploads/2010/11/4-fold_song_
with_Hebrew.pdf.)
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